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§ Recap what we are doing 

§ Share reflections about current practice on your area of focus

§ Refine focus if needed

§ Insights from the evidence base. 

§ Each school to have a clear plan of action for the rest of the year



§ What we are doing

§ Where it’s at 

§ Context: where it’s going



§ Chance to share about your actions, reflections, thoughts so far. 

§ Barriers and opportunities

§ Integrating with existing interventions 



§ Findings with regards to interactive book reading and pacing/pausing.

§ 1. What are we aiming for? and 2. How to do it .

§ How to use the evidence

§ Anything more you’d like to know?   



§ What do we mean by ‘interactive reading’? (shared, interactive shared, dialogic).

Some level of interactiveness. Shared vs dialogic no difference. 



§ Is there evidence of it being used effectively with comparable children?

Yes, mainly pre-schoolers including those with low SES, some aged 5, with 
impacts on a range of expressive and receptive language measures. Particularly 
receptive language in preschool and particularly responsive to SES. 

Few UK children but comparable across several countries



§ Is there evidence of it being used effectively with children with EAL? 
Yes



§ What are its components when used effectively to improve 1. children’s 
communication, and 2. adult’s practice? 

Some examples of successful interventions with 

§ Relatively comparable groups

§ Highest effect sizes on a range of language outcomes. 



§ What are its components when used effectively to improve 1. children’s 
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Who? Children with poor language skills aged 3-5 in preschool provision. Mix of monolingual and 
English language learners (ELL). 

Where? London UK

What? Intervention with three dimensions: vocabulary development, interactive reading, and narrative 
development. 

Format Delivered by teachers, early years educators and classroom assistants to groups of 4 or 5 
children with varying levels of language in each group. 

Program over two terms, 15 minutes twice a week.
Term 1: 
- Vocabulary – play acting. 
- Interactive Reading

Term 2:
Using picture sequences of familiar activities to develop narrative skills.

Results Outcomes measured for 53 ELLs. Improvements in verbal comprehension, naming vocabulary 
and sentence repetition. Talking time results were significantly different to just story reading and 
non-intervention comparison groups. 



Aims: 

§ 1. Develop children’s ability to hypothesize and draw inferences and conclusions. 

§ 2. Production of narrative text

How:

§ Open questions

§ Pausing

§ Extending answers 

§ Modelling



Guidelines for book reading with children at stages 6 and 7 (usually aged 2-4):

Before

While reading

After reading



§ Formats that have been used in US with children with high levels of disadvantage:

Reflection on video recordings of practice

Remote consultation and feedback on video recordings from a researcher. 
(videos every two weeks) 

Outcomes:  

§ More use of strategies from teachers. 

§ More language and more complexity from kids 



§ Talking Time: Dockrell, J. E., Stuart, M., & King, D. (2010). Supporting early oral language 
skills for English language learners in inner city preschool provision. British Journal of 
Educational Psychology, 80 (4), 497-515. 

§ Learning Language and Loving It: Piasta, S. B., Justice, L. M., Cabell, S., Wiggins, A.K., 
Turnbull K.P. & Curenton, S.M. (2012). Impact of professional development on preschool 
teachers’ conversational responsivity and children’s linguistic productivity and complexity. 
Early childhood research quarterly, 27, 387-400. 

§ Flowers, H., Girolametto, G., Weitzman, E. & Greenberg, J. (2007). Promoting early 
literacy skills: Effects of in-service education for early childhood educators. 
Canadian Journal of Speech-Language Pathology and Audiology. 31: 6–18. 

§ Other articles: 

Ask me for more!

Useful review: Law, J., Charlton, J., Dockrell, J., Gascoigne, M.,  McKean, C. & 
Theakston, M. (2017). Early language development: Needs, provision and intervention 
for preschool children from socio-economically disadvantaged backgrounds. Report for 
the Education Endowment Foundation, Public Health England. 



§ ‘Pacing’ vs ‘Pausing’ 

§ How long should we pause for?

§ What is an effective way to respond when children do not answer questions? (in 
terms of developing their language and communication). 



§ Ask a question…..pause….

§ If they answer…RECAST

§ If they don’t…
§ ….”I wonder if…….”. pause 

§ Model the answer  

Modelling the answer (or AN answer for open questions) = language development 
technique!

From Talking Time, Dockrell et al



§ https://www.youtube.com/watch?v=uhiCFdWeQfA

§ Mary Rudd Lowe,1986. 

§ Teachers pause 1 second or less. 

§ Even less with children who struggle.

https://www.youtube.com/watch?v=uhiCFdWeQfA


ON STUDENTS

§ No response and ‘don’t know’s decrease

§ Longer more complex answers

§ More speculation

§ More questions asked  

§ Wider range of children respond

§ Less able children respond more

§ Peer interactions increase

§ Higher achievement in maths & science

ON TEACHERS

§ Wider variety of questions

§ Quality increases, quantity decreases

§ Expectations of children change



§ Various other ‘think time’ points been identified, see this article:

https://files.eric.ed.gov/fulltext/ED370885.pdf

Link to communication trust’s summary and monitoring sheet for staff: 

https://www.thecommunicationtrust.org.uk/media/253202/3_1_think_time_rule_final_jul
y_2014.pdf

Bear in mind – the kinds of interaction you want in the classroom. 

Well worth a read: 
Ingram, J. & Elliott, V. A. (2016).  Critical analysis of the role of wait time in classroom interactions and the 
effects on student and teacher interactional behaviours. Cambridge Journal of Education, 46:1, 37-53. 

https://files.eric.ed.gov/fulltext/ED370885.pdf
https://www.thecommunicationtrust.org.uk/media/253202/3_1_think_time_rule_final_july_2014.pdf


§ Open vs closed….context not just words / grammar

§ “Which fruit was in her basket?”  Vs “Which one is your favourite?”

§ “What is this here?” vs “What can you see in the picture?” 

Consider the role of open questioning, what your aims are for the children’s 
communication, and the interaction style of the group – may vary with activity / 
situation. 



§ Discuss and plan your action

§ What form might our help take? 

§ Feed back. 

§ How to use us…

§ Phone or email

§ Coming into school….

§ Remote consultation / feedback? (Eg. In Piasta intervention – successful).

- Interview

- Observations  




