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ABSTRACT  
  

  

This study aims to provide a better understanding of the similarities and differences of 

writing for two different journal contexts. The focus of the study is on the construction of 

Discussion Sections in research articles and in particular, an investigation of the similarit ies 

and differences in the use of rhetorical moves, citations and engagement in research articles 

in Indonesia-based Journals and International Journals publishing in the field of Applied 

Linguistics. 

 

Bringing together two established and complementary frameworks of genre analysis (Swales 

1990, 2004) and the engagement system of Martin and White’s (2005) appraisal framework, 

the research provides a textual analysis of fifty Discussion Sections from published research 

articles taken from the two publication contexts. The overall aim of this study is to provide 

research-based evidence to assist in EAP instruction particularly in the teaching of English 

for Research Publication Purposes (ERPP), a growing sub-field within Applied Linguistics.  

  

Move analysis shows that Move 2: reporting results and Move 4: commenting on results are 

‘the heart’ of Discussion Sections in both corpora. A higher number of Step options used 

in Move 4: commenting on results indicates that the main communicative focus of research 

article Discussion Sections in both Indonesian local and international publication contexts is 

about on commenting on the results. In terms of sequencing moves, this research shows that 

moves are not organised linearly. Citations analysis shows a dominant use of integral 

citations especially verb-controlling type in the Indonesian local corpus. It is suggested that 

this citation type requires less demand on synthesising various sources cited while Discussion 

Sections in the International corpus make greater use of non-integral citations which indicates 

a succinct synthesis of various sources. In terms of function, referring to literature is the most 
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salient citation function in the Indonesian local corpus while attribution is the most dominant 

one found in the International corpus.  To build more dialogue with readers especially when 

writers commenting on results, the research article Discussion Sections in the International 

corpus mobilise heteroglossic resource through the use of ‘contraction’ and ‘expansion’ 

features that create more space for refutation and build a writer-reader relationship. 

Conversely, Discussion Sections in the Indonesian local corpus deploy more ‘contraction’ 

resources that limit other external voices.  

 

To complement the textual analysis, Indonesian early-career academics as part of the 

community of the discipline and are working in the field of context were interviewed. Their 

perspectives suggest that it is important for results of genre analysis studies to be transformed 

into teaching materials and methods to enable novice writers to better understand research 

article writing conventions in the field of Applied Linguistics. 
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CHAPTER 1 

INTRODUCTION 

 

1.1 Context: Academic Publication in Indonesia 

Consistent with many Asian countries, including China (Jiang et al., 2015) and Thailand 

(Wannaruk & Amnuai, 2016), the Indonesian government places considerable pressure on 

academics in both public and private universities to publish their research articles in English 

(Arsyad et al., 2019; Adila, 2016; Adnan, 2009, 2014). For example, through circular 20/2017 

from the Indonesian Ministry of Research, Technology and Higher Education 

(Kemenristekdikti), (henceforth Permenristekdikti Number 20/2017), lecturers and professors 

in Indonesian universities are strongly advised to publish their research articles in English in 

international peer-reviewed journals. Failing to publish in this group of journals – such as 

those indexed by Scopus and the Web of Science – is likely to lead to fewer opportunities for 

career promotion in higher education in Indonesia (Arsyad & Adila, 2018). 

  

The implementation of this particular Indonesian government policy demonstrates a growing 

critical issue in the Indonesian higher education, a system which previously emphasised 

teaching more than research, and publication in a local context more than international 

contexts (Arsyad et al., 2019). The resultant impact on the working lives of academics is huge 

and an area that warrants study. It is particularly vital that scholars write and publish English 

research articles to support their professional standing nationally and internationally (Stoller 

& Robinson, 2013; Lim, 2008), and to respond to the universally accepted academic doctrine 

of ‘publish or perish’ (Yang, 2016). Aware of the change required in this particular context 

and to encourage more Indonesian academics to publish their research, financial incentives 
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have been provided, especially for those who succeed in publishing internationally (Jasrial et 

al., 2019). 

 

However, research suggests that few Indonesian lecturers are able to achieve publication in 

internationally highly reputed journals written in English, particularly in Social Sciences. 

Data from Kemenristekdikti (2016) indicates that scholars in Applied Linguistics achieved a 

rate of international publication of only 4.74% – far below the publication rate for 

Engineering scholars of 15.14%. In 2018, data from Kemenristekdikti indicated that among a 

total of 5,463 professors from various disciplines in Indonesia, only 1,550 published research 

articles in internationally reputed English journals in their fields. These figures suggest that 

Indonesian scholars such as those from the Social Sciences (including Applied Linguistics, 

for example) have problems publishing their research articles in these journals. One major 

issue facing Indonesian scholars is the difficulty of writing research articles in English, due to 

complexities and rhetorical challenges associated with writing in the Social Sciences (Arono 

& Arsyad, 2019; Arsyad et al., 2019; Arsyad & Adila, 2018; Safnil, 2003; Mirahayuni, 

2002). These factors, however, seem to be overlooked by Kemenristekdikti, who appears to 

presume that giving incentives for successfully publishing in international reputed journals is 

sufficiently effective in encouraging and increasing Indonesian scholars’ interest in 

international publishing.  

 

1.2 Background to the study 

The existing literature on writing for scholarly publication documents the genre of research 

article (hereafter RA) as an important channel of scientific communication among scholars 

(Badenhorst & Xu, 2016; Hyland, 2005a) and as ‘the central genre of new knowledge 

production’ (Yang & Allison, 2003, p. 365). This thesis, in response to the importance of 
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research articles as argued above, sets out to provide a better understanding of the similarities 

and differences of writing for two different journal contexts: i) Indonesia-based Journals and 

ii) International Journals publishing in the field of Applied Linguistics. 

 

One of the main functions of RA is a contribution to or creation of new knowledge, with 

Discussion Sections as the site of the proposition of new knowledge claims (Basturkmen, 

2012; Swales, 1990). One challenge facing researchers is to follow the conventions and 

norms of the community of the discipline so that their knowledge claims become accepted by 

expert members of the discourse community (Martín & Pérez, 2014; Dobakhty, 2016; Hsiao 

& Yu, 2012). This acceptance by the community of the discipline would later ‘contribute to 

the writers’ scholarly identity growth’ (Seloni, 2014, p. 79) including Indonesian academics 

and graduate students who engage in discipline-specific discourse practices for acceptance by 

expert members of their respective academic communities (Ho, 2017).  

 

Studies focusing on analysing and identifying community conventions and norms have been 

conducted by genre analysts and those working within the area of English for Specific 

Purposes (ESP). Research has been undertaken to examine the rhetorical move structure of a 

full-text article or a section of RA, such as Introduction, Method, Results, or Discussion 

(IMRD) (Wannaruk & Amnuai, 2016; Yang, 2001; Yang & Allison, 2003) and across 

disciplines such as RAs in Medicine (Nwogu, 1997); Introductions in Applied Linguistics 

(Ozturk, 2007) and Discussion Sections in Agricultural Economics (Holmes, 1997). Another 

line of inquiry by genre analysts has focused on discourse features of RA. These include, 

among others, citations (e.g. Arsyad & Adila, 2018; Mansourizadeh & Ahmad, 2011; 

Harwood, 2009; Petriḉ, 2007; Hyland, 2005, 1999; Thompson, 2000; Swales, 1990); 

engagement (e.g. Xu & Nesi, 2019; Sheldon, 2018; Martin & White, 2005; Hyland, 2002, 
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2005b); lexical bundles (Alamri, 2017; Viana et al., 2007; Zyngier et al., 2007) and hedging 

(Hyland, 1996, 1998b). Other studies focus on both rhetorical move structure and one or two 

discourse features (Sheldon, 2018; Bruce, 2014; Shim, 2005).  

 

In relation to research on the sections of RA, studies of Introductions dominate with little 

attention paid to Discussion Sections (Liu & Buckingham, 2018; Dobakhty, 2016; Lim, 2008, 

2010; Dudley-Evans, 1994). This particularly the case in the Indonesian ESP research context 

(e.g. Wasito et al., 2017; Arsyad, 2013). Yet the Discussion Section is one of the most 

important sections in the research articles (Le & Harrington, 2015; Holmes, 1997; 

Berkenkotter & Huckin, 1993); it requires authors to stake claims about how their findings 

integrate with and contribute to the disciplinary knowledge (Basturkmen, 2012). 

Furthermore, this section is one that is found difficult to write and troublesome for both 

native and non-native speakers of English (Wakerkwa et al., 2019; Martín et al., 2014; 

Flowerdew, 1999, 2001; Jaroongkhongdach et al., 2012; Swales, 1990; Swales & Feak, 

2004). A Discussion Section demands that writers build arguments that guide the reader from 

‘acceptance of the relatively uncontroversial data to acceptance of the writer’s knowledge 

claim’ (Parkinson, 2011, p.165). Difficulty in writing a RA Discussion Section may also be a 

result of the high demand to write this section persuasively (Pojanapunya & Todd, 2011). 

 

Mirahayuni (2002), for instance, studied research articles in the field of Language and 

Language Teaching written by Indonesian authors. Her study focused on the rhetorical 

patterns of ‘the crucial but difficult sections of research articles’ (Adnan, 2009, p. 108), 

which are, the Introductions and Discussions. Mirahayuni (2002) examined three groups of 

articles: 1) 10 English RAs written by native speakers of English, (2) 10 English RAs by 

Indonesian authors and (3) 10 Indonesian RAs written by Indonesian authors and found that 
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the Introduction Sections written by the Indonesian writers tend to focus on indicating 

practical problems experienced by people or current government, rather than by the relevant 

community of the discipline.  

 

In a study aimed at exploring ways research findings are discussed in 47 Indonesian RA 

Discussions published in Indonesian journals of Social Science and Humanity disciplines, 

Arsyad (2013a) found that the most noticeable feature occurs in terms of the absence of 

reference to previous research findings in the majority of these sections.  Meanwhile, in most 

international journals, a strategic use of discourse features like citations is vital (Hyland & 

Feng, 2017; Mansourazadeh & Ahmad, 2011; Swales, 1990; Dudley-Evans, 1994). For 

example, in a study on citations practice among expert writers in international leading 

journals in four disciplines (e.g. Applied Linguistics, Sociology, Biology and Electrical 

Engineering), Hyland and Feng (2017) reported that in justifying the claim, expert writers in 

these journals succinctly synthesised various sources and made greater use of citations to 

enhance the persuasiveness of their justification of their research topic. 

 

In the Indonesian context, English RA writers, including professors, early-career academics 

and postgraduate students, are reported to encounter multifarious difficulties in their process 

of scholarly writing for publication, especially in dealing with rhetorical strategies to 

convince readers of their new claims in their research articles (Azizah & Budiman, 2018; 

Wasito et al., 2017; Arsyad & Arono, 2016; Arsyad & Whardana, 2014; Suharno, 2001). 

Suharno (2001) found that his postgraduate students encountered difficulties when they write 

an Abstract Section in RAs due to their unfamiliarity with the rhetorical style and linguistic 

features that are normally practised in writing Abstracts in English.  

 



6 
 

Arsyad, (2014) examined the discourse structure and linguistic features of 30 RA Abstracts 

written in English by Indonesian academics published in national journals. In this study, 

Arsyad found that, unlike the common discourse structure of English Abstracts found in RAs 

published in international journals (consisting of five moves, i.e. background, purpose, 

method, results, discussion and conclusion), the majority English RA Abstracts written by 

these  writers have only three moves (i.e. purpose, method and results) with very limited use 

of attitudinal stance markers of the writers and self-reference words that is quite common in 

the Abstract of RAs in international journals (Tseng, 2011).   

 

In other countries in the world, undoubtedly due to the globalisations and the 

internationalisation of higher education and scholarly publishing (Ho, 2017), similar findings 

from studies concerned with early-career academics and postgraduate students are also 

reported (Jiang et al. 2017; Li, 2005, 2006a, 2006b, among others). Jiang et al. (2017) 

involved 12 early-career academics in the area of Social Sciences and Humanities at a 

research-intensive university in China. The interviews conducted revealed some common 

problems in RA writing for publishing in reputed international journals among non-native of 

English RA writers, such as lack of academic English proficiency, the pressure of finding 

time for writing due to tight teaching schedules and lack of funding support (see also 

Englander & Corcoran, 2019; Gonzales et al., 2014).  A recent study focused on postgraduate 

students’ scholarly writing for publication experiences was conducted by Lei and Hu (2019). 

In their study involving six nursing doctoral students from some research universities in 

China, Lei and Hu reported a tension for these doctoral students regarding their dual role as a 

student and as an expert or scholarly writer. This tension, they further elaborated, was clearly 

manifested in the students’ developing, but still limited grasp and use of some conceptual 

tools needed to publish their work, such as understanding the rhetorical conventions of their 
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discipline that is vital for their work to be accepted by other members of their disciplinary 

community.  

 

The active role of early-career academics and post graduate students in research article 

writing as described above shows that they are indeed key players in global scholarship in 

that they, ‘help reform, expand, and enrich the knowledge base of core disciplinary 

communities’ (Liu, 2004, p. 2). Although mainly focused on rhetorical analysis, this study 

also examines perspectives on writing practice especially for international publication and 

informed knowledge of related problems and strategies among Indonesian early-career 

academics in their writing for scholarly publication practices. As argued by Swales (2019), 

such perspectives from disciplinary members would help improve insights on the current 

practice of English research article writing and publishing, including in an Indonesian context 

and thus enhance the significance of this research. Therefore, this study aims to provide 

English RA writers particularly in Indonesia with evidence and better awareness of the 

common rhetorical practices adopted in discipline specific English research articles. In this 

way, writers are expected to acquire more bargaining power to actively build up a vast body 

of ‘parceled knowledge’ (Hyland, 2016, p. 58) in research articles globally.  

 

1.3 Aims and Significance of the Study  

This thesis aims to provide a better understanding of the similarities and differences of 

writing for two different journal contexts: i) Indonesia-based Journals and ii) International 

Journals publishing in the field of Applied Linguistics. In particular, it investigates 

similarities and differences in the use of rhetorical moves, citations and engagement of RA 

Discussion Sections published within the area of Applied Linguistics, using national and 

international journals. As argued by Swlaes (1990, 2019), a comprehensive analysis on these 
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three elements of rhetorical move, citations and engagement that is complemented with 

perspectives from disciplinary members would help to provide a better understanding of how 

an academic text is constructed in order to promote claims proposed in  the text which could 

them inform especially early-career academics to improve their practice of writing for 

publication purposes. This study will contribute to the existing knowledge concerning the 

construction of Discussion Section in the field of Applied Linguistics. The result of this 

textual analysis is then expected to be applicable to the English for Academic Purposes 

(EAP) instruction especially in the teaching of English for Research Publication Purposes 

(ERPP). 

 

Another purpose of this study is to improve insights on current academic publishing practice 

in Indonesian context. As a complementary element of the textual analysis, qualitative social 

scientific interviews are conducted with early-career academics working in an Indonesian 

context. These scholars have had experiences in writing for publication either for local 

English journals and international reputed journals in the area of Applied Linguistics. The 

data from these interviews will provide insight into the actual practices and perspectives of 

writers within the community of the discipline. It also aims to counterbalance the existing 

criticisms toward studies employing genre analysis approach which claimed too much focus 

on a small piece of the text (Hunston, 2002; Widdowson, 2000) and presenting it in 

decontextualised state (Swales, 2019).  

 

1.4 Research Questions 

The main research question in this thesis:  

1. How is a research article Discussion Section constructed to support new knowledge claims 

in Indonesian local English and international journals in the field of Applied Linguistics? 
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This is divided into three subsidiary research questions: 

a. What are the similarities and differences between the two corpora of Discussions in the 

use of rhetorical moves and steps?  

b. What are the similarities and differences between the two corpora of Discussions in the 

use of citations?  

c. What are the similarities and differences between the two corpora of Discussions in the 

use of evaluative stance in terms of engagement when ‘commenting on result’?    

 

To complement the textual analysis, this study also sets out to answer the following 

secondary research question:   

 

2. What are Indonesian early-career academics’ experiences/perceptions of writing for 

publication as members of a discourse community? 

 

 

1.5 Design of the Study 

This study seeks to investigate the use of rhetorical moves, citations and engagement of 

research article Discussion Sections published in English in Indonesian local and 

international journals in the area of Applied Linguistics. First, rhetorical moves are analysed 

using Yang and Allison’s (2003) framework for Discussion Section in RAs of Applied 

Linguistics. Second, citations are analysed based on frameworks developed by Swales (1990) 

and Thompson and Tribble (2001) in terms of citation type. In terms of citation function, this 

study refers to a framework by Petriḉ, (2007). The engagement is analysed according to the 

notion of engagement by Martin and White (2005). Finally, Lave and Wenger’s (1991) 
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theory of Community of Practice (CoP) and the notions of Discourse Communities (DC) 

(Swales, 1990) are used to explore the experiences of Indonesian early-career academics of 

writing for academic publishing as a complementary element of the study that is useful to 

better understand the current practice of English research article writing and publishing in an 

Indonesian context.  

 

1.6 Outline of the Remaining Dissertation  

The following chapter examines key literature in the ESP and SFL genre traditions and the 

Community of Practice (CoP) theory by Lave and Wenger (1991). Chapter Three discusses 

the research design, explains the research procedures, and clarifies the data collection 

procedures and data analysis. Chapter Four analyses and presents the corpus findings as well 

as the discussion of the findings. Chapter Five discusses findings from interview. The final 

chapter outlines the conclusion and implications for teaching. 
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CHAPTER II  

LITERATURE REVIEW  

 

2.1 Introduction 

Chapter Two discusses the concept of genre in the area of Applied Linguistics and brings 

together two complementary frameworks of genre based knowledge drawn from Swales’ 

(1990, 2004) ESP genre analysis and the engagement system in Martin and White’s (2005) 

appraisal framework stemming from Halliday’s (1996) systemic functional linguistics (SFL). 

Given the shared SFL concepts and commonalities which concern the examination of lexico-

grammatical and discursive patterns of particular genres to inform pedagogy particularly for 

genre-based teaching (Hyland, 2002), combining these two frameworks is not impossible 

(e.g. Sheldon, 2018; Loi et al., 2016; Wang & Yang, 2015).  In addition to the two genre-

based frameworks, this chapter also discusses Lave and Wenger’s (1991) theory of 

Community of Practice (CoP) and the notions of Discourse Communities (DC) (Swales, 

1990), as a means through which to explore the experiences of Indonesian early-career 

academics of writing for academic publishing to open the conversations of the discipline 

(Bazerman, 1988, 1993).  

 

2.2. Approaches to Genre:  English for Specific Purposes (ESP)  

2.2.1 The Concept of Genre  

In the field of Applied Linguistics, as in other disciplines, different definitions of genre have 

been employed. In this study, I will focus on ideas from John Swales (1990) and Vijay Bhatia 

(1993) much discussed and adopted by contemporary researchers examining discourse (e.g. 

Martín & Pérez, 2014; Bruce, 2014; Dobakhty, 2013, 2011; Viana, 2012; O’Boyle, 2010, 

2013, 2014; Yang & Allison, 2003). Swales’ view of genres focuses on two important 
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concepts, namely the importance of communicative purpose and the role of discourse 

community:  

A genre comprises a class of communicative events, the members of which share some set of 

communicative purposes. These purposes are recognised by the expert members of the 
discourse community, and thereby constitute the rationale for the genre. This rationale 

shapes the schematic structure of the discourse and influences and constrains choice of 

content and style (Swales, 1990, p. 58).  

 

Genres are not merely types of texts. Genres are communicative events that can be identified 

on the basis of their communicative purposes (Swales, 1990, 2004). For genre identification, 

the communicative purpose is the key element or the ‘defining feature’ (Dudley-Evans, 1994, 

p. 219) that helps to differentiate genres and thus determines the conventions and the 

grammatical and lexical elements of a genre. Central to ESP, this communicative purpose, is 

recognised by the discourse community members in which the genre is used.  

 

This definition of genre by Swales offers a good fusion of linguistic and social factors as it 

indicates an interplay relation between writers, readers, and social context (Jin, 2018). 

Further, this genre definition also suggests that research in ESP should be narrower and 

deeper. This means that research in this area is expected to pay more attention to actual 

genres in specific contexts (e.g. Applied Linguistics research articles). Swales (1990), 

reflecting on his definition of genre above, added that the ESP research should also shift from 

describing and quantifying linguistic features to considering the rhetorical purposes behind 

lexical or grammatical choices. These suggestions on ESP research as reflected in the 

definition above has encouraged the conduct of this study that is focused on the actual genre 

of Applied Linguistics research articles. This study is also concerned with the rhetorical 

purposes behind lexical choices (e.g. in examining engagement options) as reflected in the 

first research question mentioned in Chapter One (Section 1.4). 
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It is interesting to also discuss Swales’ (2004) new concept of genres in which the notion of 

‘metaphor’ is preferred instead of ‘definitions’. According to Swales, definitions are not often 

‘true in all possible worlds and all possible times’ and can ‘prevent us from seeing newly 

explored or newly emergent genres for what they really are’ (2004, p. 61). Accordingly, 

Swales (2004, pp. 61-67) uses six metaphors to describe genres, as summarised in Table 2.1. 

 

Table 2.1 Swales’ Six Metaphors of Genres (Swales, 2004, p. 6) 

Metaphors Variable 

Outcome 

Explanation 

 

Frames of Social 

Action  

 

 

Guiding Principles 

 

Genres are institutionalized and act as guiding 

principles which help in achieving a communicative 

purpose 

 

 

Language 

Standards  

 

 

Conventional 

Expectations 

 

Genres are expected conventions of language use 

 

 

 

Biological Species 

 

 

Complex 

Historicities 

 

 

Development of genres is similar to species change 

 

Families and 

Prototypes 

 

 

Variable Links to 

the Center  

 

 

The texts included in a genre are more or less similar 

 

Institutions  

 

 

Shaping contexts; 

Roles 

 

 

Interrelated processes and values of an institution 
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Speech Acts 

 

Directed 

Discourses 

 

The conventional function of a genre. 

 

Supporting the definition of genre by Swales (1990), Bhatia (1993) also contended that 

genres are communicative events having a specific communicative purpose organised in a 

certain conventionalised structure:  

 

 

[A] recognisable communicative event characterized by a set of communicative purpose(s) 
identified and mutually understood by the members of the professional or academic 

community in which it regularly occurs. Most often, it is highly structured and 

conventionalized with constraints on allowable contributions in terms of their intent, 
positioning, form, and functional value. These constraints, however, are often exploited by 

the expert members of the discourse community to achieve private intentions within the 

framework of socially recognized purpose(s) (Bhatia, 1993, p. 13).     

 

Bhatia’s (1993) definition on genre complements the previous definition of genre by Swales 

(1990) in that they are both concerned with communicative purposes and social action. Both 

Swales (1990) and Bhatia (1993) share some other common characteristics of genre such as 

‘an interest of rhetorical move analysis and a recognition that genres are situated within 

discourse communities’ (Deng et al. 2014., p. 5). The distinguishing element from Bhatia’s 

definition includes not only linguistic and sociological factors as found in the Swales’ (1990) 

genre definition but also an additional of psychological aspect.  

 

Although linguistic description of a genre is of great importance, Bhatia argued that it 

‘reveal[s] very little about the true nature of genres and about the way social purposes are 

accomplished’ (Bhatia, 1993, p. 18). The sociological element as reflected in Bhatia’s 
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definition is concerned with the conventionalised structure of a genre.  A psycholinguistic 

element of genre analysis deals with cognitive structuring of genres referring to ‘the 

conventionalized and standardized organization used by almost all the members of the 

professional community’ (Bhatia, 1993, p. 18). This element not only puts an emphasis on the 

dynamic nature of genre but also ‘tactical aspects of genre construction’ (Bhatia, 1993, p. 19). 

According to Bhatia, it is very possible, especially for expert members of the discourse 

community, to employ their own specific ‘strategies’ (to refer to what Swales (1990) calls 

‘steps’) to more effectively convey their personal intended meaning. To further elaborate, 

these strategies, Bhatia further argued, ‘are generally non discriminative, in the sense that 

they do not change the essential communicative purpose of the genre’ (Bhatia, 1993, p. 20).  

 

These discussions have a number of implications for an ESP approach to genre analysis. 

Firstly, the ESP approach to genre is explanatory and goes beyond linguistic description of 

text (Bhatia, 1993). Therefore, it produces ‘insightful and thick description’ of texts which 

can be used as ‘a powerful and useful tool to arrive at significant form-function correlation’ 

applicable in the teaching of ESP (Bhatia, 1993, p. 11). Notably, Swales (2009, p. 14) argued 

that a genre analyst’s work is ‘to track … textual regularities and irregularities and explain 

them in terms of the relevant and pertinent social circumstances and the rhetorical demands 

they engender’. Second, the ESP approach to genre analysis defines genres as communicative 

events which could be identified based on their communicative purpose. This approach, 

Bhatia further said, also suggests that genres are dynamic. This is evidenced by, for example, 

the practice of writing of the expert members of the discourse community in that they would 

normally bend the writing conventions within the community to convey their own personal 

intended meanings as writers. 
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2.2.2 The Concept of Discourse Community  

In ESP contexts, a Discourse Community (henceforth DC) refers to the ‘socio rhetorical 

networks that form in order to work toward sets of common goals,’ (Swales, 1990a, p. 9) and 

whose discourse community members were familiar ‘with the particular genres that are used 

in the communicative furtherance of those sets of goals’. This concept of DC stems from the 

view that academic writing is an interactive process of knowledge negotiation between the 

writer and the reader (Martin & White, 2005; Hyland, 1999; Swales, 1990). A genre (e.g. a 

research article) is therefore central to the work of a DC (Swales, 1990).   

 

This concept of DC also suggests that the successful construction of academic texts (e.g. 

research articles) would depend on how language is used in an acceptable way that is in line 

with the norms which are expected by DC members who, at the same time, simultaneously 

constraints on these norms (Paltridge, 2012; Chang & Swales, 1999). In line with Swales, DC 

has also been defined as ‘that group of people within a discipline or area of special interest 

communicate with each other in part through the genres which they ‘possess’ Dudley-Evans 

(1994, p. 220). In other words, discourse communities are ‘networks of expert users (for 

example applied linguists) for whom a genre or set of genres (research articles, conference 

papers) constitutes their professionally recognised means of intercommunication’ (Trappes, 

2006, p. 148).  

 

The construction of academic texts, as it is further argued, commonly involves negotiation 

between the writer and the readers who are mostly expert members of the same discourse 

community (Hyland, 1999a, 1999b; Tardy, 2005). This process of writing is, therefore, 

influenced by the social and linguistic conventions within the DC to which these academic 
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texts belong (Swales, 2000). All these statements indicate the importance for writers to 

organise their writing in such a way that is in line with the norms or conventions within the 

DC and to utilise certain common linguistic devices (i.e. citations and engagement) especially 

when presenting ideational content in their academic text of research article (Geng, 2015; 

Tardy, 2005) to make it more engaging and persuasive (Hyland, 2005). Below is an 

explanation of six key characteristics of DC as proposed by Swales (1990) which will lead to 

an understanding of research article genre as a ‘product’ of the DC (Hyland, 2005). 

According to Swales (1990a, p. 29), a discourse community is characterised by six main 

criteria as presented in Table 2.2. 

Table 2.2: Six Main Criteria of a Discourse Community (Swales, 1990, pp. 24-27) 

1. A discourse community must have certain common goals sought to accomplish;  

2. There is a clear participatory mechanism;  

3. The group members in the same discourse community do an information exchange;  

4. A discourse community  has specific genres (e.g., research articles) to achieve communicative 

purposes among its group members;  

5. A highly specialised terminology is employed to facilitate intercommunication;  

6. The discourse community must have a high general level of expertise in order to achieve its 

established goals.  

  

Interestingly, the conceptualisation of DC by Swales above has been challenged by scholars 

as too ‘structuralist, static and deterministic’ (Hyland, 2003, p. 22). This reaction by other 

scholars was something that had actually been admitted by Swales who responded that it 

would be rare to find out a pure DC that meets such a strict application of those criteria of DC 

mentioned above (see Swales, 2009). In response to this, a looser definition of the concept of 

DC is provided by Barton (1994) which would likely better address both readers and writers, 

and accommodate more diffuse communities.  

 

A discourse community is a group of people who have texts and practices in common, 

whether it is a group of academics, or the readers of teenage magazines. In fact, discourse 

community can refer to the people the text is aimed at; it can be the people who read a text; 
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or it can refer to the people who participate in a set of discourse practices both by reading 

and writing (Barton 1994, p. 94).  

 

In the context of this study, the concept of DC as explained above could be applied to those 

who produce academic genres such as research articles in the area of Applied Linguistics and 

the Indonesian early-career academics involved in this study. As part of the disciplinary 

membership, they are actively producing research articles on topics of their interest in the 

area of Applied Linguistics. Swales (2004) contended that in the context of scholarly writing 

for publication in English, writers of RAs who contribute to the publication could be from all 

over the world. These contributors could be native or non-native speakers of English. The 

major distinction between these groups of writers is their ‘status’ as experienced researchers 

(senior researchers) and less experienced researchers (junior researchers). Thus the 

Indonesian early-career academics involved in this study may be seen as less experienced 

research article writers or junior members of their Applied Linguistic community. As has 

been discussed in the existing literature, writing a research article in English is described as a 

complex activity as it demands not only academic writing skills but also knowledge of the 

disciplinary convention of writing (Hyland, 20016; Swales, 1990) applicable to both novice 

and senior writers. 

 

The complexity of writing for publication purposes especially in the international journals has 

been reported in current studies on scholarly writing among young scholars, concluding that 

integrating knowledge of appropriate discourse conventions and knowledge of a disciplinary 

community’s issues and research methodology are vital for their writing to be successfully 

published in high-ranking English medium journals (Habibie, 2019; Flowerdew, 
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1999b).  This research is conducted with such a purpose to provide support to this particular 

group of people. 

 

In response to Swales’ concept of DC, Hyland (2004a, p. 10) contended that the concept 

could be used as a useful tool, with which to interpret the genre of RA in context such as to 

connect linguistic observations from analysis to the community in question. He further 

argued that the notion ‘draws attention to the fact that discourse is socially situated and helps 

to illuminate something of writers and readers bring to a text’. Two most relevant 

characteristics of DC by Hyland are ‘academic discipline’ and ‘Knowledge Domain’. The 

first refers to ‘a common enough label, used to describe and differentiate knowledge, 

institutional structures, researchers and resources in the working world of scholarship’. The 

latter is concerned with the hard-soft distinction. 

 

Moreover, Hyland (2009a) divided academic knowledge into three main domains of the 

Sciences, Social Sciences and Humanities which, according to him, could be located along a 

continuum from hard to soft science as can be seen in Figure 1. Furthermore, as Hyland said, 

the knowledge domain transcends the level of discipline. For example, the Social Sciences 

domain may cover some related disciplines such as Politics, Linguistics and Education. 

Another important note from Hyland (2009a) is that sciences are normally seen as 

accumulation of knowledge that is drawn on ‘experimental proof’. Therefore, it is very likely 

that scientific writing in this domain would incline to draw attention to a gap in knowledge, 

hypotheses presentation and findings. On the other hand, it is very often the case that writers 

in the Humanities disciplines (e.g. Applied Linguistics as focused in this study) are reliant on 

case studies and therefore a different set field-specific of discursive challenges. They also put 
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more emphasis on the strength of their arguments for their claims and introspection to be 

accepted especially by the expert members of their discourse community. The writing-related 

challenges in Applied Linguistics, therefore, are decidedly different to those of other 

disciplines. This is outlined in more detail below. 

 

 

 

 

Figure 1: Continuum of Academic Knowledge (Hyland, 2009a, p. 63)  

 

SCIENCES SOCIAL SCIENCES HUMANITIES 

 

HARDER                                                                                                      SOFTER  

  

Empirical and Objective  
Linear growth of knowledge  

Experimental methods  

Quantitative  

More concentrated readership  
Highly structured genres   

    

Explicitly interpretive  
Dispersed knowledge  

Discursive argument  

Qualitative  

More varied audience  
More fluid discourses   

     

 

With regard to the division of the hard and soft sciences, Hyland (2009a) further said that 

there are two important issues to consider.  Firstly, this division may result in ‘reductionism’ 

by ‘packing a multitude of complex abstractions into a few simple opposites’; secondly, this 

division of sciences would potentially pose difficulty to specify irregularities such as in the 

discipline of Psychology. In this case, it may be difficult in terms of its common form of 

research by experiments but soft in the area of Psychoanalysis (Hyland, 2009, p. 36). 

Interestingly, Hyland strongly argued that knowledge domains ‘are relatively stable over time 
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and exhibit considerable rhetorical consistency’ (Hyland, 2009a, p. 64). This statement by 

Hyland, in comparison to the more sciences division above, implies that the concept of 

domains would also be useful to genre analysts in, for example, exploring similarities and 

differences in discourse practices between communities.  

 

Based on the above explanation on the concepts of discipline and domain by Hyland (2009a), 

this study applies these concepts in the interpretation of the findings from the analysis of 

rhetorical moves and linguistic devices of citation and engagement in the two corpora in the 

construction of Discussion Sections in support of the new knowledge claims proposed for 

acceptance in their disciplinary community of Applied Linguistics.  

 

Applying these concepts of discipline and domain by Hyland (2009a) in this research context 

is important because it could be possible that the textual manifestation in the construction of 

RA Discussion Sections in the area of Applied Linguistics as focused in this study by the 

writers in RA Discussions in both Indonesian local corpus (ILC) and International corpus 

(IC) corresponds with the broader categorisation of knowledge as illustrated in Figure 1.   

 

In sum, the above discussion clearly shows the important role of a DC in shaping the type of 

communication channel among its members. In a research community, research articles are 

commonly used by many scholars to share as well as to promote their research findings 

(Hyland, 2016, 1999; Martín and Pérez, 2014). Central to the communication among DC 

members is to achieve success in both writing and publishing the articles whereby convincing 

arguments play an essential role to achieve the publication success (Berkenkotter & Huckin, 

1993). The above discussion also suggests that the notion of DC is relevant in this study that 
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is also focused on exploring the experiences of writing for publication among Indonesian 

early-career academics because ‘it stresses the participatory, negotiable nature of learning and 

the fact that learning is not always based on overt teaching’ (Flowerdew, 2000., p. 128).   

 

 2.2.3 Language Learning Task 

Language learning task refers to ‘one of a set of differentiated, sequenceable and goal-

oriented activities drawing upon a range of cognitive and communicative procedures relatable 

to the acquisition of pre-genre and genre skills appropriate to a foreseen or emerging 

sociorhetorical situation’ (Swales, 1990, p. 76). This element is closely related to the 

application of genre theory and ways of doing genre analysis by members of the community 

to the teaching of language learning (Swales, 1990). Swales argued that it is important for 

genres to be taught explicitly due to its complexities as genres are communicative events used 

by members of a discourse community to achieve a particular purpose. Thus, explicit 

teaching of genre knowledge, Swales further said, would help especially language students to 

take part and interpret these communicative events more successfully. This explicit teaching 

of the conventions of a particular genre would also enable students to produce texts that 

match the formal schema of their readers.   

 

Swales also contended that genre-type communicative events would consist of a text, 

encoding and decoding procedures and the text-environment. Such processing is named by 

Swales as tasks. He further argued that the acquisition of genre skills by the students would 

depend on their previous world knowledge which gives rise to content schemata, their 

knowledge of prior texts which gives rise to formal schemata, and their experience which can 

be gained with appropriate tasks. 
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Those aforementioned three concepts (genre, discourse community and task) interweave 

together in that discourse communities are sociorhetorical networks that are formed to 

achieve common goals. The familiarity with particular genres used in these discourse 

communities plays a vital role in establishing members within these communities. In 

addition, genres belong to discourse communities but not to individuals. Since genres are 

considered communicative events that consist of various types of texts, these types of texts 

require encoding and decoding procedures moderated by genre-related aspects of text-role 

and text environment. Therefore, these processing procedures can be viewed as tasks 

(Swales, 1990). 

 

 

2.3 A Systemic Functional Linguistics Approach to Genre  

The Systemic Functional Linguistics (henceforth SFL) approach, also called the Sydney 

School (Hyon, 1996) is mainly based on the linguistic theory of Michael Halliday whose 

central focus is primarily on the notion of language function. The approach also views 

language as systemic and functional. Language as systemic means that language is made of a 

set of systems of meaning and the writer/speaker chooses from these systems based on their 

intended meaning. Functional refers to ‘language that is doing some job in some context’ 

(Halliday & Hasan, 1989, p. 52). In other words, the SFL considers language as a social 

semiotic system (i.e. concerned the relation between text and context) that people use to 

accomplish their everyday social life needs (Eggins, 2004).  

 

To SFL, as illustrated in Figure 2, there are three key features of the surrounding social 

context that shape the forms of language. These three features include field (the activity 
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going on), tenor (the relationships between participants), and mode (the channel of 

communication) (Halliday, 1978; Halliday & Hasan, 1989; Hyon, 1996). In addition to these 

three key features in SFL, Halliday (1978) also provides the concept of ‘generic structure’, as 

something that ‘can be brought within the general framework of the concept of register’ (p. 

134).  

 

In terms of register and genre, some scholars argue that the two are different concepts. For 

example, Martin (1992) said that register and genre are different. According to him, the first 

refers to a ‘semiotic system constituted by the contextual variables field, mode, and tenor’ (p. 

502), while the second deals with ‘the system of staged, goal-oriented social process, through 

which social subjects in a given culture live their lives’ (Martin, 2000, p. 13). In this sense, 

register operates at the level of context of situation, while genre performs at the level of 

context of culture (Martin, 2001, 2005).  

 

 

 

 

Figure 2: The SFL model of language in social context (Martin and White, 2005, p. 12) 
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As illustrated in Figure 2, at its core, SFL has been used as a means for interpreting language 

in use with its three sets of complementary lenses called metafunctions (Halliday & 

Matthiessen, 2004). The first of these is the ideational metafunction which involves resources 

used to describe experiences (e.g. what is happening, who is doing what, where and when is it 

happening). The interpersonal metafunction involves resources used to negotiate social 

relations, that is, how people interact and communicate feelings. Last but not least is the 

textual metafunction which involves resources that control the flow of information in the text 

(Martin & White, 2005).   

 

Eggins (2004) argued that systemicists’ interest to examine how and in which aspects the 

context influences language has been much influenced by this relation between language and 

its context. To investigate such issues, the SFL categorises context into two major levels: 

context of situation and context of culture. The first refers to ‘the immediate environment in 

which a text is actually functioning’ (Halliday & Hasan, 1989, p. 46) that gives rise to the 

notion of register. The second deals with ‘a broader background against which the text has to 

be interpreted’ (Halliday & Hasan, 1989, p. 46) which then give rise to the notion of genre. 

Therefore, in the SFL perspective, register describes the impact of context of situation and 

genre describes the influence of the context of culture on the way language is used.  

 

2.4 Similarities and Differences between ESP and SFL  

The ESP and Systemic Functional approaches to genre have been described as having some 

commonalities. These two frameworks are pedagogically oriented approaches to genre and 

they are both concerned with why texts exist (Martin and White, 2005). They both seek to 

determine the cultural function of texts and by focusing on the reasons why particular texts 

exist, they attempt to justify linguistic choices through reference to cultural contexts (Corbett, 
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2003). Another similarity is to do with their nomenclature (Lim, 2008). As Lim argued, 

although the terms ‘move’ and ‘step’ are used in the ESP and the term ‘stage’ is used by the 

Systemic Functional approach, they are basically functional components pertaining to the 

communicative purpose(s) of texts. Similar to Swales’ genre analysis, studies conducted by 

SFL researchers concerned exploration or analysis of the lexico-grammatical and discursive 

patterns of particular genres aim specifically to identify their recognisable structural identity 

(Hyland, 2002). Hyland further said that the output of studies by researchers of both schools 

is that those information regarding patterns of texts and the rhetorical contexts in which they 

are used would be useful particularly for genre-based teaching as has been done by genre 

analysts in which many of them also combine the two schools of Swales’ genre analysis and 

SFL (e.g. Sheldon, 2018; Loi et al., 2016). 

 

Some differences between the ESP and SFL in terms of their approach could also be found 

(e.g. Hyland, 2002, 2003, 2007, 2009a). Hyland (2003) has found that ESP does not limit 

itself to certain linguistic theory on grammar and draws its ‘strength from an eclect ic set of 

pedagogies and linguistic theories’ (Hyland, 2003, p. 22). Meanwhile, the SFL strictly 

inclines to the Systemic Functional Grammar (SFG). Another difference is that ESP 

emphasises the relationship between the rhetorical moves and linguistic features with 

organisational and sociorhetorical constraints of genres. The ESP approach also ‘stresses the 

importance of the situatedness of genre in particular contexts through rhetorical 

consciousness-raising’ (Hyland, 2007, p. 154).  Meanwhile SFL puts its emphasis mostly on 

the formal linguistic features of texts.   

 

Another differentiating point between the two approaches is on the identification of genre, 

building on what has been argued above. In ESP, genres are connected with certain discourse 
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communities such as academic or professional disciplines that use genres to promote their 

aims (e.g. research articles and lab reports) while in SFL, genres are identified in terms of 

broad elemental genres of schooling such as recount, narration and discussion. Finally, while 

the elemental genres in the ESP ‘are firmly grounded in specific … context’ (Bhatia, 2002, p. 

280), in the SFL approach ‘are rather independent of any grounded and situational context’. 

To sum up, these two approaches contribute to the analysis of discourse in complementary 

ways which are of benefit in this study. The main similarity between the two is that they put 

emphasis on the social function of language and argue that genres are used by their users to 

fulfil their communicative needs in the society. The differences lie in the aspects such as the 

amount of emphasis they put on language or social functions of language and the educational 

context.  

 

2.5 Studies on Research Articles Discussion Sections  

In 1990, Swales developed ‘CARS’ (Create A Research Space) model for article 

Introduction. According to Swales (1990), the CARS model captures the communicative 

purpose of RA Introduction Sections. These communicative purposes are ‘… to establish the 

significance of the research, to situate the research in terms of its significance, and to show 

how this niche will be occupied and defended in the wider ecosystem’ (Swales, 1990, p. 140). 

They are realised through move and steps which might be accompanied with specific 

linguistic features.  Move is defined as ‘functional units of differing lengths which are 

labelled according to purpose in the text’. Steps are defined as ‘options writers select from to 

accomplish the moves’ (Swales, 1990, 2004). Swales’ CARS model consists of three 

‘moves’, namely: establishing a territory, establishing a niche, and occupying the niche as 

presented in Table 2.3 below. 
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Table 2.3: Swales’ (1990, p. 141) CARS Model for Research Article Introduction 

Move 
 

Step 

Move 1: Establishing a Territory  Step 1: Claiming Centrality AND/OR  
Step 2: Making Topic Generalization(s) AND/OR  

Step 3: Reviewing Items from Previous Research  

Move 2: Establishing a Niche  Step 1A: Counter-claiming OR  

Step 1B: Indicating a Gap OR  
Step 1C: Question-raising OR  

Step 1D: Counting a Tradition  

Move 3: Occupying the Niche  Step 1A: Outlining Purposes OR  

Step 1B: Announcing present research  
Step 2: Announcing Principal Findings  

Step 3: Indicating RA Structure  

 

The above Swales’ CARS framework has been adopted by many genre analysts in their 

studies which are concerned with the generic structure of genres in various disciplines and 

languages. Reviewing two earlier move analyses by Hopkins and Dudley-Evans (1988) and 

Peng (1987), Swales (1990, p. 172-173) proposed an eight-move model for the Discussion 

Section of RAs which has been widely used in studies concerned with rhetorical organisation 

of Discussion Sections across disciplines (Arsyad, 2013a; Peacock, 2002). With regard to this 

move, Pho (2009) asserted that ‘each move has its own communicative purpose, which, 

together with other moves, contributes to the general communicative purpose of the text’ (p. 

17). According to Swales (1990), among other moves within the Discussion Section, 

‘statement of result’ is quasi- obligatory move while the rest of the moves are considered as 

optional. However, he found that moves such as ‘providing background information’ and 

‘reference to previous research’ are among the most frequent moves found in the Discussion 

Section of research articles. Swales’ proposal of the move structure of RA Discussion 

Sections is presented in Table 2.4. 

Table 2.4: Swales’ (1990, pp. 172-174 ) Move Structure of Discussion Section  
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Move Communicative Purpose 

1. Background information  To strengthen the discussion by restating main points, 

theoretical information or technical information.   

2. Statement of results  To present the results of the study.   

3. (Un)Expected outcomes  To comment whether the results are expected or not.   

4.Reference to previous research  a) To compare present research with previous research   
b) To provide support for present research   

5. Explanation  To suggest reasons for a surprising result   

6. Exemplification  To support explanation   

7. Deduction and hypothesis  To make a claim about the generalizability of the results and to 
put forward logical conclusions drawn on results.   

8. Recommendation  To make suggestions about lines of future investigation.   

  

The illustrated moves as presented above would likely to occur in a cycle (Lim, 2011; Yang 

& Allison, 2003; Kanoksilapatham, 2003; Peacock, 2002; Swales, 1990). Unlike the 

Introduction Section, Swales said that moves in the Discussion Section are presented in a 

cycle from ‘inside-out’ direction.  This way, results will be presented as the first move in the 

Discussion Section which is then placed within an established literature and reviewed in 

terms of their general significance.  

 

Current literature has also documented the importance of Dudley-Evans’s (1994) model for 

the analysis of the Discussion Section of a research article (Holmes, 1997; Peacock, 2002). 

This model is developed by Dudley-Evans (1994) for the analysis of the Discussion Sections 

of Master’s theses in science. Several studies across various disciplines, such as Applied 

Linguistics (Dujsik, 2013) and Biochemistry (Kanoksilapatham, 2005) used this model 

developed by Dudley-Evans (1994) in the generic structure analysis of the Discussion Section 

in the research articles of those disciplines. 

Table 2.5: The Dudley-Evans’s (1994, pp. 224-228) Moves in the Discussion Section  

Move 1 Information 

Move 2 Statement of result 

Move 3 Finding 
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Move 4 Unexpected outcome 

Move 5 Reference to previous research 

Move 6 Explanation 

Move 7 Claim 

Move 8 Limitation 

Move 9 Recommendation 

 

Another study that is concerned with the generic structure of Discussion Sections in research 

articles was conducted by Yang and Allison (2003) resulting in a framework they proposed 

for analysis, especially the Discussion Sections in research articles journals in Applied 

Linguistics. The Yang and Allison’s (2003) framework is a two-layer hierarchical move 

structure, consisting of both moves and sub-moves or ‘steps’, of RA Discussion Sections in 

Applied Linguistics which is a development of the previous frameworks especially by Swales 

(1990) in his two-layer hierarchical move structure of ‘Create a Research Space’ (CARS) 

model. In this two-layer hierarchical move structure by Yang and Allison (2003), each move 

includes steps. Some of these steps are obligatory and some are optional. In other words, a 

move is a communicative unit which carries a specific communicative purpose and might 

consist of one or more steps. While the move carries the general communicative purpose of a 

segment, the step shows in detail the ‘rhetorical means of realising the function of move’ 

(Yang & Allison, 2003, p. 370).  

 

The additional of steps of Yang and Allison (2003) to the hierarchical structure were intended 

to capture the various communicative purposes of each move and render these more salient. 

This can be seen, for instance, in the addition of ‘evaluating results’ (Step 4 of Move 4), and 

‘evaluating methodology’ (step 3 of move 6), which had not been explicitly included in 

previous studies such as in the analysis model by Swales (1990). Their framework is 

presented in the following table. 
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Table 2.6 Yang and Allison’s (2003, p. 376) Move Structure of Discussion Section of 

Research Articles in Applied Linguistics  

Moves Steps 

Move 1—Background information  -  

Move 2—Reporting results  -  

Move 3—Summarizing results  Step 1: Highlighting overall results   

Move 4— Commenting on results  Step 1: Interpreting results  

Step 2: Comparing results with literature  

Step 3: Accounting for results  
Step 4: Evaluating results  

Move 5- Summarizing the Study    

Move 6—Evaluating the study  Step 1: Indicating limitations  

Step 2: Indicating significance/advantage  

Step 3: Evaluating methodology  

Move 7—Deductions from the research  Step 1: Making Suggestions   
Step 2: Recommending further research   

Step 3: Drawing pedagogic implications  

  

Among many other frameworks for move analysis as discussed above (e.g. Hopkins & 

Dudley-Evans, 1988; Swales, 1990), the Yang and Allison’s move model is preferred in this 

study for several reasons.  

 

Firstly, this framework belongs to Applied Linguistics while other frameworks do not belong 

to this area as they were developed from other types of genres of other disciplines. That this 

framework is applicable for analysis of RAs Discussion Sections in the field of Applied 

Linguistics has been evidenced in a recent study by Liu and Buckingham, (2018). Analysing 

a corpus of 20 RAs from two high-profile journals in Applied Linguistics, this study 

concluded that the framework by Yang and Allison (2003) could be applied to a different 

dataset from the same field of Applied Linguistics. Secondly, the Yang and Allison’s move 

model is the most suitable framework for Applied Linguistics research (see Holmes, 1997; 

Kanoksilapatham, 2005; Nwogu, 1997) because disciplinary variations in terms of 

communicative purposes and language use do exist (Dudley-Evans, 2000) and rhetorical 

moves do reflect discipline specificity (Hyland, 2000). Thirdly, the adaptation of a single 
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framework in analysing the features of moves is expected to reduce confusion and 

incoherence arising from compilation of several models, defined at different levels of 

abstraction (Chang, 2015).  Finally, this model is an extension and modification of several 

other previous models and it is unarguably considered as a comprehensive model for move 

analysis in the area of Applied Linguistics (compare Swales, 1990; Holmes, 1997; Hopkins 

and Dudley-Evans, 1988). This two-level (moves-steps) framework of the separate 

Discussion Section in RAs of Applied Linguistics is ‘able to capture general trends and 

specific rhetorical realisations in an insightful way’ (Yang & Allison, 2003., p. 365).  

 

2.6 Citations   

In addition to move analysis, another line of inquiry in ESP genre analysis concerned 

citations (e.g. Arsyad & Adila, 2018; Mansourizadeh & Ahmad, 2011; Harwood, 2009; 

Petriḉ, 2007; Hyland, 2005, 1999; Thompson, 2000; Swales, 1986, 1990). Citation or 

‘making references to the literature’ (Thompson & Tribble, 2001, p. 92) is an essential part of 

most academic writing including in research articles (Samraj, 2013; Hyland, 1999, 2000, 

2005; Swales, 1986, 1990). The importance of citations in the practice of research article 

writing exists in order to make references to existing relevant sources and demonstrate 

critical engagement with current knowledge, and thereby give authenticity and credibility to 

the argument being made by the writer. Citations therefore indicate what has already been 

known about the subject of study, or to point out the weaknesses in others' arguments and 

aligning themselves with a particular perspective (Swales & Feak, 2012; Mansourizadeh & 

Ahmad, 2011).  

 

The existing studies have documented the crucial roles of citations in academic writing such 

as Applied Linguistics (e.g. Swales, 1986, 1990; Hyland, 1999; Thompson, 2000), Sociology 
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of Science (e.g. Bazerman, 1988; Becher, 1989; Latour & Woolgar, 1979; Myers, 1990), and 

Information Science (White, Wellman & Nazer, 2004). For example, in the field of Applied 

Linguistics, studies on citations were mostly focused on the types and functions of citations 

in various disciplines. Started in 1986 and further elaborated in a study conducted in 1990, a 

textual analysis of citations by Swales found two major types of citations as practised by 

most applied linguists in their research articles, integral and non-integral (Swales, 1990). In 

the following studies concerning citations, the purpose centred around division of these two 

major types of citations by Swales (1990) into different sub-types, both based on the syntactic 

position and their contextual functions (e.g. Thompson & Tribble, 2001; Thompson, 2001, 

2005a). Some other studies, on the other hand, examined citations solely based on their 

rhetorical functions (Harwood, 2009; Petriḉ,, 2007) which refer to the reason for which 

citation is being used (Teufel et al., 2006).   

  

Adding the literature on typology and functions of integral and non-integral citations as 

proposed by Swales (1990), Thompson (2001) classified the types of citations further by 

taking into account a combination of formal linguistic criteria (i.e. the syntactic position of 

the citation within the clause) and function (i.e. whether the citation identifies the origin of an 

idea or is used as an example). This classification is based on her analysis of 16 doctoral 

dissertations in two disciplines of Agricultural Botany and Agricultural and Food Economics. 

The integral type is divided by Thompson (2001) based on the formal criteria: a) verb 

controlling (if the citation controls a lexical verb); naming (where the citation is a noun 

phrase or its part); and c) non-citations (where the author's name is not followed by other 

data, such as publication year). Moreover,  non-integral citations are further divided by 

Thompson (2001) into five categories: a) source, or attribution citations, which indicate 

where the idea or information is taken from; b) identification citations, which identify an 
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actor in the sentence, as in ‘It has been suggested (Wilson, 1999)…; c) origin citations, which 

indicate ‘the originator of a concept, technique or product’  (Thompson, 2001, p. 105), as in 

‘The CPE procedure (Kim, 1985)…’; d) reference citations, which point to work containing 

further information; and e) example, where the cited work illustrates what is stated in the 

sentence.  

 

  

Excluding the form-based categories from Thompson’s (2001) framework, Petriḉ (2007) 

developed Thompson’s (2001) classification scheme on rhetorical functions of citations 

which specifically emphasise the ‘intentions writers realize by using citations’ (Petriḉ, 2007, 

p. 241). Her citation typology framework is used in this study to analyse the rhetorical 

functions of citations in the two corpora of RA Discussions due to its appropriateness to the 

purpose of this study i.e. to seek the function of citations in both corpora of RA Discussions 

based on the purpose of the writers. This framework by Petriḉ (2007) consists of nine 

functional types: Attribution, Exemplification, Further Reference, Statement of Use, 

Application, Evaluation, Establishing Links between Sources, Comparison of One's Own 

Findings or Interpretation with Other Sources and ‘Other’ as presented in Table 2.7 along 

with a definition and example of each functional type. 

 

Table 2.7: Functional Typology Framework (adapted from Petriḉ, 2007, pp. 243-247).  

Type Function Example 

 

Attribution 

 

To attribute information or 

activity to source(s) 

 

According to Mongelluzzo (2007), low cost labor 

in China productivity and growth. 
 

 

Exemplification 

To illustrate writer's statement 

through source(s), usually 

preceded by for example or e.g. 

For example, gym memberships and health clubs 

can cost monthly anywhere from $50 to $200 

(Wells, 2014). 
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Further 

reference 

To refer to source(s) providing 

further information on issue, 
usually in brackets/footnotes and 

preceded by see 

See Trafficking in Women and Prostitution in the 

Baltic States: Social and Legal Aspects (IOM, 
Finland, 2001) 

 

 

 
Statement of use 

 
To state source(s) and purpose of 

source(s) used in the Paper 

 
In further analysis I will rely on Rosemary 

Henessy's (1998)  theorization of how queer 

visibility … 

 

 
Application 

 
To make connections between 

source(s) and writer's work for 

writer's own purpose 

 
… students gave me a tacit or inarticulate 

knowledge that helps formulate interview questions 

in the language of the interviewee now that I 
became a “retrospective research” (Reinhartz, 

1992, p. 27) 

 

 

Evaluation 

 

To evaluate source(s) using 
evaluative language 

 

Another problem in the author's article is that he 
mentions killers without mentioning their 

background information. 

 

 
Establishing 

links 

between 

sources 

 
To point to links between different 

sources 

 
Both articles indicate that Paris social-media have 

posted pictures about French eat, drink and live in 

the ‘no-go’ zones. 

 

 

Comparison 
with 

Sources 

 

To indicate similarities/differences 
between the writer's work and 

source(s) 

 

While she further argues that community is also 
threatening to one's sense of self through 

eradication of differences (xii), such attitude was 

not expressed by the respondents in my research. 
 

 

Other 

 

Instances in which the relationship 

between citing sentence and 

source is unclear 

 

This quote from Heller raises the question: why do 

people believe MOOC is the future of higher 

education? 
 

  

Other studies on rhetorical functions of citations have also been conducted (see 

Mansourizadeh & Ahmad, 2011; Harwood, 2009; Petriḉ, 2007; Teufel et al., 2006). 

Mansourizadeh and Ahmad, (2011) reported a study that is focused on citation practices in 14 

research papers written by seven non-native novice and five expert writers of the same 

discipline of Chemical Engineering in one leading research university in Malaysia. These 

novice writers are all final year research students pursuing a Master’s degree, with minimum 
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experience in writing for publication purposes. The expert writers are senior academics who 

have published numerous papers in journals in their area and are well cited by their peers in 

the field. All these expert writers received their advanced degrees from English-speaking 

countries. In their analysis, they used a combination of citation framework on citations 

function developed by Thompson and Tribble (2001) and Petriḉ (2007) based on their 

piloting study. This citation framework includes (1) Attribution; (2) Support; (3) Comparison 

of one’s own findings; (4) Establishing links between sources; (5) Identification and (6) 

Reference. Their analysis indicated different functions employed by the two groups of 

writers. While novice writers used citation mostly to attribute claims, expert writers 

strategically used citations to provide support and to justify their claims. This study also 

revealed that novice authors mainly used citations in isolation whereas expert writers were 

found to have succinctly synthesised various sources and made greater use of non-integral 

citations.  

 

Moreover, the existing citation studies focused on variations in citation practices of different 

disciplines (e.g. Charles, 2006; Harwood, 2009; Hyland, 1999, 2000; Thompson & Tribble, 

2001). For example, in his study, Hyland (1999) analysed the citations practice of authors in 

hard and soft disciplines. In his analysis, 80 articles from these two types of sciences were 

analysed and he concluded that non-integral citations were used more frequently by authors 

in hard sciences than by the authors in soft sciences. This is done, as Hyland (1999) further 

noted, in order to put low emphasis on the role of the researchers and at the same time put 

more emphasis and prominence to the research itself.  However, it is interesting to note that a 

recent study by Hyland and Feng (2017) reported a new trend of using non-integral citations 

of most writers in international leading journals based on their analysis of a corpus of 2.2 

million words from the same leading journals in four disciplines (e.g. Applied Linguistics, 
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Sociology, Biology and Electrical Engineering) in 1965, 1985, and 2015. Based on this 

finding, they concluded that current trend in citation practice among academics is to 

emphasise the reported studies rather than the researchers to show how previous research 

supports their own studies.  

 

Informed by the aforementioned studies, this thesis seeks to examine types and functions of 

citations in Indonesian local English journals and International journals in the area of Applied 

Linguistics. Variations in the use of citations by paying attention to the potential impact of 

the broad knowledge categorisation concept (hard vs soft sciences) is also applied in the 

analysis of the findings from the two corpora of ‘soft’ discipline’ called Applied Linguistics 

(Hyland, 2009a).  

 

2.7 Critiques of the ESP Genre Approach 

There are problems associated with the genre analysis as highlighted by scholars such as 

Bazerman (2000), Handford (2010a), Biber (1994) and Flowerdew (2005). Bazerman (2000) 

said that genre analysis focuses more on the expected organisation of a text created by 

students but puts less attention on context which is essential in the creation of texts by the 

students (see also Hunston, 2002; Widdowson, 2000). Due to this emphasis, students seem to 

fail to put context in their writing because they centre their attention too much on the 

conventions of the genre and resulting on the students’ knowledge which is very descriptive 

about genre itself (Bawarshic & Rieff, 2010).   

 

Similar to the SFL tradition, the ESP genre approach is, as Hyland (2004c) has extensively 

argued, more linguistic orientation than the Non Rhetoric (NR) perspective. However, it has 

been evidenced in the literature that many genre analysts need to start taking ‘a more serious 
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look at context in a much broader sense’ (Bhatia & Gotti, 2006, p. 10) indicating their 

acknowledgement of this limitation of the linguistic orientation. This attempt of including 

context in a genre analysis (see Swales, 2019) could be seen from, for example, the work of 

Bhatia (2004) in that he conceptualises the perspective on written discourse in terms of four 

spaces of textual, tactical, professional and social.  

 

This four-space model as proposed by Bhatia has provided a foundation for ESP genre 

analysts with a different analytical perspective such as textual, socio-cognitive, socio-critical 

and ethnographic. This means that, in addition to those traditionally used in linguistic 

research, genre analysts could apply a number of tools in order to broaden the horizon of 

genre analyses. Thus, apart from the influence of the NR tradition of looking at the 

sociological nature of genre, the ESP perspective toward genres is still generally regarded as 

‘communicative tools within social contexts’ so that studies within the ESP approach 

tradition would seek to better understand conventions in terms of the rhetorical structure of a 

genre that is complemented with the context to act as an explanatory ‘back-drop’ (Bawarshi 

& Reiff, 2010, p. 54).  

 

2.8 The Engagement Sub-System of Martin and White’s (2005) Appraisal Framework 

The existing literature on academic writing in general notes three essential approaches in the 

analysis of engagement including Biber (1988) which focused on the identification of 

linguistic features associated with persuasion, Hyland (2005) who developed an engagement 

framework and Martin and White (2005) who proposed the engagement domain within 

appraisal theory. This engagement domain developed by Martin and White (2005) is also 

particularly designed to examine writers’ level of solidarity with the potential readers and the 

way these writers position their readers to anticipate possible objections of their claims which 
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is not found in the Biber’s approach to the stance and engagement analysis (Cheng & 

Unsworth, 2016). Additionally, Martin and White focus their engagement domain on 

exploring the way solidarity is created by the writers by using language resources for 

different or other functions. An example could be seen in the use of hedges, which according 

to Martin and White, are used to allow for alternative viewpoints. This is different from 

Hyland’s perspective who interprets hedges as tools which withhold full commitment to a 

certain proposition (Loi et al., 2016).  

 

This study adopts a systematic approach to authorial stance-taking, Martin and White’s 

(2005) engagement framework (see Figure 3). My choice of the engagement domain by 

Martin and White (2005) is also encouraged by its concern for the influence of context and 

co-text. In this case, this framework by Martin and White acknowledges that, irrespective of 

grammatical boundaries, context is an important part in an identification of a resource which 

then provides a very detailed account of writer-reader relationships in an academic discourse 

of, for instance, research articles (Geng & Wharton, 2016; Sheldon, 2018).  Informed by 

Bahktin's (1981) notion of dialogism and heteroglossia, this framework provides ‘a 

systematic account of the semantic resources’ (Cheng & Unsworth, 2016, p. 8) that can be 

used by academic writers to show their engagement in a dialogue to the extent that they 

present themselves as ‘taking up, acknowledging, responding to, challenging or rejecting 

prior utterances or as anticipating possible responses from other speakers or writers’ (White, 

2001, p. 2). 

 

From the sub-system of engagement by Martin and White (2005), an utterance, in the 

broadest level, could be categorised into either monoglossic or heteroglossic (see also Martin 

& Rose, 2003). The first refers to bare assertions which are stated as a fact without the 
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acknowledgement of dialogic space between writers and their potential readers. In this 

regard, these utterances are ‘not overtly reference other voices or recognise alternative 

positions’ (Martin & White, 2005, p. 99). It is further said that the rhetorical effect of 

monoglosic is to present an utterance which is not necessarily engaged with the controversial 

backdrop of other utterances around similar themes or topics.  

 

Meanwhile, heteroglossic utterances are ones that acknowledge the diverse range of dialogic 

possibilities between writers and their audience, with resources normally split into two main 

categories of ‘expansion’ and ‘contraction’. By expansion, the writers ‘make allowances for 

dialogically alternative positions and voices’ (Martin & White, 2005, p. 102). Martin and 

White (2005) further categorise ‘expansion’ into attribution and entertainment. Attribution is 

used to acknowledge alternative voices as one of many possible positions that is generally 

realised through reporting verbs such as X says/reports/states that, according to X, and 

hearsay such as It is said that…, it is claimed that. By representing the authorial voice as one 

of possible positions, ‘entertain’ options allow for alternative perspectives realised via the use 

of, for example, modal auxiliaries (may, might, could, etc.), modal attributes (it’s possible 

that …, it’s likely that … etc.), and evidence/appearance-based postulations (it seems, it 

appears, apparently, it’s almost certain that) (Martin & White, 2005). 

 

The ‘contraction’ is further categorised by Martin and White (2005) into disclaim and 

proclaim. The first occurs when the dialogic space with the readers is closed down by the 

authors through rejecting or countering any alternative or contrary views from them via 

certain use of conjunctions/connectives (e.g. although, however, yet, but), and adjuncts (e.g. 

even, only, just, still) (Martin & White, 2005). The second shows the authors’ attempt to limit 

dialogic space with the readers by challenging any alternative viewpoints from them that is 
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realised by the use of affirmative reporting verbs such as show, prove, demonstrate and 

intensifier such as really, clearly and indeed. 

 

 

Figure 3: Heteroglossic Resources (Martin and White, 2005, p. 117) 

 

  (a) Proclaim  

 (1) Contraction 

 

 

HETEROGLOSSIA  (b) Disclaim 

 

  

  (a) Attribution 

 

 (2) Expansion  

  (b) Entertainment  

 

In Table 2.8, examples of monoglossic and heteroglossic are provided. In a monoglossic 

utterance, no recognition of alternative is given. Meanwhile, in three monoglossic utterances 

presented, there is recognition of dialogistic alternatives.  

 

 

Table 2.8: Examples of Monoglossic and the Heteroglossic Utterances (Martin and 

White, 2005, p. 100).  

 

 

Monoglossic (no recognition of alternatives)  

Heteroglossic (recognition of dialogistic 

dialogistic alternatives) 

 

 

 

There can be no denying the banks have been 

greedy.  
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The banks have been greedy  

Everyone knows the banks are greedy. The 

banks haven’t been greedy. 

 

In my view the banks have been greedy. 

 

 

Studies on engagement employing the sub-system of engagement by Martin and White 

(2005) have been conducted by previous researchers who are concerned engagement in 

academic writings (e.g. Sheldon, 2018; Loi et al., 2016; Unsworth & Cheng, 2016; Geng & 

Wharton, 2016; Sawaki, 2014, Wang & Guan, 2013). For example, Geng and Wharton, 

(2016) focusing their study on investigating the evaluative language choices of 12 Discussion 

Sections of doctoral dissertations in the discipline of Applied Linguistics.  Six of the sections 

were from theses by L1 Chinese writers and six from L1 English writers. In this study, they 

found that the difference in the patterns of use of engagement resources by the two groups is 

not statistically significant which directly refutes, Geng and Wharton further argued, the view 

that Chinese students are reluctant to critique. In fact, they further reported, the L1 Chinese 

writers in their research employed a large amount of ‘entertain’ feature used to counter 

previous views.  

 

Another study by Loi et al. (2016) combined both Swales’ (1990) move analysis and Martin 

and White’s (2005) appraisal framework in their analysis of 40 RAs Conclusions in the area 

of Psychology written in English and in Malay. Their findings suggest that the English RA 

Conclusions employed a balance use of contraction and expansion to open space for different 

views from readers while the Malay RA Conclusions tend to contract dialogic space with the 

readers. A more recent study by Sheldon (2018) applied two complementary frameworks, 

that is, genre-based knowledge and evaluative stance, drawing on Swales’ (1990, 2004) move 
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analysis framework and on the engagement system in Martin and White’s (2005) appraisal 

framework. In this study, Sheldon examined 30 Conclusion Sections of research articles in 

English and Spanish and research article Conclusion Sections written in English by Spanish-

background speakers in the area of Applied Linguistics. This study reported that the English 

L1 group negotiates a consistent space for readers to approve or disapprove the writers’ 

propositions. However, the Spanish L1 group aligns with readers, using a limited space 

through contracting resources. This, Sheldon said, could be caused by a smaller audience that 

this group of writers addresses in comparison to the English L1 group that addresses a wider 

scope of international readership. The English L2 group of writers, on the other hand, was 

reported to move towards English rhetorical international practice, but without fully 

abandoning their Spanish L1.   

 

All the above studies suggest that the engagement in Martin and White’s (2005) appraisal 

theory could be employed in the analysis of evaluation in terms of engagement in both novice 

academic writing (doctoral thesis) and research articles. Moreover, to the best of my 

knowledge, there has not been a published work relating to engagement in English research 

articles published in Indonesian local English journals in the field of Applied Linguistics 

while engagement is an essential feature of academic writing (Hyland 2002; Salom & 

Monreal, 2014) so that conducting an analysis of this feature is expectedly able to fill in this 

gap.  

 

2.9 Community of Practice (CoP) 

Community of Practice (CoP) is another theoretical idea that is central to this study. It is 

defined as ‘groups of people who share a concern or a passion for something they do and 

learn how to do it better as they interact regularly’ (Wanger & Lave 1991, p. 17). This is 
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concerned primarily with learning through direct participation (Wenger, 1998) which allows 

most novice writers to open the conversations of the discipline (Bazerman, 1980, 1985) in 

order to find out current issues and problems in the field (Flowerdew, 2000). As implied in 

the above definition, the notion of CoP binds and works together primarily through 

profession, passion, learning, engagement and participation (Wenger, 1998).   

  

Flowerdew (1998, 2000) noted that the idea of CoP is also encouraged by the fact that the 

sort of knowledge that is required in order to be accepted by the DC in scholarly writing is 

derived from practice and sometimes is not usually acquired in the formal setting of a 

classroom. Lave and Wenger (1991), in response to such learning, propose the term 

Community of Practice (CoP) or Legitimate Peripheral Participation (LPP). Legitimate 

because anyone has a potential to be a member of the community of practice or discourse 

community. Peripheral implies an idea that the participants are not central but are on the 

margins of the activity in question and participation refers to a learning that is conducted 

through a direct involvement (Flowerdew, 2000). All these suggest that knowledge is a 

process, not a product and is only valid when it is activated within the discourse community 

(Hyland, 2008). This idea by Hyland supports Lave and Wenger (1991) who said that it is 

very likely that knowledge is also acquired through ‘centripetal participation in the learning 

curriculum of the ambient community’ (p. 100).  

  

Like DC, CoP also has special characteristics. These are: 1) mutual engagement, which is to 

describe how people are engaged in the interaction that heads for shared meanings; 2) joint 

enterprise, which is to indicate how people are engaged and collaborate with each other 

toward common goals and 3) shared repertoire, which means the same resources of the 

community e.g. jargons, routines, concepts and ways of doing things (Wenger, 1998). Thus, 
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an important notion to CoP is that individuals learn from participating and engaging in social 

practice in the social world. In this case, they learn how to function properly and acceptably 

in the target setting from peripheral participation towards full participation.   

  

Although the central focus is different, the explanations above indicate that there is actually a 

close interdependence between DC and CoP in that both concerned with several key issues in 

dealing with learning in the context of legitimate peripheral  participation (Lave & Wenger, 

1991) which are active participatory of the writers within the community of discourse and 

community of practice, negotiable nature of learning and learning as an informal activity with 

no overt teaching involved (Flowerdew, 2000; Lave &Wenger, 1991). These two then, it 

would be argued, become important concepts in this study as guidelines to explore as well as 

to understand the practice of scholarly writing for publication among Indonesian early-career 

academics who are currently undertaking their doctoral degree programme as part of their 

professional development.  

  

  

As with Legitimate Peripheral Participation (LPP), the writing of early-career academics for 

scholarly publication is aligned with this concept (Ho, 2017) in which learning is viewed as a 

situated social practice. As Wenger (1998) said, novice academic writers like the Indonesian 

early-career academics involved in this study move toward full participation gradually 

through a series of mutual engagement or co-participation in their process of learning writing 

for publication purposes. To a certain extent, they are novice participants with peripherality 

entailing ‘a rich notion of agency’ that allows agentive actions to be taken by the writers to 

‘gain access to resources for understanding through growing involvement’ (Lave &Wenger, 

1991, p. 37 and p. 53). An important point to LPP is legitimacy of access to practice requiring 

the above Indonesian academics’ agency to participate and at the same time to sustain their 
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access through actively participating in it (Tsui et al. 2009). In learning scholarly writing for 

publication purposes, it would be emphasised, early-career academics are active agents who 

learn to negotiate their strategies to move toward fuller engagement in various writing and 

revision practices (Ho, 2017). This way, through an active participation in community of 

learning to write for publication, they continuously create their shared identity (Wenger, 

1998) allowing for CoP to facilitate the transformation process of early-career academics 

from novice into expert scholars (Coffman et al., 2016).    

 

It is reported in many studies that novice academic RA writers face various difficulties 

including strategies in writing, ways of knowing and ways of being and academic English 

(Coffman et al., 2016; Badenhorst & Guerin, 2016; Habibie, 2015; Simpson, 2013; Huang, 

2010; Cho, 2004; Florence &Yore, 2004; Li, 2006a, 2006b, 2007; Li & Flowerdew, 2007).  A 

study conducted by Habibie (2019) examined the linguistic and non-linguistic challenges that 

five Canadian anglophone doctoral students in Humanities encountered. In this study, in 

addition to difficulties in adapting to genre-specific rhetorical and stylistic conventions, 

Habibie found that these doctoral students face an array of non-linguistic challenges such as a 

lack of confidence in the originality of their research and handling traumatic aspects of 

negative feedback from journal reviewers that they received. What Habibie (2019) reported 

above correlates with an idea that difficulties in scholarly writing for publication practice 

could be encountered by both anglophone and non-anglophone novice scholars as argued by 

Hyland (2016) in response to question regarding the native/non-native divide in academic 

publishing. This may happen, Hyland added, because novice academic writers from these 

groups might have potential difficulties to have access to resources and, most importantly, 

lack of academic writing expertise.  
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The aforementioned studies concerned academic publishing among early-career academic 

writers have contributed to an understanding of the complexity in writing for scholarly 

publishing of this group of writers of both anglophone and non-anglophone. However, issues 

including how these group of RA writers, in response to the pressure for academic 

publishing, navigate the complex writing and publishing exigencies are still underexplored 

(Ho, 2017). To complement the textual analysis, this study is also conducted in response to 

this situation in that it attempts to provide research-based information in dealing with 

research article writing for publication purposes among Indonesian early-career academics as 

guided by a secondary research question of this study as mentioned in Chapter 1 (Section 

1.4).  

 

2.9.1 Identity Formation Related to the Community  

Identity formation is another important aspect in dealing with the community. This formation 

of identity is described as a process that involves an identification process, that is, a process 

through which identity is developed and constructed by creating connection to those 

community members (Wenger, 1998). Wenger also said that members of this community 

normally employ and create the discourses, practices and world views valued by the 

community members, constructing similar or different selves to those of members of other 

communities.  Wenger (1998) contended that this construction of identity would involve both 

participation and reification. Implied in this statement by Wanger is that the generation of 

one’s identity will require ‘competence’ (i.e. an ability to interact with other members of the 

community). The word ‘competence’ also may imply that this person involved in the 

community knows what and how to talk about issues (e.g. research topics) within the 

community and, more importantly, that he or she could use resources the other members in 

the community use to communicate and to perform activities.  
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An example of identity formation could be seen from a study by Kasworm, (2010) and Kimm 

and Merriam (2010). For example, a study by Kasworm, (2010) focused on exploring the co-

construction of positional and relational identities of graduate students. Kasworm concluded 

that a student’s identity is positional indicated by the students’ attempt to negotiate meeting 

the academic challenges set previously before their arrival to the community and developing 

a sense of agency as certain goals have successfully been accomplished. Kasworm also 

focused on the construction of relational identities which, according to her, have been 

developed through students’ acceptance by other members of the community. A study by 

Kim and Merriam (2010) looked at identity within a CoP from a sociocultural perspective. 

Their qualitative study indicated that participants in a computer learning course increased 

their self-efficacy and self-esteem, and they felt less marginalised as before when they began 

joining in the course. This study by Kimm and Merriam have indicated that novice learners 

do not only develop their competence in a professional Community of Practice (CoP) skill 

but also develop or change their identity as they experience integration and empowerment 

(Lave & Wenger, 1991).  

 

A different view on identity construction is proposed by Hyland who believes in the power of 

language in one’s formation of identity. Hyland (2009), specifically, argued that identity is 

constructed through the use of rhetorical choices that the communities make use of. In this 

case, people gain credibility and approval as being members of certain communities by 

aligning their language use with those of the community members. Put simply, Hyland and 

Tse (2012) said that language has the power of representing people in particular ways 

because the things we say or write somehow shows who we are and demonstrates the image 

we wish to establish to others in the interaction. In addition, a community of discourse has 
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been made as a means to produce knowledge by its members, to solve problems, to train 

newcomers and to distinguish others.   

 

 

2.9.2 Community Impact on Its Members   

Flowerdew (2000) stated that a community either Discourse Community (DC) or Community 

of Practice (CoP) brings impacts to its members especially in terms of their perspectives, 

beliefs and worldviews.  Flowerdew (2000) conducted a study focused on exploring the 

experience of a non-native English-speaking young scholar from Hongkong writing in 

English research article for publication in an especially internationally reputed journal in his 

respective discipline. In this study, Flowerdew found that this scholar inevitably changed his 

values and beliefs about the way of writing an academic research article in the process of 

attempting to have his article published. Based on this study, Flowerdew said that it is 

important that the values, beliefs and convention that symbolises the community to be learned 

if one wishes to be acknowledged by other members of the community.  

 

This idea by Flowerdew is relevant to what Wenger (1998a) argued about the impact of a 

community to its members. She said that people’ investment in one community would affect 

their perspective or their way of looking at the world. Of an important point is that these 

people would likely look at things in the same way, make similar choices, and have similar 

interpretations of something as other members of the same community do. This influence of a 

community brings to its members is not found in Swales’ (1990) Discourse Community 

which only focuses on how the community uses texts to achieve its communicative purposes 

and how to identify and analyse the discourse structure underlying these texts (Bizzell, 

1992). According to Bizzell (1992), changes in the way of thinking and in the way of looking 
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at the world are quite unavoidable when people participate in a certain discourse community, 

especially when they have such a great passion to actively participate within the community.   

 

Last but not least is ‘experience’ that can be a tool for an explanation of how people’s beliefs 

and thinking are changed. Williams (1985) proposed a definition of experience as a kind of 

knowledge accumulated from the events experienced and reflected on, or a kind of 

consciousness as a result of events in which one is involved. A further note on the importance 

of experience in explaining people’s change in terms of their thinking and beliefs is argued 

by Little et al. (2003) that any experience, no matter what type, whether it is a kind of 

knowledge or consciousness, is the material with which we can draw on in their accounts, 

and a template upon which people’s personal values and subjective feelings are based. This 

shows that experience is not the ‘truth’ which needs to be discovered but is something which 

needs to be interpreted (Scott, 1991, p. 7).  

 

2. 10  Chapter Summary   

This review of the literature has discussed and examined two key frameworks used in this 

study namely the ESP approach to genre and the perspective of systemic functional 

linguistics (SFL). In this chapter, three notions within the ESP tradition (Swales, 19990): 

genre, discourse community and task have been discussed along with the engagement sub-

system of Martin and White’s (2005) appraisal framework.  Critiques of ESP studies have 

also been discussed within this chapter. Finally, another relevant theory for this study i.e. the 

Community of Practice (CoP), as coined by Lave and Wenger (1991), has also been 

discussed and examined alongside the notion of Discourse Community (DC) by Swales 

(1990), both of which have been brought to bear on the current research.  
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CHAPTER THREE 

RESEARCH METHODOLOGY 

 

3.1 Research Aims and Questions of the Study   

As mentioned in Chapter One, this study mainly aims to deliver a better understanding of the 

similarities and differences in the use of rhetorical moves, citations and engagement in 

research articles in Indonesian local English and International journals in the area of Applied 

Linguistics with the following main research question:  

1. How is a research article Discussion Section constructed to support new knowledge claims 

in Indonesian local English and International journals in the field of Applied Linguistics? 

 

This is divided into three subsidiary research questions: 

a. What are the similarities and differences between the two corpora of Discussions in 

the use of moves and steps?  

b. What are the similarities and differences between the two corpora of Discussions in 

the use of citations?  

c. What are the similarities and differences between the two corpora of Discussions in 

the use of evaluative stance in terms of engagement when ‘commenting on result’?    

 

To complement the textual analysis, this study also sets out to answer the following 

secondary research question:   

2. What are Indonesian early-career academics’ experiences/perceptions of writing for 

publication as members of discourse community? 
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3.2 Ontological and Epistemological Positions of the Current Research   

3.2.1 Ontological Position 

The fundamental question to be addressed in ontology is ‘what is reality?’.  As documented 

in the literature, there are two ontological positions in response to this question. The first 

holds that social reality is objective (Coleman, 2014; Cohen & Manion, 2011; Burton & 

Bartlett, 2009; Cresswell, 2002; Patton, 2002; Coulthard, 1994) with human behaviour being 

‘highly predictable and explainable’ (Johnson & Christensen, 2012, p. 33-34). The general 

doctrine adopted in this position is that ‘all genuine knowledge is based on sense experience 

and can be advanced only by means of observation and experiment’ (Cohen & Manion, 

2011., p. 9). According to this perspective, quantitative data from, for example, 

questionnaires could be collected from randomly selected samples of academic writers, to be 

generalised to the population through inferential statistics (Patton, 2002).  

 

The second position views social reality as subjective, personal and socially constructed 

(Cohen et al, 2013; Corbin & Strauss, 2008; Cohen & Manion, 2011; Denzin, 2010; Cohen et 

all, 2011; Burton & Bartlett, 2009; Mutch, 2005; Bryman, 2004; Gall et al., 2002; Crotty, 

2003; Cresswell, 1998, 2002; Melloy, 1994) rendering human thought and behaviour 

‘situational, social, contextual, personal and unpredictable’ (Johnson & Christensen, 2012, p. 

34). Referring to this perspective, qualitative data from, for example, in-depth interviews, 

analysis of documents and observations could be gained and used to provide better insights of 

the academic writing practice of people. In this respect, this study follows a more qualitative 

research approach as it aims to analyse documents of RA writing in the field of Applied 

Linguistics and understanding the experience of scholarly writing for publication of members 

of this disciplinary community.  
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 3.2.2 Epistemological Position 

As stated by Denzin and Lincoln (2005), qualitative research covers a diverse range of 

theoretical and philosophical perspectives such as interpretivism and constructivism. 

Influenced by interpretivism which argues the importance of understanding the meaning of a 

human or social action and seeing the world through the eyes of participants (Henwood, 

1996), the position adopted in this study is that, instead of being expressed in the form of 

cause-effect explanation, knowledge can be represented in the form of subjective 

understanding. What this study investigates is understanding practices of meaning 

construction through the analysis of documents of RA Discussion Sections. This is 

augmented by collecting interview data from Indonesian early-career academics on their 

perceptions of their writing for publication experiences in order to provide an understanding 

of their academic publishing practices rather than an explanation of the cause-effect 

relationship as much exemplified by natural sciences. For this reason, a ‘linguistic 

approach’ which involves genre analysis is used (Flowerdew, 2002, p. 91). This approach, 

in general, would allow ‘texts’ to be focused on in this study and at the same time, 

Flowerdew further said, contextual information should be elicited as a background to 

interpret the textual findings.    

 

Furthermore, informed by constructivism, this study, detailed further in Section 3.3.1, follows 

the route of discourse analysis because it concerns discourse, that is, ‘the texts being 

produced within a discourse community’ (Teubert, 2005, p. 3). Hardy et al. (2004, p. 20) 

stated that discourse analysis is developed based on constructivist belief which suggests that 

meaning and social reality emerge from discourses. Textual or discourse analysis could 

provide a better understanding of meaning construction in different cultural contexts 
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(Lockyer, 2008).  Therefore, analysis of RA Discussion Sections in the field of Applied 

Linguistics as focused in this study may help to reveal the linguistic and rhetorical 

characteristics of the field and exhibit aspects related to the disciplinary tradition.    

 

3.3 Genre Analysis  

As above, this study engages a genre analysis approach to answer the main research question  

of this thesis (see 1.4, 3.1).  Hyland (2012) argued that genre analysis is a useful means to 

describe, analyse and explain the rhetorical functions and the linguistic features of a 

particular text type being analysed. In the case of this thesis, it is used to investigate research 

article Discussion Sections in the area of Applied Linguistics. Genre analysis is important in 

the context of this research because it provides a framework for the investigation of texts 

(Hyland, 2012; Dudley-Evans & John, 1998) in order to ‘gain insights into the social function 

of language’ (Tardy & Swales, 2014, p. 167). The fact that a genre analysis approach aims ‘to 

offer an approach to the teaching of academic and research English’ (Swales, 1990., p. 1) is 

also in line with the purpose of this study that is to inform the English for Special Purposes 

(ESP) instruction particularly in the teaching of English for Research Publication Purposes 

(ERPP), a growing sub-field within Applied Linguistics (Englander & Corcoran, 2019). 

 

The focus of the study is the analysis of rhetorical moves (Yang & Allison, 2003; Swales, 

1990) and citations (Swales, 1990; Thomson & Tribble, 2001; Petriḉ, 2007). In addition, this 

study also adopts SFL in terms of engagement analysis (Martin & White, 2005). As argued in 

Chapter Two (2.1), SFL and GA are methodologically complementary in that both are 

concerned with identification of text patterns (Hyland, 2002) and studies that have integrated 

these two frameworks have been suggested by previous genre analysts (e.g. Sheldon, 2018; 
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Loi et al., 2016). In sections to follow (3.31 and 3.3.2), the contribution of discourse analysis 

and corpus linguistics to this genre analysis study would be further explained.  

 

3.3.1 The contribution of Discourse Analysis and Corpus Linguistics to Genre analysis 

3.3.1.1 Discourse Analysis  

Discourse Analysis (henceforth DA) is the first influential approach to this genre analysis 

research. DA refers to a concept that is used ‘to describe syntactic linguistic order consisting 

of certain principles, rules, terminology and conventions’ (Tonkiss, 2006, p.  370). Brown 

and Yule (1983, p. 1) provide a short and concise definition of DA as ‘the study of language 

in use’. Later, a more thorough definition of discourse analysis was provided by Paltridge 

(2006, p. 2) as follows:      

 

Discourse analysis focuses on knowledge about language beyond the word, clause, phrase and 
sentence that is needed for successful communication. It looks at pattern of language across 

texts and considers the relationship between language and the social and cultural contexts in 

which it is used. DA also considered the ways that the use of language presents different 
views of the world and different understandings. It examines how the use of language is 

influenced by relationship between participants as well as the effects the use of language has 

upon social identities and relations. It also considers how views of the world, and identities 

are constructed through the use of discourse. DA examines both spoken and written texts.   
 

In research that is concerned with academic writing, DA, through its various permutations, 

has been a comprehensive research method used by researchers to deal with meaning output 

derived from either written and verbal texts (Sözen, 1999). The existing literature also notes 

two common themes in discourse-based inquiries about academic writing. Charles et al, for 

example, divided the themes in discourse-based inquiries into two which are ‘recurring 

pattern of meaning in texts of similar types’ and ‘writing as social practice’ (Charles et al, 

2009, pp.1-2). 
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The first has been applied and exemplified in many studies in the area of ESP focused on the 

analysis of the internal structure of texts (e.g. Sheldon, 2018; Adila, 2018; Wasito et al., 

2017; Jang, 2016; Arsyad & Arono, 2016; Bruce, 2015, 2014; Dobakhty, 2013; 2011; Martin 

& White, 2005; Peacock, 2002; Pho, 2002; Hyland, 1998, 1999, 2000, 2005; Swales, 1990; 

Hyland, 1999, 2000, 2005, 2008b, 2014; Swales, 1990).  The second theme is concerned 

more with ‘the social context surrounding the production of academic writing’ (Samraj, 

2002b; Curry & Lillis, 2005, 2014) and thus focuses on something beyond linguistic 

description (Charles et al., 2009).  For example, in a study by Samraj (2002b), this second 

theme in the discourse-based inquiries about academic writing is applied. In his study, Samraj 

not only examined students’ writing in a Master’s programme in environmental study but 

also the multiple layered contexts that are linked to the identified textual features such as the 

background of each student, the writing task and the discipline.  

 

This genre analysis study is mainly focused on the first theme of ‘recurring patterns of 

meaning in texts of similar types’ useful for the development one’s linguistic knowledge and 

skills at the level of wording (Tribble & Wingate, 2013) by looking specifically at the role 

and use of rhetorical moves, citations and engagement features in RA Discussion Sections 

published within two different journal contexts: Indonesia-based and international journals 

publishing in the area of Applied Linguistics. 

 

However, as highlighted above, this study also pays close attention to the second theme, that 

is, ‘writing as social practice’, by paying attention to the social contexts in terms of both the 

discourse community and the community of practice when interpreting results of interviews 

with three Indonesian early-career academics.  
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3.3.1.2 Corpus Linguistics  

Corpus linguistics (henceforth CL) defined as ‘a theoretical approach to the study of 

language’ (Teubert, 2005, p. 2), is another influential approach to research of academic 

writing. This approach is concerned with the study of language by means of corpus, that is, ‘a 

collection of texts and parts of texts upon which general linguistic analysis can be conducted’ 

(Meyer 2002, p. xi). The main principle of this corpus linguistics approach, similar to that of 

discourse analysis, is that this approach focuses on revealing the complexity and variation in 

language by means of studying naturally occurring texts (Viana, 2006, 2010, 2012; Viana & 

Zyngier, 2009; Meyer, 2002) in a large and systematically organised corpus (Biber, 2009). 

The difference between the two lies in their research orientation. While discourse analysis 

tends to use qualitative methods and gains data through, for example, in-depth investigation 

to address ‘the dynamism of text-context reflexivity’, the corpus linguistics approach tends to 

focus more on the language itself and pays attention tightly on the representativeness of a 

sample (Viana, 2012; Virtannen, 2009; Zyngier et al., 2007). Viana (2012, 2006) stated that it 

is not uncommon that researchers doing corpus studies examine a big number of textual data 

so that they could draw certain conclusions of language use.    

 

In dealing with studies using corpus as primary data, Tognini-Bonelli (2001) said that such 

studies could be either corpus-based or corpus-driven. The first refers to ‘a methodology that 

avails itself of the corpus mainly to expound text or exemplify theories and descriptions that 

were formulated before large corpora became available to inform language study’ (Tognini-

Bonelli, 2001, p. 65). Meanwhile, the latter ‘aims to derive linguistic categories 

systematically from the recurrent patterns and the frequency distributions that emerge from 

language in context’ (Tognini-Bonelli, 2001, p. 87). These differences between corpus-based 

or corpus-driven lie primarily on how theory and data are used. In corpus-based research, 
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theory and data are seen as complementary aspects and such that either a top-down (from 

theory to data) or, a bottom-up (data to theory), approach could be adopted. Meanwhile, in 

corpus-driven, the investigation starts with data and tends to recognise patterns as drawn from 

the data that have not been previously identified.  

 

Referring to the above explanations on corpus linguistics study, the compiled naturalistic data 

of RA Discussion Sections in this genre analysis study meet one of the characteristics of a 

corpus linguistics, that is, to represent a language or part of it (Biber et al., 1998, p. 4). 

This genre analysis study also benefits from corpus linguistics in terms of corpus-based type 

research that follows a top-down approach such as using the existing frameworks in the 

analysis of moves (Yang & Allison, 2003), citations (Swales, 1990; Petriḉ, 2007) and 

engagement (Martin & White, 2005). It is then clear that this genre analysis is not a corpus-

driven type research because it is not started with data intended to reveal patterns that have 

not been pinpointed before (Tognini-Bonelli, 2001).     

 

To reiterate, this research employs a genre analysis approach investigation move/step 

sequences (Yang & Alison, 2003) and citation analysis (Swales. 1990; Petriḉ, 2007). In 

addition to the discourse analyses of the texts, frequency of the use of features in the two 

corpora will also be presented using raw frequency counts and for the purposes of 

comparison within and between the two corpora, normalized frequencies will also be 

presented. To illustrate potential patterns of frequency and use, percentages will be used to 

indicate proportions of occurrence within corpora. Information about the composition of both 

corpora are also provided as has been suggested by previous researchers (e.g. Dobakhty, 

2016; Yang & Alison, 2003).  
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For the analysis of engagement features, the appraisal theory's engagement system of Martin 

and White (2005), stemming from Halliday’s (1996) systemic functional linguistics (SFL), 

will be used. As mentioned earlier, SFL and GA are methodologically complementary in that 

both are concerned with the examination of lexico-grammatical and discourse patterns of 

particular genres to inform pedagogy particularly for genre-based teaching (Hyland, 2002). 

This analysis of the engagement features also presents and compares the frequency and 

proportion of each feature (see Sheldon, 2018; Loi et al, 2016; Geng & Wharton, 2016). 

 

3.4 The Corpus of the Study    

3.4.1 The Procedure for Selecting the Journals    

To compile a corpus to analyse for the purpose of this study, 50 research articles are 

selected from 10 journals within the academic field of Applied Linguistics. Five of the 

journals are peer-reviewed Indonesian local English journals and other five are five 

international journals in the area of Applied Linguistics. There are three important 

issues in the selection of journals in order to meet the purpose of this study as 

exemplified by previous researchers in the genre analysis (Nwogu,  1997) namely 

representativeness, reputation, and online accessibility which are all, Nwogu said  

essential to ensure their credibility and their suitability with the purpose of this current 

study. The first refers to a careful and systematic selection of journals to analyse and 

to ensure that they represent the language of the members of the targeted discourse 

community (i.e. Applied Linguistics in the present study). The second criterion is to 

do with the state of being held in high esteem and honour, which members of 

readership hold for the publication of a particular peer-reviewed journal (Nwogu, 
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1997). The third aspect refers to its availability for online access through, for 

example, the journals’ official websites (Alamri, 2017, 2019). 

 

The selection of these five journals in each corpus was also based on the availability 

of different sub-disciplines within Applied Linguistics in each journal and the inclusion of 

all types of empirical research. All of these journals were available in electronic format 

and were also selected in consultation with the respected supervisor. Figure 4 illustrates 

the procedure of selecting the journals. 

Figure 4: The Procedure of Selecting the Journals 

 

 

 

In terms of research article selection, the selected research articles from the ten 

journals are restricted to empirical studies (e.g. qualitative, quantitative and mixed 

method studies). In this case, theoretical articles and articles published in special 

issues are excluded because the overall organisation (i.e. rhetorical structure) of an 

article may vary in accordance with its type (e.g. Cheng & Unsworth, 2016). Figure 5 

steps 1 & 2

•Checking the list of Journals in the field of Applied Linguistics in both 
Indonesian Local and International Journals Contexts 

•Excluding those unavailable in the Queen’s University Belfast’s online library

Steps 3 & 4

•Excluding those related to Linguistics per se rather than Applied Linguistics 

•Excluding those dedicated to theoretical issues rather than empirical research 

Steps 5 & 6

• Discussion with the respected supervisor in selecting potential journals

•Selecting five journals and trying to include different sub-disciplines in the 
field of Applied Linguitics
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shows a summary of selecting the articles. 

 

Figure 5: A Summary of Selecting the Articles 

 

 

 
The two corpora of RA Discussion Sections have been compiled from a single sub-discipline of 

Applied Linguistics as there is a possibility that any observed differences may be due to differences in 

the discipline of the texts (Cominos, 2011; Hyland, 2009a; Dahl, 2008). This sub-discipline of 

Applied Linguistics is also chosen because writing in this area is difficult especially among L2 

researchers like, for example, when performing engagement  with readers (Amornrattanasirichok & 

Jaroongkhongdach, 2017) while this discipline relies  largely on ‘dialogic engagement and more 

explicit recognition’ (Hyland, 2011, p.205). As suggested by Wannaruk and Amnuai (2016), the 

authors’ backgrounds i.e. educational background and writing for publication experiences of the 

writers in both corpora are beyond the scope of this present study. 

 
 

The research articles selected from each journal represent issues in the field of Applied Linguistics. In 

this research context, Applied Linguistics is defined as ‘a practice-driven discipline that addresses 

language-based problems in real-world contexts’ (Grabe 2005, p. 11). According to Baskaran (2005) 

and Cook (2003), the umbrella term of Applied Linguistics includes wide ranging areas which are 

concerned with ‘problems in the real world in which language is implicated’ (Cook, 2003, p. 21). This 

includes Language Teaching and Learning, Critical Discourse Analysis (CDA), Genre Analysis, 

Checking all the articles in the ten journals published from 2016-
2019

Checking the articles that had a Discussion Section which were 
not published in special issues

Selecting 25 research articles from each journals for analysis of 
rhetorical moves, citations and evaluation in terms of Martin and 
White’s engagement
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Pragmatics, Discourse Analysis, Psycholinguitics, Sociolinguistics, Translation, Bilingualism, Corpus 

Linguistics, Multilingualism, Language Policy and Language Assessment. This term of Applied 

Linguistics is, therefore, somewhat different from ‘Linguistics’ which is defined as ‘the academic 

discipline concerned with the study of language in general which is bound to represent an abstract 

idealisation of language rather than the way it is experienced in the real world’ (Cook, 2003, p. 10). In 

this case, linguistics covers area such as Phonetics, Phonology, Morphology, Syntax, Semantics and 

Lexis (Baskaran, 2005) which are excluded in this study. 

  

 

 
 
The 50 research articles collected for the purpose of this study also meet all the three mentioned 

criteria in the selection of the journals in that these RAs collected are taken from a specific field of 

Applied Linguistics by paying careful attention to related topics in the field based on the definition of 

Applied Linguistics and its areas as outlined above. All these RAs are also available online in their 

websites and are all open to public for free access. For example, the Indonesian Journal of Applied 

Linguistics, one of the leading Indonesian local English journals selected in this study, could be 

accessed via http://ejournal.upi.edu/index.php/IJAL. 

  

 

In this study, specific criteria in the selection of research articles are also applied. As there might be 

some differences due to the requirements of the individual journals, conformity with the standard 

IMRD (Introduction-Method-Result-Discussion-Conclusion) is taken as the first similar feature in the 

selection of empirical research articles from the selected journals. Another specific criterion 

applicable to this study is that the research articles selected should have a separate ‘Discussion’ 

section. Therefore, the articles that do not match this criterion or those that have combined a 

Discussion with another section and titled, for example, as  Results and Discussions, Discussion and 

Conclusion, Findings and Discussion were  excluded in this study. As Yang and Allison, (2004) have 

found, in research articles of the same field i.e. Applied Linguistics, authors might use headings 

differently and might use section headings which are not rhetorically transparent that may cause 

http://ejournal.upi.edu/index.php/IJAL
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confusion during analysis. It is also stated that a combined section might have a different 

communicative and rhetorical focus from a separate and dedicated ‘Discussion’ section in a paper. For 

example, a combined section of “Results and Discussion” focuses mainly on ‘reporting results’ as its 

main communicative focus (Yang & Allison, 2003). This is different from a separate Discussion 

Section with its main communicative focus to ‘comment on the results’  (Yang  and Allison, 2003). 

 

The last specific criterion used in this study is that the topics discussed in the articles are related to the 

field of Applied Linguistics and published during the years of 2015-2019 to represent the current 

features of the research papers published in the journals and in the discipline of Applied Linguistics. 

This is important in order to protect against possible new developments and changes in the rhetorical 

and generic structure of Discussion Sections in RA of Applied Linguistics over a lengthy time period 

(Amnuai & Wannaruk, 2013; Yang & Allison, 2003). 

 

3.4.2 An Indonesian Local Corpus and International Corpus  

3.4.2.1 Indonesian Local Corpus (ILC) 

In ILC, there are 25 samples of English-language research articles selected from five peer-

reviewed Indonesian English journals as presented in Table 3.1. All these five journals are 

published by leading local Indonesian universities during the years 2015-2019 and are 

available online. It should be noted that these five selected journals do not show their 

rankings. However, it would be assumed that they are established journals in the field of 

Applied Linguistics especially in Indonesian contexts as they are peer-reviewed journals and 

published by leading universities in Indonesia.  
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Table 3.1 Indonesian Local Corpus (ILC)  

Journals  Scope  Website No of RAs 

Selected 

 
The Indonesian Journal of 

Applied Linguistics ( IJAL) 

 
Education in general, teaching 

methods, schools and universities 

and other educational institutions, 
teachers and students.  

 

 
http://ejournal.upi.edu

/index.php/IJAL) 

 
 

6 

 

International Journal of 

Education  (IJE) 

 

Education in general, language 

teaching and learning, assessment. 

 

http://ejournal.upi.edu

/index.php/ije/index 

 

3 

 
 

 

International Journal of 

Language Education 
 (IJLE )   

 

Assessment and  testing in language 

learning and education; applied 
linguistics methodologies and issues. 

  

 

http://ojs.unm.ac.id/ij

ole  

 

7 

 

International Journal of 

Language Education and 
Culture Review (IJLECR) 

 

Language education, applied 

linguistics (including 
sociolinguistics, psycholinguistics, 

and neurolinguistics) in language 

education, literary scholarship & 
literary education, cultural studies,   

 

 

http://journal.unj.ac.id
/unj/index.php/ijlecr 

 

 

5 

 

Journal of Applied 

Linguistics and Literature 

(JOALL)  
 

 

Language teaching methodologies, 

second/ foreign language teaching 

and learning, and discourse analysis 

 

https://ejournal.unib.a

c.id/index.php/joall/in

dex 

 

4 

 

3.4.2.2 International Corpus (IC) 

In IC, 25 English-language research articles are selected from five international reputed 

journals in the area of Applied Linguistics during the years 2015-2019. The selections of 

these international journals are based on the criteria of journal selections as mentioned above. 

For instance, topics of RAs in each journal are within the area of Applied Linguistics and 

each journal is available online. In the selection of these five high reputed international 

journals, their rankings in SCImago Journal and Country Rank (SJR) becomes another 

important consideration. As stated by Englander and Corcoran (2019), when producing 

journal rankings, SJR refers to high reputed databases in the bibliometric world such as the 

Web of Science and Scopus. For example, Journal of Second Language Writing and Applied 

http://ejournal.upi.edu/index.php/IJAL
http://ejournal.upi.edu/index.php/IJAL
http://ojs.unm.ac.id/ijole
http://ojs.unm.ac.id/ijole
http://journal.unj.ac.id/unj/index.php/ijlecr
http://journal.unj.ac.id/unj/index.php/ijlecr
https://ejournal.unib.ac.id/index.php/joall/index
https://ejournal.unib.ac.id/index.php/joall/index
https://ejournal.unib.ac.id/index.php/joall/index
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Linguistics are in the top list (rank 3 and 4, respectively) of international journal in the 

category or subject area of Language and Linguistics based on SCImago journal rank. All 

these five international journals are also available online in their websites. For example, 

Journal of Second Language Writing is available online in 

https://www.journals.elsevier.com/journal-of-second-language-writing. Table 3.2 below 

highlights the editorial policy of each journal.   

 

Table 3.2 International Corpus (IC)   

Journals  Scope   Website No of RAs 

Selected 

 
Applied Linguistics 

(AL)  

 

 
Applied linguistic research 

 
https://academic.oup.com/applij 

 
6 

 
Studies in Second 

Language Acquisition 

(SSLA)   

 

 
Acquisition or use of non-

native and heritage languages 

 
https://www.cambridge.org/cor

e/journals/studies-in-second-

language-acquisition 

 
5 

 
Language Learning 

(LLJ) 

 
Language learning (child, 

second, and foreign language 

acquisition, language education, 
bilingualism, literacy)  

 

 
https://onlinelibrary.wiley.com/j

ournal/14679922 

 
5 

 

The Journal of Second 

Language Writing 
(JSLW)   

 

   

IsIssues in second and foreign 

language writing and writing 
instruction 

  

https://www.journals.elsevier.com

/journal-of-second-language-

writing 

 

5 

 

TESOL Quarterly (TQ) 

   

English language teaching and 
learning and standard English 

as a second dialect 

 

https://onlinelibrary.wiley.com/jo

urnal/15457249 

 

4 

 

3.4 Rationale for the ‘Small Size Corpora’ in This Study                 

In order to achieve the two aforementioned purposes, systematically compiling specialised 

corpora is considered to be an advantage (Charles, 2006; Flowerdew, 2000). In this study, the 

https://www.journals.elsevier.com/journal-of-second-language-writing
https://academic.oup.com/applij
https://www.cambridge.org/core/journals/studies-in-second-language-acquisition
https://www.cambridge.org/core/journals/studies-in-second-language-acquisition
https://www.cambridge.org/core/journals/studies-in-second-language-acquisition
https://onlinelibrary.wiley.com/journal/14679922
https://onlinelibrary.wiley.com/journal/14679922
https://www.journals.elsevier.com/journal-of-second-language-writing
https://www.journals.elsevier.com/journal-of-second-language-writing
https://www.journals.elsevier.com/journal-of-second-language-writing
https://onlinelibrary.wiley.com/journal/15457249
https://onlinelibrary.wiley.com/journal/15457249


66 
 

specialised corpora refer to ‘a corpus of texts of a particular type, such as … research articles 

in a particular subject…’ (Hunston, 2002, p. 14). Compiling small size corpora is considered 

better than large corpora in this kind of study context as it aims to provide insights to learners 

and teachers with specific learning purposes i.e. the teaching of academic writing for 

publication purposes among multilingual academics in Indonesian context. In this respect the 

focus is deep rather than wide. 

 

For this reason, Hyland (2004b) argues that genre practice is best approached using small-

scale research and qualitative methods. This is also echoed by Flowerdew (2000) who noted 

that small specialised corpora are suitable for pedagogical goals and purposes such as 

teaching verbs for advanced academic writers by, especially, designing a specialised corpus. 

Following this view, this study is focused on the analysis of a small size of a highly 

specialised corpus of research articles in the field of Applied Linguistics. It aims, particularly 

to examine the role and use of rhetorical moves, citations and engagement features in 

supporting new knowledge claims proposed in Discussion Sections by the writers publishing 

their research within two different journal contexts: Indonesian local and international 

journals publishing in the field of Applied Linguistics. 

  

This study included 50 RA Discussion Sections as has been suggested and exemplified by 

previous researchers in the field of Applied Linguistics (e.g. Alamri, 2017; Arsyad, 2013, 

2018; Dobakhty, 2016).  Dobakhty (2016), for example, analysed 50 Discussion Sections of 

RAs in the area of Applied Linguistics to investigate the rhetorical structure of qualitative and 

quantitative research in this field. Other researchers such as Nwogu (1991) analysed 30 RAs 

in her study focusing on the rhetorical structures of the Medical research articles. All these 
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studies on RAs may indicate that 30-50 RAs are recommended for the analysation of 

rhetorical structures and linguistic features of RAs.  

  

In some ways, therefore, it could be argued that this research may not be strictly classified as 

a corpus linguistics study due to the small sample of texts (50 Discussion Sections) analysed. 

As mentioned above, a corpus linguistics study would normally include a large and 

systematically organised corpus to analyse (Biber et al., 1998). However, the process of texts 

selection for this study meets one of the characteristics of a corpus study in that it is 

employed as a method ‘to represent a language or part of it’ (Biber et al., 1998, p. 4). As 

mentioned earlier, this is, therefore, a genre analysis research project which benefits from 

corpus linguistics as it follows a top-down approach which is one of the corpus-based types 

(Viana, 2012; Tognini-Bonelli, 2001).  

 

3. 6 Data Analysis  

3.6.1 The Analysis of Rhetorical Moves    

The analysis of rhetorical moves and steps in this study is manually coded, based on an 

existing framework for rhetorical move analysis of Discussion Sections by Yang and Allison 

(2003). As argued by Jin (2018), using manual analysis (hand coding) in a genre analysis 

study analysing a small size corpus allows a level of specificity that enables researchers to 

identify the moves and steps based on the overall meaning of the content and linguistic 

evidence. Jin further noted that the identification of move and step that follows Swales’ genre 

analytic-approach generally would not be effectively achieved using corpus-based methods 

that deploy natural language processing and latent semantic analysis. This is because, Loi 

(2010) said, these methods are more suitable for identifying certain lexico-grammatical 

patterns, or automatic essay evaluation (see also Steven, 2004). Therefore, it is important to 
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emphasise that the manual coding based on close reading of segments of texts allows for this 

study to achieve more accurate identification of rhetorical organisation (Basturkmen, 

2012).     

  

The analysis of rhetorical moves and steps using an existing framework has been exemplified 

by previous researchers who focused their study on move analysis in the Discussion Section 

(Holmes, 1997; Peacock, 2002; Basturkmen, 2009, 2012; Loan & Israa, 2015). Like all of 

these prior studies, this current study investigates moves followed by investigating steps of 

the moves. Yang and Allison’s (2003) framework for move analysis in a Discussion Section 

of research article in the field of Applied Linguistics used in this study consists of seven main 

moves. Five of these moves (Move 3, 4, 5, 6, and 7) include steps as can be seen in Table 3.3 

below.   

 

Table 3.3: Yang and Allison’s (2003, p. 376) Framework for Move Analysis in a 

Discussion Section of Research Article in the Field of Applied Linguistics 

 

Moves   Steps   

Move 1—Background information   -   

Move 2—Reporting results   -   

Move 3—Summarizing results   Step 1: Highlighting overall results    

Move 4— Commenting on results   Step 1: Interpreting results   
Step 2: Comparing results with literature   

Step 3: Accounting for results   

Step 4: Evaluating results   

Move 5- Summarizing the Study      

Move 6—Evaluating the study   Step 1: Indicating limitations   
Step 2: Indicating significance/advantage   

Step 3: Evaluating methodology   

Move 7—Deductions from the research   Step 1: Making Suggestions    

Step 2: Recommending further research    
Step 3: Drawing pedagogic implications   
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According to Pho (2008), there are two approaches in the analysis of moves, that is, top-down 

approach (content focused) and bottom up approach (employing linguistic signals). Pho 

(2008) argues that because move is a functional unit that is employed to realise a 

communicative focus, the delimitation of move boundaries relies primarily on content. 

Therefore, in her analysis of abstracts in the area of Applied Linguistics and Educational 

Technology, Pho focuses the move analysis exclusively on content and does not employ any 

linguistic signals in her analysis. Pho has clearly overlooked the value of linguistic elements 

in assisting and corroborating the identification of moves, while it is difficult to separate 

content from language (linguistic signals) because content is manifested in the later 

(Basturkmen, 2012).  

 

Given the importance of both content and linguistic signals in rhetorical move analysis, this 

study follows Basturkmen (2012). According to her, the identification of moves should be 

made on the basis of text comprehension and linguistic evidence (Peacock, 2002), including 

textual divisions (paragraphing), discourse markers and new lexical references (Ding, 2007) 

with sentence used as move units for the analysis as it is commonly practised in ESP genre 

studies (Holmes, 1997; Basturkmen, 1999, 2012) and because sentence is believed to 

constitute ‘a complete unit of meaning’ (Crookes, 1986). In a genre analysis study focusing 

on move analysis of 30 Social Sciences research articles (History, Political Science and 

Sociology), Holmes (1997) used sentence as a unit for move analysis for almost similar to 

what Crookes (1986) said that in a sentence, a complete unit of meaning is included.   

  

This process of identification of moves and steps is inherently difficult, even in reference to 

categories in an existing framework used in this study by Yang and Allison (2003). In dealing 

with this analysis complexity, as suggested by the previous researchers (Holmes, 1997; 
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Basturkmen, 1999, 2012), I repeatedly reviewed and revised initial classifications of elements 

allowing me to go through a process that involved going back and forth between the elements 

under focus and preceding sections in the article. Identifying opening and closing moves in 

the Discussion Sections was relatively straightforward since these moves tended to have 

clearer start and end points and involved text division (paragraphing). However, identifying 

moves and steps in the bulk of the Discussions which involved a recursive organisation of 

result-comment sequences was more challenging.   

  

As noted in previous research (Holmes, 1997), one move can be embedded inside another or 

two moves can be included within one sentence in this highly complex type of text. In 

analysing the result-comment sequences, the researcher first distinguished each report of a 

result and then examined the surrounding text to try to identify how the text functioned in 

relation to the result, trying to understand conceptually how the information was related. The 

linguistic cues were also used to help identifying the move element as a single word, a phrase 

or a clause. Several examples of linguistic clues derived from the analysis of data in this 

study are ‘results demonstrated that…’, ‘it was found that…’, and ‘the results showed that…’ 

used by the writers in both corpora of RA Discussions (Indonesian local English and 

international journals in the area of Applied Linguistics) as an explicit indication of Move 2 

of ‘reporting results’.  

 

 

Example 1  

Results demonstrated that LD accuracies, WN RTs, and WN accuracies demonstrated significant 

linear trends over time, with statistically large effect sizes. (Itl-Text1)  
 

  

The result of the SILL above showed that there are different strategies used by male and female 

students in their learning strategies. (Indo-Text7)  
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Moreover, some examples of expressions such as ‘can possibly be explained’, ‘the findings 

suggest that…’, ‘x is due to…’, ‘x can be attributed to y…’, and ‘one possible explanation is 

that…’ are used to indicate ‘commenting on findings’ (Move 4) in the two corpora as can be 

seen in Example 2 below.  

 

Example 2   

This can possibly be explained by the instructors’ preference (conscious or unconscious) for these 

features, the advanced development of student writers obtaining A grades on their texts, or the 

communicative potential of these structures. (Itl-Text5) 

 

The complexity of this move analysis is also found when a similar content could be used for 

different functions. For example, a reference to a relevant literature is not only used to 

compare a result to the literature but also to give a further explanation or interpretation for a 

result (Basturkmen, 2009). Thus, due to the complexity of the various Discussion Sections, 

the manual analysis I conducted in this research is intensive and contextual (Pho, 2002: 

Basturkmen, 2012).   

 

Last but not least, the identified rhetorical moves and steps in both corpora were then 

calculated in terms of their frequency in order to verify the extent to which a particular move 

or step was used. As suggested by previous researchers (e.g. Wasito et al., 2018; Amnuai, 

2017; Dobakhty, 2013; Amnuai & Wannaruk, 2013), Kanoksilapatham’s (2005) criteria of 

‘obligatory, conventional and optional’ moves were employed in this study to classify the 

frequency of each move and step. ‘obligatory’ moves were those that occurred in every 

Discussion Section (100%); ‘conventional’ moves ranged from 60- 99%. Finally, those 

moves whose occurrence was below 60 %, they were considered as ‘optional’.  
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3.6. 2 Citations Analysis   

In addition to examining the presentation of rhetorical moves in both ILC and IC, this genre 

analysis study also examines the citations practices in both corpora, in order to provide a 

more unified and integrated perspective on writers’ attempts in Discussion Sections to be 

persuasive in their new knowledge claims (Lee et al., 2018). As has been argued, citations are 

a strategic tool used by the majority of academic writers not only to acknowledge other 

people’s work relevant to the study, but also to enhance writers’ own knowledge claims in 

their research papers (Sheldon, 2013, 2018; Bruce, 2014; Hyland, 1999).   

  

In this study, the citations analysis that I conducted independently and manually, due to the 

small size of corpora analysed (Lee et al., 2018; Flowerdew, 2000), focused both on citation 

type and function. In my analysis of citation types, I first refer to Swales’ (1990) citation 

typologies of integral and non-integral citations. This analysis is conducted by referring to the 

syntactic position of the names of authors cited (Swales, 1990; Mansourizadeh & Ahmad, 

2011). The following analysis of this type of citation is focused on integral citations division, 

whether they are verb controlling or naming (Thompson & Tribble, 2001).  

 

To further elaborate, Thompson and Tribble (2001) identified two main types of integral 

citation. The first was the integral verb-controlling citation, indicated by the use of citation as 

the semantic agent in a sentence through the use of either passive or active voice. The second 

is the integral naming citation indicated by the name of the cited author introduced in form of 

a noun phrase. Examples for each of these integral citation functions were provided by 

Samraj (2013) in her study of citations practice in students’ thesis and research papers. 
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Example 3 

‘Integral verb controlling ’ 

‘Selander (1964) considered nine characteristics of size and six characters of plumage pattern and 
color,’ where ‘Selander (1964)’ is the agent in the sentence (Samraj, 2013, p. 301).  

 

‘Integral-naming’  

‘The scoring system of Rea and Weaver (1990, see Table 1) would predict that birds of this 

subspecies would be scored at …’ (Samraj, 2013, p. 301). 

 

In addition to citation type, this study also analyses citation function, with specific focus on 

the writers’ intentions in using the citations (Mansourizadeh & Ahmad, 2011). The citation 

function is identified regardless of its integral or non-integral type. This analysis of citation 

function refers to citation function typology by Petriḉ (2007), which she claimed ‘emphasises 

the intentions writers realize by using citations’ (p. 24).  

 

Petriḉ developed her functional typology framework of citations initially based on 

Thompson’s (2001) classification scheme, but excluding the form-based categories from his 

framework in her study of 16 master’s theses written in the English language in gender 

studies. This typology by Petriḉ (2007) has arguably been essential in identifying the 

purposes for which writers use citations, and is thus a reference for studies concerned with 

citations practice in academic writing (e.g. Mansourizadeh & Ahmad, 2011; Samraj, 2013; 

Lee et al., 2018). In their case study on citation practice in 16 research papers written by 

novice and expert writers in Chemical Engineering, Mansourizadeh and Ahmad (2011) built 

on the functional typology frameworks of Thompson and Tribble (2001) and Petriḉ, (2007). 

Samraj (2013) refers to Petriḉ’s (2007) functional typology framework for citations in a 

citation analysis of student theses and research papers. A more recent study by Lee et al. 

(2018) also employed Petriḉ’s 2007 functional typology framework on citations in their 

analysis of citations practice among students of English as a second language (L2). This use 
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of the Petriḉ functional typology framework on citations (2007), as discussed in Section 2.6 

of Chapter Two, clearly indicates its applicability to other genre and disciplines (Basturkmen, 

2012).  

  

The function of citations in both corpora of this study, to follow Samraj (2013), and 

Mansourizadeh and Ahmad (2011), are determined by considering not only the sentence in 

which citations appear, but also the surrounding sentences. Harwood (2009) stated that, to a 

certain degree, authors’ real intentions in using citations in their texts may not be accurately 

determined by simply considering the sentences surrounding the citations. However, she 

argued that it is possible to identify the rhetorical functions of citations by considering the 

discourse within which those citations appear. Thus, in order to identify the function of 

citations in research article Discussions in both corpora, texts were read and analysed several 

times. This is important in helping me to list possible functions of citations in both corpora 

(Barton, 2002).  

 

Then, this list of citation functions was revised as more texts were analysed in order to 

capture the range of functions, and to distinguish more effectively one function from another. 

An example of citation function as found in the data is presented below (Example 4), in 

which attribution is used by the writer in order to acknowledge the authors or to attribute the 

information to them.  

 

Example 4 

‘Attribution’ 

Paribakht and Wesche (1997) noted that their learners gained almost exclusively receptive word 

knowledge through reading. (Itl-Text2)  
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In this study, the number of citations per 1,000 words was computed for comparison across 

two sets of texts in both corpora (Samraj, 2013). A numeric format in the form of figures in 

square brackets was applied where citations of both the integral and non-integral type were 

used by writers. To determine the number of citations, all brackets which included both single 

or multiple numbers were identified and counted (see Example 5).  

 

Example 5: 

For students in group D, it was observed generally that CF did not have significant contribution to 
the spoken English of those students. They might not be very perceptive towards correction as 

they do not notice the gap between their speech production and the target language, since they 

have not grasped the target language in the first place. On the choice of CF, they were given 
mostly recast since it was thought that they were not able to produce their own repair. However, 

Ammar and Spada (2006) [[1]] found that students who did not perform well in the pretest 

responded better with prompt than recast. Similarly, Hampl (2011) [[2]] also noted that the teacher 

in her study preferred the use of metalinguistic feedback (a type of prompt) for students who were 
not highly proficient in the L2, since they were still thinking in terms of language rules (Hampl, 

2011; Ammar and Spada, 2011) [[3]].  

  

As suggested by Bloch and Chi (1995), multiple non-integral citations were counted as a 

single citation, as shown in ‘(Hampl, 2011; Ammar & Spada, 2011) [[3]]’ from the above 

sample. In other words, the number of citations in this study corresponds to the frequency of 

occurrences of citations, regardless of them being single- or multiple-reference citations. All 

these occurrences were then counted and categorised into different types and functions, based 

on the typology of citation used in this study as discussed above.  

 

3.6. 3 Engagement Analysis  

This study also deals with evaluative stances, based on the appraisal theory engagement 

system of Martin and White (2005), focused especially on investigating patterns of attitudinal 

choices that display the writers’ engagement options in Move 4 of ‘commenting on results’. 

This is a move in a Discussion Section that is used to justify claims proposed in the section 

(Yang & Allison, 2003). This focus of analysis is aimed specifically at demonstrating how 
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writers in the two corpora took certain stances towards the value positions, as referenced in 

their texts, and attempted to persuade readers to do likewise when they comment on the 

results.  Adding this layer of analysis is expected to be able to provide a more integrated 

perspective on how writers in both ILC and IC employ these engagement options in order to 

promote their claims. For example, Hood (2004, p. 24) argued that move analysis and 

engagement are interrelated as ‘social rhetorical practices’ that are enacted in or through 

discourse.  

 

In the identification engagement by Martin and White (2005), utterances are divided into 

monoglossic or heteroglossic. Monoglossic, mainly realised in a declarative/unmodalised 

clause, include factual claims presented by writers assuming that their potential readers 

would share the writer’s position (Chang & Schleppegrell, 2011). Heteroglossic utterances, 

on the other hand, identify system network options to expand and contract space for other 

voices in texts. Thus in this study, in general, the identification of these two categories of 

utterances is in a semantically marked stance, and so the analytical methodology used to 

identify the engagement options focuses on lexical choice rather than grammatical realisation 

(Love & Arkoudis, 2006).  

  

The first step is to identify whether the utterance or proposition is monoglossically or 

heteroglossically formulated, based on the clausal level – a proposition is usually construed 

on the clausal level rather than on the sentence level. The second step is to code the 

heteroglossic formulations into their subcategories. As suggested by Geng and Wharton 

(2016), in the coding, only monoglossically formulated propositions are given explicit codes, 

symbolised by [Mono]. When the proposition is identified as heteroglossic utterances, the 

next step is to categorise it either as expansion or contraction as indicated by certain use of 
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lexical choice, as discussed in Chapter Two (Section 2.8).  By expansion, the writers ‘make 

allowances for dialogically alternative positions and voices’ while contraction is an ‘act to 

challenge, fend off or restrict the scope of such’ (Martin & White, 2005, p. 102) by the 

writers. Expansion is then further categorised into attribution and entertainment. Contraction 

is also categorised into disclaim and proclaim. Table 3.4 provides examples of lexical clues 

used to identify each category of heteroglossic utterance.  

 

Table 3. 4 Examples of Lexical Clues Used to Identify Heteroglossic Utterances  

(Martin and White, 2005, pp. 97-98) 

 

Heteroglossia 

Contraction Expansion 

Proclaim Disclaim Attribute Entertain 

Affirmative reporting 

verbs (e.g. show, prove, 

demonstrate);Intensifier 

(e.g. really, indeed, of 

course) 

 

Conjunctions/connectives 

(e.g. although, however, 

yet, but); Adjuncts (even, 

only, just, still) 

Reporting verbs (e.g. X 

says/reports/thinks/states/decl

ares that, according to X); 

Hearsay (e.g. It is said that…, 

it is claimed that, X claims 

that, etc) 

Modal auxiliaries (e.g. may, 

might, could, etc.); modal 

attributes (e.g. it’s possible 

that …, it’s likely that … 

etc.); modal adjuncts (e.g. 
perhaps, probably, maybe, 

etc.); mental verb/attribute 

projections (e.g. I suspect 

that …, I think, I believe, 

I’m convinced that, I doubt, 

etc.) and 

evidence/appearance-based 

postulations (e.g. it seems, it 

appears, apparently, it’s 

almost certain that, etc) 

    

 

These explanations of both categories indicate their engagement with the dialogic 

background within which all utterances are made. The difference between the two is in ‘how 

they relate with the possibility of alternative positions and voices’ (Geng & Wharton, 2016, 

p. 81) as can be seen in Example 6 below.  
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Example 6:  

We believe that [HETEROGLOSS: Contract: Proclaim]although[HETEROGLOSS: Expand: 

Entertain], the role narcissism in sibling relations has not[HETEROGLOSS: Contract: 

Disclaim] been documented thoroughly yet[HETEROGLOSS: Contract: Disclaim], it is worthy 

additional of attention given that our study has found that[HETEROGLOSS: Contract: 

Proclaim] high level of narcissism hinder warmth and contribute to conflict in sibling relationship. 

(Source: Loi et al. 2016., p. 5) 

 

This matches[HETEROGLOSS: Expand: Attribute] the predictions of semantic network models 

(Collins and Quillian 1969; Collins and Loftus 1975; Steyvers and Tenenbaum 2005) in which 

activation spreads from word to word as a function of the strength of the link between them. Strong 
links allow activation to pass quickly, and are therefore reflected in word association cue–response 

pairings that are high in associative strength [MONO]. (Itl-Text6) 

 

This analysis of engagement options among the writers in both corpora was carried out 

manually; the process of analysis of engagement options in Move 4 of ‘commenting on 

results’ in both corpora therefore involved repeated readings by closely looking at the 

linguistic resources used in each clause in the move in achieving particular attitudinal 

meanings (Loi et al., 2016).  

 

3.7 Interviews with Three Indonesian Early-Career Academic Students as Disciplinary 

Members  

 

3.7.1 Interview Method in this Study 

 
To meet the secondary purpose of the study as mentioned in Chapter 1 (Section 1.3), a semi-

structured open-ended interview was conducted (Harwood, 2007; Patton, 2002; Yin, 2009). 

This semi-structured open-ended interview allows me as the researcher to ‘freely probe and 

prompt where I felt further clarification or explanations were in order’ (Harwood, 2009, p. 

501). This also enables me to collect richer, more substantive data (Yin, 2009) related to the 

experiences in academic writing for publication purposes among the three Indonesian early-

career academics participating in this study and link these, when possible, to the general 

findings of the textual analysis through further questions that I develop during the interviews. 
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Although treated as a means to collect secondary data of this study, it is important to note that 

in the area of Applied Linguistics in general ‘interview research has increased dramatically in 

recent years, particularly in qualitative studies that aim to investigate participants’ identities, 

experiences, beliefs, and orientations toward a range of phenomena’ (Talmy, 2010, p. 128). 

Thus, the interview conducted in this study aims to see things from the perspectives of the 

three participants which are ‘meaningful’, ‘knowable’, ‘explicit’, (Patton, 2002, p. 341) 

related to their perceptions/experiences in writing for publication. 

 

 

3.7.2 Role of the Interviewer   

During the interview, I define my role as an active participant involved actively in the process 

of knowledge production. In this way, I do not simply sit and ask my research participants 

questions, but I also immerse myself as an interviewer, taking part in the process of both 

making meaning and constructing knowledge, in collaboration with the three study 

participants. Like me, they are Indonesian early-career academics, currently undertaking a 

doctoral degree programme at the same school and the same university. This kind of 

relationship might have an influence on our relations during the interview process, making 

the activity more relaxed and friendly. In such a situation, these three participants would be 

more open and direct in telling me about their experiences in writing for publication, 

particularly in dealing with challenges in publishing their work in highly reputed English 

journals in Applied Linguistics.   

  

An important impact of immersing myself with the three participants would be the experience 

of having multiple selves at the same time during the interview (Guba & Lincoln, 2005), 

including my ‘selves’ as a researcher, as an Indonesian early-career academic undertaking a 
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doctoral study overseas, and as a ‘situated’ self-created during the interview. Among these 

three, my ‘self’ as a researcher might be the most dominant in the interview session with the 

three participants. In this context, I would endeavour to work collaboratively with the three 

participants to answer questions posed by this thesis.  

 

The second ‘self’ is related to my current position as a doctoral student who is also an 

academic at a government university in my home country Indonesia. This kind of ‘self’ could 

encourage me to explore more about the three participants’ perceptions in regard to writing 

for publication, and the pressure in doing so, given that they are in the same position as 

myself – a doctoral student on the one hand, and an early-career academic in  the other. The 

third kind of self that may appear during the interview is one created according to the 

situation during the interview. It is through this kind of ‘self’, that I could build empathy, 

especially when the difficulties of publishing in internationally reputed journals is described, 

amid intensifying pressure from the Indonesian government for publication, especially in 

such journals. For example, to gain promotion in the university where they work, they must 

publish in at least one international journal indexed in Scopus; a similar situation also applies 

to me. 

       

With the kind of reflexivity described above (Guba & Lincoln, 2005), it is important to 

emphasise here that ‘positioning’ for me as the researcher is vital. Referring to Rosaldo’s 

(2000) observation of ‘how life experiences both enable and inhibit particular kinds of 

insight’ would be useful in this context, as it may allow me to interpret the data from a clear 

particular perspective. In other words, the above three ‘selves’ merged during the interview 

would not reinforce my authority by emphasising my sharing of similar experiences with 

those of the three participants.  It is essential to make my role as a researcher explicit in this 
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study in order to minimise the potential for authority reinforcement as the researcher. In 

doing so, it is important that as a researcher I openly and explicitly perceive the fact that I 

should not separate myself from the study and pretend that I am an objective researcher. I 

would, therefore, explicitly position myself as a qualitative researcher who, during the 

research process, plays an important role as an instrument of data collection and data 

production (Punch, 2006). These roles would indeed simultaneously influence both this study 

and myself as the researcher.  

 

Another important aspect worth elaborating is my relationship with the participants and my 

background, which could potentially influence the data collected from the three participants. 

This may lead to an indication that the findings of this study could not be separated from the 

context in which these data are generated. This means that other researchers whose 

background is different from mine that replicate this study in a different context may generate 

different findings.   

 

3.7.3 Descriptions of the Participants   

The three participants involved in this study are early-career academics at Indonesian 

universities, and are currently funded by the Indonesian government through the Indonesian 

Ministry of Research, Technology and Higher Education (Kemenristekdikti) to undertake 

their doctoral degrees in TESOL in one university in the United Kingdom. Previous 

researchers have worked with small numbers of participants in complementary elements of 

genre study such as this interview, with its three participants exemplifying discourse 

community members (e.g. Chang, 2015; Dobakhty, 2013, 2016; Shim, 2005; Hyland, 1999; 

Flowerdew, 1999). For example, in a study focused on exploring rhetorical structure and 

interactional metadiscourse in Architecture RAs, Chang involved two lecturers and gained 
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their responses regarding experiences of writing for publication in architecture journals. 

Another study, by Dobakhty (2016), focused in the exploration of RA discussions in applied 

linguistics. and involved four experts sharing their understanding about the convention of RA 

discussion writing in applied linguistics. 

  

The main criteria for the selection of these three participants is that they need experience in 

writing for publication either for local English journals or for internationally reputed journals 

in applied linguistics. This is in line with the standpoint adopted in this study that those with 

experience of writing for publications would be able to share invaluable information 

regarding challenges faced, as well as strategies employed, during the process of writing for 

publication. In other words, Indonesian early-career academics studying the same doctoral 

degree at the same university with these three participants, but with no background in writing 

for publication, would be excluded. The information from these three participants on writing 

for publication in English is expected to be useful in complementing the textual findings 

regarding, for example, difficulties in both discourse (e.g. writing an article that fits in with 

the disciplinary conventions) and non-discourse elements (e.g. access to up-to-date sources). 

It could then provide a more comprehensive picture of publication practice in an Indonesian 

context.   
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Table 3.5 Details of the Participants 

 

 

 

Pseudonym 

 

 

Years of Working 

Experience as 

Academics 

 

Number of RAs Published 

 

 

Doctoral Program 

(in) 
Indonesian Local 

English 

International 

Journals 

 
Rani 

 

 
8 years 

 
2 

 
- 

 
TESOL 

 

 

 
Tio 

 

 
7 years 

 
12 

 
2 

 
TESOL 

 

 

Rudi 

 

8 years 

 

10 

 

- 

 

TESOL 

 

     

The three participants above have been chosen purposefully because they have the experience 

of writing for publication, and have been rejected or accepted for publication by editorial 

boards of their targeted journals. This leads to further information about their strategies in 

dealing with such situations, especially when their research papers have been rejected for 

publication. They were also chosen because they are early-career academics in their home 

universities with less than ten years’ working experience in academia. It is important to 

elaborate here that in an Indonesian context, early-career academics would normally have 

less than ten years’ experience, with a minimal number of research article publications. This 

also applies to academics who hold master’s degrees, apart from their age and length of 

working experience (Kemenristekdikti, 2016). For ethical reasons, the names of these three 

participants were changed to pseudonyms. 

 

3.7.4 Interview Process   

In this study, an interview protocol has been developed based on the review of the existing 

literature on writing for scholarly publication. The interview questions about problematic 
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elements of journal articles, and of the challenges of scholarly publishing, are adapted from 

Flowerdew (1999b). They are modified in order to suit the nature and purpose of this study.    

 

In general, the interview questions were developed to elicit relevant information about the 

three participants’ personal practices in writing for scholarly publication, as well as strategies 

they may apply to succeed in publishing their RAs in reputed local and international journals 

in Applied Linguistics.  Each of these three participants was interviewed once for 30 to 60 

minutes at a convenient time and place, following a line of inquiry reflected in the protocol of 

the study (Yin, 2009).  

 

The interviews with the three participants lasted in 40 to 50 minutes. These interviews were 

made optional either in English or Bahasa Indonesia. However, all the participants chose to 

have an interview in Bahasa Indonesia. According to them using Bahasa Indonesia during 

the interview made it much easier for them to express their thoughts during the interview 

session. In other words, no potential language barriers encountered during the interview when 

they use their own native language so that the depth of information they share about their 

experiences in scholarly writing for publication could be gained (Knox and Burkard, 2009). 

The use of Bahasa Indonesia during the interview was also encouraged by our 

acknowledgement of this language as our national language that both my participants and I 

understood. All these results of interview were then coded in the original language used 

during the interview that is Bahasa Indonesia. All these coded interviews in Bahasa 

Indonesia were then translated into English by focusing on every single of word said by the 

three participants to make it understandable to a broader audience.  

 

 



85 
 

3.7.5 Interview Data Analysis  

In terms of interview data analysis, Yin (2009) stated that it is like telling a ‘story’ in which 

an ‘analytic strategy’ is required (Yin, 2009, p. 130) in order to relate the narrative from 

beginning to end. In this study, theoretical proposition strategies (Yin, 2003, 2009) are 

adopted, given the qualitative nature and explanatory exploratory objectives of the research 

questions. The theoretical lens of the study and the existing literature employed in it provided 

a reliable analytic and interpretive framework within which to analyse data collected in 

interviews. Furthermore, the data analysis in this study is conducted iteratively as new data 

has emerged, since the nature of data analysis is spiral rather than linear (Knox & Burkard, 

2009; Creswell, 2007). This process of data analysis is conducted manually. The interview 

files from the interviews with the three participants are transcribed, and transcripts saved in 

the computer for further analysis. In the first phase of data analysis, coding is carried out, 

narrowing down the content of the transcripts into several codes for each participant. This 

coding system for whole transcripts is developed from literature related to Lave and 

Wenger’s (1991) theory of Community of Practice (CoP) and the notions of Discourse 

Communities (DC) (Swales, 1990), as presented in Chapter Two. For example, coding such 

as ‘CH’ and ‘STR’ refer to ‘challenges’ and ‘strategies’ in the process of writing for 

publication either in Indonesian local and international journals in the area of Applied 

Linguistics which are important elements in both CoP and DC (Flowerdew, 1999b). These 

two theories (CoP and DC), specifically, help to detect emergent themes and codify the data.  

 

 

3.8 Issues Concerning Generalisability, Validity and Reliability 

As mentioned in Section 3.4, this study used small size corpora that is 50 RA Discussion 

Sections selected from Indonesian local English and international journals in the area of 
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Applied Linguistics. Due to its small size, this sample is not, therefore, intended to be 

representative of all genre analysis concerned RA Discussions construction in the discipline. 

This might be seen as a limitation of this study. However, this small size of the sample has 

made it feasible for this study to be conducted. As Hyland (2004b) said, genre practice is best 

approached using small-scale research and qualitative methods. Maxwell (1992, p. 293) 

further argued that in qualitative research, generalisability is concerned more with the 

potential to apply the same research approach to another situation, which might yield 

different results than on the extent to which one account can be applied by means of 

inferential statistics. To date, as far as this research concerned, very few studies on genre 

analysis that integrate information from textual analysis and voices gained from early-career 

academics in ESP research in Indonesian context. Thus despite the small size, the analytical 

frameworks adapted from the previous literature and informed the collected texts could be 

extended to studies of similar purpose within the discipline in the future.  

 

Validity in this study refers to what Taylor’s definition of ‘the truth or accuracy of the 

generalisations being made by the researcher’ (2001, p. 318). Taylor provides further 

definitions of internal validity as ‘how far claims about cause are true in the situation being 

studied’ and external validity as ‘how true they are generally for other situations’ (Taylor, 

2001, p. 31). Maxwell’s (1992, p. 288) idea on interpretative validity, that is, the extent of 

interpretations that convey the ‘participants’ perspectives’ is the most appropriate one. This is 

relevant with this study that is aimed at providing information about certain rhetorical 

patterns and linguistics features. Thus, it is very common in ESP research, and practice, that a 

researcher is an outsider relative to the discourse community he or she is interested in. In this 

study, a collection of RA Discussions in the area of Applied Linguistics were analysed and 

interpreted based on certain applied linguistics model. To follow Johnson and Christensen’ 
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(2012, p. 266) suggestion on the participants’ feedback as a means to improve interpretive 

validity, I incorporated consultation with three other discourse community members, early-

career academics undertaking their doctoral study in a UK university through interviews. 

Instead of validating the results of my textual analysis, the interview allows the presentation 

of the insider’s voice alongside the text analysis to facilitate my interpretation of the findings.  

 

A general definition of reliability is defined by Cohen and Crabtree (2006) as ‘showing that 

the findings are consistent and could be repeated’. This reliability issue in in a discourse 

analysis context could refer to the extent of replicability that specifically refers to the 

consistency in the data collection, analysis and interpretation of results. In response, 

description of data sampling procedure, the approaches and boundaries for identifying moves 

and features of citations and engagement have been provided in this chapter. All these may 

assist another researcher in the future to replicate this study and thus yield similar results. 

 

3.9 Ethical Considerations 

The conduct of this research was approved by the Ethical Committee of the School of Social 

Sciences, Education and Social Work, Queen’s University of Belfast (see Appendix 2). In 

order to address the research questions, two types of data were collected namely texts 

(published research articles in the area of applied linguistics) and interview responses.  

 

3.9.1 Textual Data  

The textual data were online research articles collected via Queen’s University Belfast’s 

electronic journal service. As this main data of the study did not directly involve human 

participants, submission to the Ethical Committee of the School of Social Sciences, 

Education and Social Work, Queen’s University of Belfast was not required as there was 



88 
 

non-contact with the authors of each selected RA prior to the analysis of their work. For the 

purposes of the study and to assist with efficient analysis, the names of the authors were 

replaced by numbers such as Text1 and Text2, etc.  

 

3.9.2 Interview Data 

This part of the study involved three Indonesian early-career academics in three different 

public universities in Indonesia. For professional development purposes, they are currently 

undertaking their doctoral degree program in a research-intensive university in the United 

Kingdom. In this study, they were invited for an interview focused on perspectives of their 

experience in scholarly writing for publication in both Indonesian local English and 

international journals in the area of applied linguistics. Throughout this dissertation project, 

the responsibilities stipulated in the British Educational Research Association’s Ethical 

Guidelines (2011) were carefully observed.  As outlined in the Economic and Social 

Research Council (2015, p. 29), informed consent ‘entails giving sufficient information about 

the research and ensuring that there is no explicit or implicit coercion so that prospective 

participants can make an informed and free decision on their possible involvement.’ In this 

study context, the informed consent was obtained from the three participants indicating that 

they have clearly informed about the purpose of the study, the research method and their right 

to withdraw their consent at any time without reason prior to their involvement.   

 

Finally, the privacy of the three participating Indonesian early-career academics was 

protected in this study. This is done through maintaining the confidentiality in regard to the 

participants and the data.  Their identities are not revealed and they were told that once the 

dissertation had been successfully examined and was in its final form, the interview transcript 

files would be deleted. 
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3.9.3 Impact on the Informants and the Researcher 

Apart from the ethical requirements demanded institutionally, potential indirect consequences 

for the three participants and to me as the researcher is also considered. These participating 

Indonesian early-career academics expressed their interest in this research as their 

involvement in this study is seen as an opportunity for them to share their perceptions 

regarding their personal scholarly writing for publication and to raise their awareness of 

challenges they encounter so far in their academic publishing practice and potential strategies 

they could apply to cope with those challenges.   

 

For me as the researcher, this study was intended to reflect on my profession as an ESP 

lecturer and aims to provide implications or applications for language teaching. Therefore, 

conducting this study has given me empowering experiences and good opportunities to 

broaden my understanding of not only academic writing in the context of RA writing in the 

area of Applied Linguistics and also my knowledge and skills in the practice of research 

concerned professional discourse. As Dudley-Evans and St John said, one role of the ESP 

practitioner is as a researcher (1998, p. 5).    
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3.10 Chapter Summary 

This chapter has outlined and justified the methodological approach employed in this doctoral 

research project. It has been argued that this study employed genre analysis approach as the 

most appropriate route to addressing the primary research question as proposed in Chapter 

One (Section 1.4). This chapter has also discussed the two corpora analysed in this study and 

how data analysis of these two corpora of RA Discussion Sections was carried out. Issues 

related to validation of data analysis findings were also explained and discussed. Finally, this 

chapter has also discussed the interview method to complement the textual analysis. 
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CHAPTER FOUR 

ANALYSIS AND DISCUSSION OF CORPUS DATA  

 

4.1 Introduction 

The aim of this study is to deliver a better understanding of the use of rhetorical moves, 

citations and engagement among research articles in Indonesia-based English and 

international journals in the area of Applied Linguistics. In this research, this aim leads to the 

following main research question: 

How is a research article Discussion Section constructed to support new knowledge claims in 

Indonesian local English and international journals in the field of Applied Linguistics? 

 

This main question is then divided into three subsidiary research questions to guide the 

analytic process: 

a. What are the similarities and differences between the two corpora of Discussions in 

the use of moves and steps?  

b. What are the similarities and differences between the two corpora of Discussions in 

the use of citations?  

c. What are the similarities and differences between the two corpora of Discussions in 

the use of evaluative stance in terms of engagement when ‘commenting on results’? 

 

To answer the above research questions, a total 50 RA Discussion Sections have been 

selected from five Indonesian local peer-reviewed English journals and five high-impact 

journals in the field of Applied Linguistics (25 from each) as illustrated in Table 4.1 and 4.2 

below. 
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Table 4.1: Description of RA Discussions in the Indonesian Local Corpus (ILC) 

 

 

Journal 

 

 

Text 

 

 

Research 

Procedure 

 

No of 

Words 

 

Total Words 

Counts in 

RAS 

Size of 

Discussion in 

Relation to 

the Size of  

Each Article 

Size of 

Discussion 

Per 1000 

Words of 

Each Article 

 

Number of 

Authors 

 

 

International 

Journal of 

Language and 

Education 

(IJLE) 

 

1 Qualitative 325 3861 8% 84 Double 

2 Quantitative 714 4315 17% 165 Double 

3 Quantitative 488 4172 12% 117 Double 

4 Quantitative 932 3992 23% 233 Multiple 

5 Quantitative 1593 6672 24% 239 Double 

6 Quantitative 643 3208 20% 200 Multiple 

7 Mixed 

Method 

799 5358 15% 149 Double 

 

International 

Journal of 

Language 

Education and 

Culture Review 

(IJLECR) 

8 Quantitative 689 3368 21% 205 Single 

9 Qualitative 1448 3921 37% 370 Double 

10 Qualitative 762 2270 34% 336 Single 

11 Quantitative 589 4742 12% 124 Single 

12 Mixed 

Method 

660 2761 24% 239 Single 

 

International 

Journal of 

Education 

(IJE) 

13 Quantitative 698 2941 24% 237 Single 

14 Quantitative 437 5460 8% 80 Single 

15 Quantitative 250 3473 7% 72 Double 

The Indonesian 

Journal of 

Applied 

Linguistics 

(IJAL) 

16 Quantitative 1318 5894 22% 224 Multiple 

17 Quantitative 387 3846 10% 101 Double 

18 Qualitative 1053 5759 18% 183 Double 

19 Qualitative 266 2742 9% 97 Double 

20 Quantitative 1037 7244 14% 143 Single 

21 Qualitative 1275 5840 22% 218 Multiple 

 

Journal of 

Applied 

Linguistics and 

Literature 

(JOALL) 

22 Mixed 

Method 

738 3955 19% 186 Multiple 

23 Qualitative 1515 6001 25% 253 Multiple 

24 Qualitative 266 2742 10% 97 Double 

25 Qualitative 1118 

 

3404 33% 328 Multiple 

Total Moves: 413 - 20000 107941  4680  
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Table 4.1 above shows that the RAs in ILC range from 2270 to 7244 words (an average of 

4317.64) and the Discussion Sections in this corpus range from 266 to 1515 words (an 

average of 800 words). From the total of 25 RAs, nine are qualitative RAs; 13 are 

quantitative RAs and three are mixed-method RAs, and this is mostly explicitly stated in the 

methodology section of RA Discussion in each corpus. For example, in Text 2 of the ILC, the 

writer indicates that the research is quantitative by specifically employing experimental 

research design. When the method is not explicitly stated, the categorisation refers to the data 

collection method used. In Text 4 of ILC, for instance, while no explicit statement describes 

the research method employed, data collections such as objective test and survey 

questionnaires and data analysis techniques of One Way ANOVA used in the research article 

give important clues that the method adopted in this text is quantitative. Finally, these 

Discussion Sections are written by single (7), double (11) and multiple (7) authors. 
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Table 4.2: Description of RA Discussions in the International Corpus (IC)  

 

Journal 

 

Text 

 

Research 

Procedure 

 

No of Words 

 

Total WC 

Size of 

Discussion in 

Relation to the 

Size of Each 

Article 

Size of 

Discussion 

per 1000 

Words of 

Each Article 

Number of 

Authors 

Applied 

Linguistics   

(AL) 

1 Quantitative 1158 8185 14% 141 Double 

2 Qualitative 772 8341 9% 92 Single 

3 Quantitative 1057 6288 16% 168 Double 

4 Qualitative 3005 10139 29% 296 Double 

5 Quantitative 1599 7331 22% 218 Double 

6 Quantitative 2077 7631 27% 272 Multiple 

TESOL 

Quarterly 

(TQ) 

7 Qualitative 1683 8102 21% 207 Single 

8 Qualitative 1624 10680 15% 152 Double 

9 Mixed method 1186 9421 12% 126 Multiple 

10 Quantitative 1256 7641 16% 164 Double 

Studies in 

Second 

Language 
Acquisition 

(SSLA)  

11 Quantitative 1768 11469 15% 154 Multiple 

12 Quantitative 1035 5362 19% 193 Multiple 

13 Quantitative 1961 9099 21% 215 Single 

14 Quantitative 316 8457 4% 37 Multiple 

15 Quantitative 2084 9124 23% 228 Multiple 

The Journal 

of Second 

Language 

Writing 

(JSLW)  

16 Quantitative 624 3198 19% 195 Multiple 

17 Qualitative 462 7151 6% 65 Double 

18 Mixed method 1788 7883 23% 227 Double 

19 Mixed method 508 2593 19% 196 Double 

20 Quantitative 879 3129 28% 281 Double 

Language 

Learning 

Journal 

(LLJ)  

21 Quantitative 1319 5087 26% 259 Single 

22 Qualitative 336 6392 5% 53 Single 

23 Quantitative 1175 6087 19% 193 Multiple 

24 Qualitative 1709 6314 27% 271 Single 

25 Quantitative 1811 6500 28% 279 Single 

 

 

 

33192 

 

181604 

  

4682 
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As presented in Table 4.2, the word-count of the RAs in the IC ranges from 2,593 to 11,469 

(an average of 7,264.16) and the Discussion Sections in this corpus range from 316 to 3,005 

words (an average of 1,327.68). From a total of 25 RAs, seven are qualitative, 15 are 

quantitative, and three are mixed-method. Unlike in ILC, the research methods in IC are 

mostly implicitly stated. However, data collection techniques and data analysis provide 

indications of their research procedure categories, such as in Text 21, in which pre- and post-

vocabulary tests with an independent sample t-test were performed, leading to a conclusion 

that Text 21 is a quantitative RA. These 25 Discussion Sections are written by single authors 

(7), double authors (10) and multiple authors (8). 

 

In sum, it can be said that the Discussion Sections in both Indonesian local English and 

international journals in Applied Linguistics analysed in this study are organised by various 

sizes (an average of 800 and 1,327.68 words respectively). In terms of RA procedures, the 

journals in both corpora are not limited to publishing RAs with specific research methods 

such as quantitative or qualitative. However, as far as this research is concerned, one of the 

journals within the IC, Studies in Second Language Acquisition (SSLA), seems to focus more 

on publishing quantitative RAs in the area of Applied Linguistics.  

 

4.2 Results of Analysis on Moves and Steps in Indonesian Local and International 

Corpus (ILC and IC) 

The first research question of this study is focused on comparison of rhetorical organisation 

of rhetorical moves and steps in the Discussion Sections of both corpora of RAs based on an 

existing framework for move analysis of Discussion Sections by Yang and Allison (2003). 

This framework, as discussed in Chapter Two (Section 2.4.1), has been recognised as a 

comprehensive framework for use in corpus analysis, especially in the field of Applied 
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Linguistics, because it was developed from an analysis of research articles in this area (Liu & 

Buckingham, 2018; Amnuai, 2017; Alamri, 2017; Dobakhty, 2016; Amnuai & Wannaruk, 

2013; Lim, 2010; Basturkmen, 2009; Amirian et al., 2008). 

 

Table 4.3: Yang and Allison’s (2003, p. 376) Move Structure of Discussion Sections of 

Research Articles in Applied Linguistics  

Moves Steps 

Move 1—Background information  -  

Move 2—Reporting results  -  

Move 3—Summarising results  Step 1: Highlighting overall results 

Move 4— Commenting on results  Step 1: Interpreting results  

Step 2: Comparing results with literature  
Step 3: Accounting for results  

Step 4: Evaluating results  

Move 5- Summarising the Study    

Move 6—Evaluating the study  Step 1: Indicating limitations  

Step 2: Indicating significance/advantage  

Step 3: Evaluating methodology  

Move 7—Deductions from the research  
 

 

Step 1: Making suggestions 
Step 2: Recommending further research 

Step 3: Drawing pedagogic implications  

 

 

As also discussed in Chapter Three (Section 3.3.5), to follow Basturkmen (2012), the 

identification of moves in this study is based on text comprehension and linguistic evidence 

(Peacock, 2002), including textual divisions (paragraphing), discourse markers and new 

lexical references (Ding, 2007) with sentences used as move units for analysis as commonly 

practised in ESP genre studies (Holmes, 1997; Basturkmen, 1999, 2012). In this context, one 

move can be embedded inside another or two moves can be included within one sentence in 

this highly complex type of text (Holmes, 1997), so that more moves can then be identified. 

For example, reporting verbs such as demonstrate, reveal, and show reported either in simple-

past or simple-present are used to signal move 2 of ‘reporting results’, while a lexical clue 

that indicates summarisation, like overall, would signal move 3 of ‘summarising results’. The 
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analysed moves in both ILC and IC were then categorised using Kanoksilapatham’s (2005) 

moves criteria as suggested by previous researchers (Wasito et al., 2018; Amnuai, 2017; 

Dobakhty, 2016; Amnuai & Wannaruk, 2013). Referring to these criteria, ‘obligatory’ moves 

are those that occur in every discussion section (100%); frequency of ‘conventional’ moves 

range from 60-99% and ‘optional’ moves show occurrence below 60%. Key findings related 

to the use of moves and steps in both ILC and IC will be discussed in terms of move 

frequency of appearance or occurrence and move sequence to show potential similarities and 

differences between the two. 

4.2.1 Frequency of Appearance of Moves and Steps in the Indonesian Local Corpus 

(ILC) 

 

Table 4.4 illustrates the seven moves (labelled as M1, M2, M3, M4, M5, M6 and M7) as 

captured in Yang and Allison’s (2013) framework applied to the ILC. As detailed later in 

Table 4.6, some of these types of moves and steps are prevalent in this corpus while the rest 

of them appear less frequently. 
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Table 4.4: Presence of Moves and Steps in Discussion Sections of Each RA in the 

Indonesian Local Corpus (ILC) 

 

 

Text 

M1 

 

M2 

 

M3 

 

M4 

 

M5 M6 

 

M7 Total Type of 

Moves in 

Each Text 

S1 

 

S2 

 

S3 

 

S4 

 

S1 

 

S2 

 

S3 

 

S1 S2 

 

S3 

 

1 √ √  √ √     √  √   5 

2  √  √ √ √      √   3 

3  √   √ √ √     √   3 

4  √  √ √ √ √  √ √  √   4 

5  √ √ √ √ √         3 

6 √ √   √          3 

7  √  √ √ √  √       3 

8  √ √ √  √         3 

9 √ √ √ √ √ √ √        4 

10  √  √  √ √ √       3 

11 √ √ √ √    √    √   6 

12  √  √     √   √ √  4 

13  √  √ √  √     √   3 

14 √ √  √ √  √        3 

15  √   √ √         2 

16  √  √ √ √         2 

17 √ √  √ √          3 

18  √  √ √ √      √   3 

19  √  √ √          2 

20  √  √ √   √       3 

21  √ √ √ √          3 

22  √    √ √        2 

23  √  √ √       √   3 

24  √   √          2 

25  √   √          2 

 

Table 4.5 below shows the number of occurrences and percentages of all moves (M) and their 

corresponding steps (S) in the ILC. As the table highlights, M2 and M4 are identified in all 
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25 RA Discussions, making these two moves prominent in terms of frequency of occurrence 

in the corpus (a percentage of 100%). M7 and M1 are the second and third most frequently 

used and are found in, respectively, nine and six RA Discussions in the ILC. In contrast, M3, 

M5 and M6 are infrequently used in the texts, being identified in, respectively, only four, four 

and three RA Discussions. Referring to this occurrence, it is clear that in the ILC M2 and M4 

are ‘obligatory’ moves while the rest (M1, M3, M5 M6, and M7) are ‘optional’ moves that all 

appeared in fewer 50% (Kanoksilapatham, 2005).  

Table 4.5: The Occurrence and Percentage of Moves and Steps in the Indonesian Local 

Corpus (ILC) 

Moves Steps Indonesian Local 

English Journals 

N=25 

  Present in Percentage 

M1-Background information  - 6RAs 24 

M 2-Reporting results  - 25 RAs 100 

M 3-Summarising results  Step 1: Highlighting overall 

results   

4 RAs 16 

M 4-Commenting on results   25 RAs 100 

 Step 1: Interpreting results  

Step 2: Comparing results with 
literature  

Step 3: Accounting for results  

Step 4: Evaluating results  

19 RAs 

20 RAs 
12 RAs 

7 RAs 

76 

80 
48 

28 

M 5- Summarising the Study  - 4 RAs 16 

M 6-Evaluating the study   3 RAs 12 

 Step 1: Indicating limitations  
Step 2: Indicating significance 

Step 3: Evaluating methodology  

2 RAs 
2 RAs 

0 RAs 

8 
8 

0 

M7-Deductions from the 

research  

 9 RAs 36 

 Step 1: Making Suggestions 

Step 2: Recommending further 
research 

Step 3: Drawing pedagogic 

implications  

9 RAs 

1 RAs 
0 RAs 

36 

4 
0 

 

The seven moves identified in the ILC appear with different frequencies in each RA 

Discussion. Consequently, the number of types of moves used in each RA Discussion within 

the corpus is different. Table 4.4 above demonstrates that the types of moves varied from two 
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(as in Text 15, 16, 19, 22, 24 and 25) to six, such as in Text 11. In other words, among the 

seven moves identified among the RA Discussions in the ILC, as outlined in Yang and 

Allison’s (2003) framework, different numbers of moves are employed in organising the 

Discussion Sections.  

 

In this corpus some moves are more favoured and common –M2 and M4 present in all 25 RA 

Discussions – than the rest of the moves (M1, M3, M5 M6, and M7). M4 is realised in four 

different steps as outlined in Yang and Allison’s framework. However, these four steps are 

not used equally to realise this move. M4S1 is found in 19 of the 25 RA Discussions, a 

percentage of 76%. M4S2 is found in 20 RAs Discussions (80%), M4S3 is used in 12 RA 

Discussions (48%), and M4S4 occurs in seven RA Discussions (28%).  

 

Optional Moves (M1, M3, M5, M6, and M7) are infrequent across the data set and appear in 

fewer than 50% of the samples. However, among these five optional moves, M7 and M1 are 

more frequent than the other three. M7 and M1 occur in nine and six RA Discussions (36% 

and 24% respectively). Although M7 is realised by three steps of ‘making suggestions’ 

(M7S1), ‘recommending further research’ (M7S2) and ‘drawing pedagogical implications’ 

(M7S3), the first step of ‘making suggestions’ which appears in nine RAs is more frequent 

than the other two steps. While the second step (recommending further research) is found in 

one RA, none of the third step of ‘drawing pedagogical implications’ is found in RA 

Discussions within the corpus. Finally, the rest of the optional moves (M3, M5, and M6) 

occur in only four, four and three RA Discussions respectively. Table 4.6 below highlights 

the distribution of each move in each text in the ILC.  
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Table 4.6 Overall Distributions of Moves and Steps in the Indonesian Local Corpus 

(ILC) 

 

 

 

Journal 

 

 

Text 

M1 

 

M

2 

 

M3 

 

M4 

 

M5 M6 

 

M7 

S1 

 

S2 

 

S3 

 

S4 

 

S1 

 

S2 

 

S3 

 

S1 S2 

 

S3 

 

International 

Journal of 

Language and 

Education  

(IJLE) 

 

1 1 1 0 1 4 0 0 0 0 3 0 1 0 0 

2 0 9 0 7 5 2 0 0 0 0 0 1 0 0 

3 0 5 0 0 3 4 2 0 0 0 0 1 0 0 

4 0 12 0 1 9 5 1 0 1 2 0 2 0 0 

5 0 5 1 2 6 1 0 0 0 0 0 0 0 0 

6 2 4 0 0 5 0 0 0 0 0 0 0 0 0 

7 0 5 0 2 4 2 0 1 0 0 0 0 0 0 

International 

Journal of 

Language 

Education and 

Culture 

Review 

(IJLECR) 

8 0 3 1 1 0 1 0 0 0 0 0 0 0 0 

9 2 10 0 8 6 1 7 0 0 0 0 0 0 0 

10 0 10 0 4 0 1 2 1 0 0 0 0 0 0 

11 1 8 2 5 0 0 0 1 0 0 0 1 0 0 

12 0 4 0 1 0 0 0 0 1 0 0 3 2 0 

International 

Journal of 

Education 

(IJE) 

13 0 2 0 3 3 0 1 0 0 0 0 1 0 0 

14 1 5 0 3 2 0 2 0 0 0 0 0 0 0 

15 0 2 0 0 1 1 0 0 0 0 0 0 0 0 

The 

Indonesian 

Journal of 

Applied 

Linguistics 

(IJAL) 

16 0 10 0 12 10 2 0 0 0 0 0 0 0 0 

17 2 1 0 1 1 0 0 0 0 0 0 0 0 0 

18 0 5 0 2 10 4 0 0 0 0 0 1 0 0 

19 0 2 0 2 2 0 0 0 0 0 0 0 0 0 

20 0 13 0 9 12 0 0 1 0 0 0 0 0 0 

21 0 7 1 5 6 0 0 0 0 0 0 0 0 0 

Journal of 

Applied 

Linguistics 

and Literature 

(JOALL) 

22 0 4 0 0 0 6 1 0 0 0 0 0 0 0 

23 0 11 0 5 5 0 0 0 0 0 0 1 0 0 

24 0 4 0 0 2 0 0 0 0 0 0 0 0 0 

25 0 8 0 0 8 0 0 0 0 0 0 0 0 0 

Total Moves: 413 9 15

0 

5 74 104 30 16 4 2 5 0 12 2 0 
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4.2.2 Move Sequence in ILC 

In terms of move sequence, the analysis revealed cycles of moves in RA Discussions in ILC. 

These moves are combined in various ways to form a cycle. In other words, the whole 

Discussion Sections in this corpus are not organised linearly (e.g. M1+M2+ 

M3+M4+M5+M6+M7) but are organised based on certain regularities, with M2 as the most 

regularly used as an opening move, followed mostly by M4. M2 and M4 are also dominant in 

the following parts of the section. 

Table 4.7: Move Sequence in the Indonesian Local Corpus (ILC) 

Text Move Sequence 

1 Moves (1+6+2+4[1]+4[2]+6+4[2]+4[3]+6+7+4[1]) 

2 Moves (2+4+2+4[1]+4[2]+4[4]+4[3]+2+2+4[1]+2+4[1]+4[2]+7) 

3 Moves (2+4[4]+2+2+4[3]+4[2]+4[1]+2+4[4]+4[3]+2+7) 

4 Moves (2+4[1]+4[2]+2+4[3]+2+4[2]+4[1]+4[2]+4[3]+2+4[2]+4[3]+4[2]+2+4[2]+2+4[1]+4[2] +6) 

5 Moves (3+2+3+2+4[2]+2[2]+4[1]+2+4[2]+2+4[1]+4[2]+2+4[1]) 

6 Moves (1+1+2+4[1]+4[2]+4[4]+2+4[1]) 

7 Moves (2+4[2]+2+4[2]+4[1]+2+4[3]+2+2+4[2]+2+4[3]+4[2]+2+5+7[1]) 

8 Moves (2+3+4[4]+2+2+4[4]+2+4[1]+2+2) 

9 Moves(2+4[4]+2+4[1]+4[2]+2+4[1]+2+4[1]+2+4[2]+2+4[4]+2+4[4]+4[2]+2+4[1]+4[2]+2+4[1]+2+4[1]) 

10 Moves (2+4[1]+4[4]+2+4[4]+2+2+2+2+4[1]+1+2+4[3]+1+2+4[1]+2+2+4[1]+2+5) 

11 Moves (3+2+3+2+4[1]+2+4[1]+2+4[1]+1+2+4[1]+4[2]+4[4]+7[1]) 

12 Moves (2+6+2+4[1]+2+2+7[3]+7[1]) 

13 Moves (2+4+7+4+4+4+2+4+4) 

14 Moves (2+1+2+4[1]+4[2]+4[1]+2+4[1]+4[2]+4[3]+2+4[1]+4[2]) 

15 Moves (2+4[1]+4[2]+2) 

16 Moves(2+4[1]+4[2]+2+4[3]+[2]4+2+4[1]+2+4[2]+4[1]+2+4[1]+4[2]+2+4[2]+2+4[2]+2+4[1]+4[2]) 

17 Moves (1+1+2+4[1]+4[2]) 

18 Moves (2+4+2+4[1]+4[2]+2+4[1]+4[2]+2+4[2]+2+4[1]+4[2]+2+4[1]+4[4]+7+4[1]+4[2]+2+4[1]+4[2]) 
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19 Moves (2+2+4[1]+4[2]+4[1]+4[2]) 

20 Moves(2+4[1]+2+4[2]+2+4[1]+4[2]+4[3]+2+4[2]+2+4[2]+2+4[1]+4[2]+2+4[1]+2+4[1]+2+4[1]+4[2]+5) 

21 Moves (2+4[1]+2+4[1]+2+4[2]+2+4[2]+2+2+4[1]+4[2]+2+4[1]+2+4[1]+4[2]+3+4[1]) 

22 Moves (2+4[1]+2+4[1]+4[2]+4[1]+4[2]+2+2+4[1]+5+7[1]) 

23 Moves (3+2+4[1]+2+2+2+4[2]+2+4[2]+7) 

24 Moves (2+2+4[2]+2+4[1]+4[2]) 

25 Moves (2+4[1]+2+4[1]+2+4[2]+2+4[2]+2+4[2]+2+2+4[1]+4[2]+4[1]+4[2]) 

 

Interestingly, these M2 and M4 elements are combined in various ways or orders to form a 

cycle (e.g. M2, M4, M2, M4, M4, M2). The analysis also found that the beginning moves in 

the corpus include M1, M3 and M2. M2 –‘reporting results’– is the most frequently used 

opening move (occurs in 19 RAs) followed by M1 (occurs in three RAs) and M3 which is 

found as the opening move in three RAs.  

Table 4.8: Example of Move Cycles Identified in the Indonesian Local Corpus (Indo-

Text7) 

 

[The result above showed that podcast has significant effect on students’ listening 

comprehension]. [The higher score achieved by experimental class has proven the 

effectiveness of podcast as media to improve students’ listening achievement. This fact 

clearly proven that the use of English podcasts in teaching listening gives significant 

impact to students’ listening comprehension] [This result confirms several studies in 

which students who were taught by podcast performed better in listening comprehension 

skill than those who did not taught by podcast (Al Qasim & Al Fadda, 2013; 

Kavaliauskienė 2008; Ahmed, 2016)] 

 

M2 

 

 

M4S1 

 

M4S2 

[Moreover, this study found that students in experiment class has high motivation to study 

English by using podcast due to the features provided by podcast such as various ELT 

classroom activities. Some exercises and assignments of podcasts motivates students to 

use their creativity as well as to sharpen their listening skill. This motivation can be seen 

directly from students’ enthusiasm during treatment period using podcast media in the 

classroom.][This finding is in line with Morri’s (2010) study that podcast can be a way to 

help students in listening comprehension in which students use their imagination and build 

pictures of who and what they are listening to in their head]... … … 

 

M2 

 

 

 

M4S2 
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In the RA Discussion Sections of the ILC, three main moves used in the beginning of the 

sections in all of the cycles are M1, M2, and M3. Move 2 of ‘reporting results’ is the 

beginning of a move in a cycle that in most cases is normally followed by M4, realised 

mostly by M4S2 and M4S1. M2 is also the starting move of 19 Discussion Sections (out of 

25) in the ILC. In some cases, M1 or M3 is the beginning move of a cycle followed 

immediately by another M1 or M2, as illustrated in Table 4.7 above. 

 

In sum, the data show that Discussion Sections in ILC have been organised cyclically rather 

than linearly, employing different numbers of the moves outlined in Yang and Allison’s 

(2003) framework, with M2 and M4 as the most recurrent moves. 

 

4.2.3 Frequency of Appearance of Moves and Steps in the International Corpus (IC) 

Consistent with the ILC, the analysis also indicated that all seven moves (labelled as M1, M2, 

M3, M4, M5, M6 and M7) in the RA Discussions as captured in Yang and Allison’s (2013) 

framework are also found in the IC. However, in this corpus M4 is identified in all RA 

Discussions (100%) and is thus designated an ‘obligatory’ move. Table 4.9 indicates the 

presence of the moves and steps in each RA Discussion of the corpus.  
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Table 4.9: Presence of Moves and Steps in Discussion Sections of Each RA in the 

International Corpus (IC) 

 

Text M1 

 

M2 

 

M3 

 

M4 

 

M5 M6 

 

M7 Total 

Type of 

Moves 

S1 

 

S2 

 

S3 

 

S4 

 

 S1 

 

S2 

 

S3 

 

S1 S2 

 

S3 

 

1  √  √ √ √ √   √ √  √  4 

2 √ √   √     √     4 

3 √ √  √ √ √ √        3 

4 √ √ √ √ √     √    √ 6 

5 √ √ √ √ √ √ √ √  √   √  7 

6 √ √ √ √ √ √  √ √    √  7 

7 √ √  √ √ √      √   4 

8 √ √  √ √     √ √    5 

9  √  √ √      √  √  4 

10 √ √  √ √        √  4 

11 √ √  √ √ √ √ √       4 

12 √ √  √ √ √         3 

13  √ √ √ √  √ √       4 

14  √  √ √     √     3 

15 √ √  √ √  √ √  √     5 

16 √ √  √ √ √         3 

17 √ √ √ √ √          4 

18 √ √ √ √ √ √      √ √  5 

19 √ √   √    √ √ √  √  5 

20   √ √ √    √      3 

21  √   √ √  √   √   √ 5 

22  √  √           2 

23  √ √ √ √       √   4 

24  √   √      √    3 

25 √ √  √ √        √  4 
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Table 4.10 below demonstrates that M4 is also the most prominent move in terms of the 

frequency of occurrence as it is identified in all 25 RA Discussions in this corpus (a 

percentage of 100%). This table also shows that M2 and M1 are the second and third most 

frequently used moves in the IC and are designated as conventional moves. M2 is found in 24 

RA Discussions (96%) and M1 is displayed in 15 RA Discussions (60%). Other moves 

identified (M3, M5, M6 and M7) are rarely used in the texts. M6 is found in 13 texts and M7 

is identified in 11 texts, percentages of 52% and 44%, respectively. Meanwhile, M3 is found 

in only eight texts and in five texts for M5, percentages of 32% and 20%, respectively. 

Table 4.10: Moves and Steps in the International Corpus (IC) 

Moves Steps International  

English Journals 

N=25 

  Present in Percentage 

M1-Background information   16RAs 64 

M 2-Reporting results   24 RAs 96 

M 3-Summarising results  Step 1: Highlighting overall 

results   

8 RAs 32 

M 4-Commenting on results   25 RAs 100 

 Step 1: Interpreting results  

Step 2: Comparing results with 
literature  

Step 3: Accounting for results  

Step 4: Evaluating results  

21 RAs 

24 RAs 
10 RAs 

6 RAs 

84 

96 
40 

24 

M 5-Summarising the Study   5 RAs 20 

M 6-Evaluating the study   13 RAs 52 

 Step 1: Indicating limitations  
Step 2: Indicating significance 

Step 3: Evaluating methodology  

3 RAs 
8 RAs 

6 RAs 

12 
32 

24 

M7-Deductions from the 

research  

 12 RAs 48 

 Step 1: Making Suggestions   

Step 2: Recommending further 
research   

Step 3: Drawing pedagogic 

implications  

3 RAs 

8 RAs 
 

2 RAs 

12 

32 
 

8 

 

M4, as the above table highlights, is present in all 25 RA Discussions of the IC, realised in 

four different steps, as outlined in Yang and Allison’s (2003) framework presented in Section 
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4.1 above. M4S1 and M4S2 are found in 21 and 24 of the 25 RA Discussions, percentages of 

84% and 96%. M4S3 is found in 10 RA Discussions, a percentage of 40%. M4S4 is used in 

six RA Discussions, a percentage of 24%. M2 is also found as an obligatory move present in 

24 RA Discussions. In one of these RAs (Text 20), M2 is replaced by M3 of ‘summarising 

results’. M1 is a conventional move in IC that occurs in 15 RA Discussions (60%). 

 

Optional moves (M3, M5, M6, and M7) in this corpus are also infrequent across the dataset 

and appear in fewer than 50% of the samples. It is also interesting that steps in the two 

optional moves (M6 and M7) varied in terms of their occurrence. Although move 6 is realised 

by three steps of ‘indicating limitations’ (M6S1), ‘indicating significance’ (M6S2), and 

‘evaluating methodology’ (M6S3), the second step of ‘indicating significance’ appears more 

frequently (occurs in eight RAs, a percentage of 32%) than do the other two steps. While the 

third step (evaluating methodology) is found in six RAs (a percentage of 24%), the first step 

(indicating limitations) is found only in three RA Discussions within the corpus (12%). 

Similar to M6, steps in M7 also occur with a different frequency. M7S2 (recommending 

further research) is found in more RAs (eight, a percentage of 32%) than M7S1 and M7S3 

that occur in three and two RAs, percentages of 12% and 8%, respectively. Finally, the rest of 

the optional moves (M3 and M5) occur in eight and five RAs, percentages of 32% and 20%. 
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Table 4.11 Overall Distributions of Moves and Steps in the International Corpus (IC) 

Journals Texts M1 

 

M2 

 

M3 

 

M4 

 

M5 M6 

 

M7 

S1 

 

S2 

 

S3 

 

S4 

 

S1 

 

S2 

 

S3 

 

S1 S2 

 

S3 

 

 

 

Applied 

Linguistics

  (AL) 

1 0 5 0 4 7 2 2 0 0 2 1 0 1 0 

2 1 2 0 0 1 0 0 0 0 2 0 0 0 0 

3 1 4 0 1 2 1 3 0 0 0 0 0 0 0 

4 1 7 4 1 1 0 0 0 0 2 0 0 0 3 

5 7 10 1 6 1 1 1 1 0 2 0 0 1 0 

6 2 4 1 1 1 3 0 1 1 0 0 0 1 0 

 

TESOL 

Quarterly 

(TQ) 

7 2 6 0 1 4 1 0 0 0 0 0 1 0 0 

8 2 8 0 4 6 0 0 0 0 1 1 0 0 0 

9 0 6 0 5 4 0 0 0 0 0 1 0 1 0 

10 1 5 0 6 3 0 0 0 0 0 0 0 1 0 

 

 

Studies in 

Second 

Language 

Acquisition 

(SSLA)   

11 1 8 0 5 6 1 1 1 0 0 0 0 0 0 

12 4 4 0 2 2 2 0 0 0 0 0 0 0 0 

13 0 7 1 5 5 0 1 1 0 0 0 0 0 0 

14 0 3 0 1 3 0 0 0 0 1 0 0 0 0 

15 6 7 0 3 1 0 3 2 0 1 0 0 0 0 

 

 

The 

Journal of 

Second 

Language 

Writing 

(JSLW)   

16 2 9 0 7 3 2 0 0 0 0 0 0 0 0 

17 1 4 1 2 1 0 0 0 0 0 0 0 0 0 

18 2 9 1 1 7 1 0 0 0 0 0 1 2 0 

19 1 2 0 0 2 0 0 0 3 1 2 0 1 0 

20 0 0 1 2 3 0 0 0 1 0 0 0 0 0 

 

Language 
Learning 

Journal 

(LLJ)   

21 0 1 0 0 1 1 0 1 0 0 1 0 0 3 

22 0 3 0 3 0 0 0 0 0 0 0 0 0 0 

23 0 5 1 2 1 0 0 0 0 0 0 1 0 0 

24 0 5 0 0 7 0 0 0 0 0 1 0 0 0 

25 1 6 0 2 1 0 0 0 0 0 0 0 1 0 

Total 

Moves: 

387 

  

35 

 

130 

 

11 

 

64 

 

72 

 

15 

 

11 

 

7 

 

5 

 

12 

 

7 

 

3 

 

9 

 

6 
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Overall, like RA Discussions in ILC, Discussion Sections in IC are also constructed by using 

different numbers of the moves as outlined in Yang and Allison’s (2003) framework, with 

M2 and M4 as the most favoured moves. M1 is another preferred move in IC that is mostly 

used in the opening of the section. 

 

4.2.4 Move Sequence in IC 

As in the ILC, moves in IC are presented in cycles. These cycles start only with specific 

moves, which, in the case of IC include M1, M2 and M3. M1 is the most frequently used 

opening move in the corpus, occurring in 12 RAs. M2 and M3 are the second (10) and third 

(3) most popular moves used to open the Discussion Sections in the corpus. On the whole, the 

moves involved in the cycles are combined in various ways to form a cycle.  
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Table 4.12: Move Sequence in the International Corpus (IC) 

Text Move Sequence 

1 Moves (2+4[1]+2+4[1]+6+4[1]+4[2]+2+4[1]+4[2]+6+4[1]+4[2]+4[3]+6+4[1]+4[2]+7[3]+2+4[1]) 

2 Moves (1+2+2+4[2]+6) 

3 Moves (2+4[2]+2+4[1]+4[2]+2+4[1]+4[2]+4[3]+1+4[2]+2) 

4 Moves (1+2+2+4[2]+2+2+3+3+3+3+6+2+2+2+4[2]+7+7+7) 

5 Moves (1+1+2+4[1]+4[2]+6+1+2+4[1]+3+1+2+4[1]+4[2]+1) 

6 Moves (1+3+1+2+2+4[1]+6+6+4[2]+4[4]+2+2+4[1]+4[2]+7[3]+5) 

7 Moves (2+4[1]+2+7[2]+1+2+4[2]+2+2+4[1]+4[2]+4[4]+1+2+4[1]) 

8 Moves (1+2+4[1]+2+1+2+4[1]+4[2]+2+2+4[1]+2+4[2]+7[1]+6+2+4[2]+2+4[2]+6) 

9 Moves (2+4[2]+2+4[2]+4[3]+2+7+4[2]+1+2+4[2]+6+2+4[2]+2+4[1]+2) 

10 Moves (1+2+4[1]+4[2]+2+4[2]+4[3]+7+4[1]+2+2+4[2]+2) 

11 Moves (1+2+4[1]+4[2]+2+4[1]+4[2]+4[3]+2+4[1]+2+4[2]+2+4[1]+4[2]+2+4[2]+2+4[2]+5) 

12 Moves (1+2+1+1+4[3]+2+4[2]+2+4[1]+4[2]+4[3]+2+4[2]+4[3]) 

13 Moves (3+4[2]+2+4[1]+4[2]+2+4[2]+2+2+4[1]+4[2]+2+4[1]+4[2]+2+4[2]+1+4[2]+2+6) 

14 Moves (2+4[1]+6+2+4[2]+4[4]+2+4[4]) 

15 Moves (2+1+1+2+1+2+4[2]+2+1+2+1+2+4[2]+5+4[2]+5+6+1+4[1]+4[2]+4[4]+2+4[4]) 

16 Moves (1+2+4[2]+2+4[2]+2+4[1]+4[2]+4[1]+2+4[1]+4[2]+2+4[2]+2+4+2+1+2+2+4[1]+4[2]) 

17 Moves (1+2+2+2+4[2]+2) 

18 Moves (1+2+2+2+2+4[2]+2+2+4+7+2+4[1]+4[2]+1+2+3+4[2]+7+7) 

19 Moves (1+2+4[2]+2+6+7[1]+6) 

20 Moves (3+4[1]+4[2]+4[1]+4[2]+5) 

21 Moves (2+4[1]+4[2]+6+7[3]+7[1]+7[3]+6+7[3]) 

22 Moves (2+4[2]+2+4[2]+2+4[2]) 

23 Moves (3+2+4[1]+2+2+2+4[2]+2+4[2]+7[3]) 

24 Moves (2+4[1]+4[2]+2+4[1]+2+4[2]+2+4[1]+4[2]+4[4]+2+7) 

25 Moves (2+1+2+4[2]+2+7[3]+2+2+4[2]+2+2+4[2]) 

 

As can be seen in Table 4.12, the cycles consist of move 2 of ‘reporting results’ plus M1 to 

M7. M2 and M4 are two common moves in any cycles. The most common cycle in the 
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corpus is M2+M4. When more than one comment was provided for a finding, the cycle 

consisted of reporting a result (M2) followed by several comments on findings, as can be 

seen in the example (Table 4.8) above, whereby M2 is followed by M4S1 and M4S2, which 

is then followed by M2 and M4S2.  

 

Table 4.13: Example of Move Cycles Identified in the International Corpus (ITL-Text4) 

[This study investigated (a) the time-course of pronoun resolution in L1 and L2 English; (b) whether 

L2 speakers from a null subject background could acquire interpretive preferences for overt 

pronouns in a non null subject L2; and (c) the extent to which L2 speakers are willing to revise an 

initial interpretation assigned to a pronoun]. 

 

M1 

[The results of Experiment 1 indicated L1 Greek speakers of L2 English process and interpret overt 

pronouns in a largely nativelike way. L1 and L2 English speakers rapidly used gender information 

to guide pronoun interpretation, and preferentially interpreted ambiguous pronouns as referring to 

the sentence subject and current discourse topic].[These results indicate that L2 English speakers 

from a null subject L1, where overt pronouns index topic shifts, are able to acquire the topic 

maintenance properties of overt pronouns in English, in contrast to what would be predicted if L1 

transfer influences L2 pronoun resolution]. [This finding contrasts with Roberts et al. (2008), who 

found that Turkish L2 Dutch speakers interpreted overt pronouns in Dutch as indexing a topic shift, 

as in Turkish. There are a number of possible reasons for these differences].[One possibility could 

be that the L2 speakers we tested had a higher English proficiency than the Dutch proficiency of the 

L2 speakers tested by Roberts et al. (2008)]. 

M2 

 

 

M4S1 

 

 

 

M4S2 

 

M4S1 

 

 

An interesting finding in terms of move sequence in Discussion Sections in IC is the use of 

M1 (background information) found in 16 out of 25 texts of this corpus. For example, in Text 

15, there are six instances of M1; that is close to M2 and M4, with seven instances for each. 

This is different from Discussions in ILC where M1 is found in only six out of 25 texts 

(16%).The use of M1 in ILC can be seen in Text 15. Overall, the above description and 
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explanation of rhetorical moves and steps identified in both ILC and IC shed some light in 

terms of basic characteristics of the two corpora, as presented in Table 4.14 below. 
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Table 4.14: Basic Characteristics of RA Discussions in Both Corpora (ILC and IC) 

 

Corpus 

 

 

No of 

Texts 

 

 

Total Size 

of RA 

(in words) 

 

Average 

Length of 

RA 

(in words) 

 

 

Total Size 

of 

Discussion 

(in words) 

 

Average Length 

of Discussion 

(in words) 

 

 

Range 

(in words) 

 

Research Method 

Employed 

 

Author 

 

Obligatory 

Moves 

 

Conventional 

Moves 

 

Optional 

Moves 

 

Move 

Sequence 

 

ILC 

 

25 

 

107941 

 

4317.64 

 

20. 000 

 

800 

 

2270 to 

7244 

 

Any research 
method (e.g. 

qualitative, 

quantitative) 

 

Single, double 
and multiple 

authors 

 

M2, M4 

 

- 

 

M1,M3,M

5,M6,M7 

 

Cyclical 

 

 

 

 

 

 

IC 

 

25 

 

181604 

 

7264.16 

 

33192 

 

1327.68 

 

2593 to 

11469 

 

Any research 

method (e.g. 
qualitative, 

quantitative) 

 

Single, double 

and multiple 

authors 

 

M4 

 

M2, M1 

 

M3,M5,M

6,M7 

 

Cyclical 
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4.2.5 Comparison of Rhetorical Moves and Steps in Both Corpora of RAs Discussions 

(ILC and IC) 

 

The general results of analysis described above reveal an alignment of both corpora of RA 

Discussions to follow patterns identified in previous research. Both corpora of RA 

Discussions, in Indonesian local English and in international journals of Applied Linguistics, 

display organising strategies through the use of seven moves commonly found in Discussion 

Sections in the area of Applied Linguistics captured in Yang and Allison’s (2003) framework. 

However, it is found that the frequency of these moves, and in some cases the steps employed 

to realise these moves, were different in both corpora of RA Discussions.  

Table 4.15: Overall Distribution of Moves in Both Corpora of RA Discussions (ILC and 

IC) 

Moves Steps Indonesian Local 

English Journals 

N=25 

International 

English Journals 

N=25 

Move 1-Background information   6 (24%) 15 (60%) 

Move 2-Reporting results   25 (100%) 24 (96%) 

Move 3-Summarising results   4 (16%) 8 (32%) 

Move 4-Commenting on results   25 (100%) 25 (100%) 

 Step 1: Interpreting results  

Step 2: Comparing results 

with literature  
Step 3: Accounting for 

results  

Step 4: Evaluating results  

19 (76%) 

20 (80%) 

 
12 (48%) 

 

7 (28%) 

21 (84%) 

24 (96%) 

 
10 (40%) 

 

6 (24%) 

Move 5-Summarising the Study   4 (16%) 5 (20%) 

Move 6-Evaluating the study   3 (12%) 13 (52%) 

 Step 1: Indicating 

limitations  
Step 2: Indicating 

significance 

Step 3: Evaluating 
methodology  

2 (8%) 

 
2 (8%) 

 

0 (0%) 

3 (12%) 

 
8 (32%) 

 

6 (24%) 

Move 7-Deductions from the 

research  

 9 (36%) 11 (44%) 

 Step 1: Making 

Suggestions   

Step 2: Recommending 
further research   

Step 3: Drawing pedagogic 

implications  

9 (36%) 

 

1 (4%) 
 

0 (0%) 

3 (12%) 

 

8 (32%) 
 

2 (8%) 
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4.2.5.1 Comparing M1 of Background Information in ILC and IC 

M1 provides introductory information or rationale of a study. M1 is designated as a 

conventional move in IC and an optional move in ILC. This move is used in 15 (60%) of 25 

RA Discussions in the IC and six (24%) in the ILC. As is stated in Chapter Two, the 

communicative purpose of M1 is to provide information on, among other elements, the 

methodology of the study, research questions, theory underpinning the study, and certain 

technical points to provide readers with context for the study (Yang and Allison, 2003), as in 

the following examples.  

 

Example 1 

The purpose of the studies reported in this article was to extend and expand our knowledge of L2 

lexical proficiency by examining new indices derived from L1 psycholinguistic item response data.  

(Itl-Text5) 

 

Example 2 

As mentioned earlier, this study is to find out the most difficult skills encountered by the students in 

TOEFL reading section and possible strategies that may be used by them to deal with these 

difficulties. (Indo-Text6) 

 

Example 3  

The first research question for Study 1 asked whether L1 LD and WN measures derived from the 

lexical items produced by English L2 learners exhibited significant linear trends as learners spent 

more time in an L2 environment. (Itl-Text5) 
 

 

 
 

 

 

4.2.5.2 Comparing M2 of Reporting Results in ILC and IC 

M2 is used in both ILC and IC to report the results of the study or to restate the findings 

objectively before comments and arguments are made. The analysis indicated that this move 
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is a ‘required component’ (Jin, 2018, p. 72) in ILC (100%) and is a conventional move in IC 

(96%). This could indicate that bringing back the core findings already presented in the 

previous section (e.g. findings results) is important in both corpora. Reporting verbs, such as 

demonstrate, show and reveal, rendered in either simple-past or simple-present, are used to 

signal this move, as can be seen in Examples 4 and 5. 

 

Example 4 

Experiment 1 also demonstrated that participants in the high working memory group were better 

able to choose unusual responses in the creative association task, as they possessed the ability to 

juggle multiple options before deciding on a response. (Itl-Text6) 

 

Example 5 

The data presented earlier reveal that there are five most difficult skills in reading section. The level 

of difficulties is shown by the percentage of each skill. Five most difficult skills are experienced by 
the thirty undergraduate students These five skills can be seen clearly in the following table. (Indo-

Text6) 

 

4.2.5.3 Comparing M3 –Summarising Results in ILC and IC  

M3 deals with summaries of results of a study. The analysis revealed relatively low 

percentages of this move in both ILC and IC (16% and 32%, respectively) and it is thus 

designated as an optional move in each corpus. M3 is signaled by a number of connecting 

words that indicate summarisation, such as overall, the overall result, and taken together, as 

in Examples 6 and 7 below.  

 

 

Example 6 

Overall, given a summary task, most participants did not read selectively; they read linearly, paying 

no selective attention to key features such as the topic sentences, which included all the main points. 

(Itl-Text5) 
 



113 
 

 

Example 7 

The overall result shows that the STAD Cooperative Learning model is more suitable for learners 

with visual learning style. (Indo-Text4) 

 

4.2.5.4 Comparing M4 –Commenting on Results in ILC and IC  

M4 is employed to provide comments and in-depth explanations for results presented 

(Swales, 1990). This move includes four essential steps: ‘interpreting results’ (M4S1), 

‘comparing results with literature’ (M4S2), ‘accounting for results’ (M4S3), and ‘evaluating 

results’ (M4S4). The analysis indicated M4 as a prevalent rhetorical move (obligatory) that is 

used in all RA Discussions in both ILC and IC (100%). The variation in the use of this move 

in each corpus is apparent in terms of steps employed.  

 

Step.1. Interpreting Results. M4S1 is used in each corpus and is the second most prevalent 

step in both ILC and IC after ‘step 2’ (76% and 84%, respectively). This use of step 1 in M4 

– that of ‘commenting on results’– serves to interpret and to make general claims derived 

from the results of the study. The realisation of this step is through interpreting verbs such as 

indicate, suggest, reflect, appear. This step also employs modal verbs (might, may, could and 

would) and uses both present-simple and past-simple tenses, as in Examples 8 and 9.  

 

Example 8 

These results indicate that L2 English speakers from a null subject L1, where overt pronouns index 
topic shifts, are able to acquire the topic maintenance properties of overt pronouns in English, in 

contrast to what would be predicted if L1 transfer influences L2 pronoun resolution. (Itl-Text1) 

 

Example 9 

This might be due to the kinds of words meaning to guess. When the test items of multiple meaning 
in context aspect are noticed, most of the words meaning to guess from context are verbs and nouns 

which are relatively easier than other word categories. (Indo-Text2) 
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Step 2. Comparing Results with Literature. M4S2 is the most prevalent step in M4 in both 

ILC and IC (80% and 96%, respectively) used to compare results with those reported in the 

existing related literature. This is also used to quote previous work to support findings 

reported in the Discussion Sections in each corpus. This M4S2 is realised through the use of 

various lexical clues such as in line with, support and similar with, as in Examples 10 and 11 

below. 

 

Example 10 

A similar finding was demonstrated by Crossley et al. (2010), who found that the use of more 

frequent words over time by learners correlated with the use of more polysemous words, suggesting 
that the more frequent words may have had more senses. In another study, Crossley et al. (2014) 

demonstrated that the apparent production of more frequent words over time in L2 data was due to 

repetition of infrequent words in learner speech during early stages of language acquisition, which 

may be the case in this study as well. (Itl-Text5) 
 

 

Example 11 

In line with the findings from Borg (2006), Park and Lee (2006), and Al-Mahrooqi et al. (2015), this 

study confirms that being prepared for the class as well as able to arouse and sustain interest among 
students are desirable for an effective teacher. Then, having ability to use or make interesting 

materials or activities is most important to teaching since it stimulates students’ attention and 

motivation which led to students’ learning and this is vital to L2 acquisition (Dőrnyei, 1998)  

(Indo-Text4) 
 

Step 3. Accounting for Results. M4S3 is used in each corpus to suggest reasons behind 

surprising results, or ones that are different from the literature, as seen in Example 12. This 

step is also employed to provide an example to support an explanation and directly offer 

support to validate statements of findings by authors, as in Example 13. This step occurs with 

48% frequency in ILC, and 40% in the international corpus. Bundles such as one possible 

explanation, reason could be, could also be attributed to, are used to signal this M2S3.  
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Example 12 

One possible explanation for this finding (an explanation which does not refute the underlying 

assumptions of word association) is that participants who score highly on measures of working 

memory do so not because they have a greater capacity available to them, but because they make 
more efficient use of the resources they have. (Itl-Text6) 
 

 

Example 13 

For example, the school involved in this study which is located in the UBD area, is not supported by 

a good internet connection. (Indo-Text4) 

 

Step 4. Evaluating Results. M4S4 is used in ILC and IC to provide an evaluation of claims 

presented in the texts. This step is also used to evaluate results by stating strengths and 

weaknesses – and the generalisability – of particular results. Compared to steps 1, 2 and 3, 

step 4 of ‘evaluating the results’ is not a frequent rhetorical strategy in either corpus of RA 

Discussion. This move has 28% usage in the ILC and 24% in the IC, and is realised by the 

use of lexical clues that entail evaluation or opinions, such as useful and I think that, in my 

opinion, as can be seen in Examples 14 and 15. 

 

Example 14 

Microgenesis, then, is useful for exploring interactions across limited timeframes and can contribute 

to revealing unique levels of granularity across learning contexts and constructs. (Itl-Text6) 

 

Example 15 

However, the listening/watching activity prior to productive activity was a quite useful receptive skill 

practice to the students. (Indo-Text9) 
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4.2.5.5 Comparing M5 –Summarising the Study in ILC and IC 

M5 is used in both corpora to summarise study results as a whole. This move occurs in 16% 

of cases in the ILC and 20% in the IC and is, therefore, categorised as an optional move in 

both corpora. This move is realised in lexical clues that indicate summary of the whole study, 

such as the present study found that, to that end, as this study shows, the present study has 

shown and to summarise, as in Examples 16 and 17. 

 

Example 16 

To summarize: Present findings suggest that reading can have a similarly favourable long-term effect 

on adult L2 vocabulary growth as on child L1 lexical development, given texts that are sufficiently 
rich as to allow readers to assign meaning to unfamiliar words. Although two exposures during 

reading already result in word knowledge gain, the likelihood of speeding up lexical growth is 

considerably increased through six encounters. (Itl-Text3) 

 

 

Example 17 

The present study found that the sources of influence includes the students’ good mastery of 

Indonesian as their NL, the limited knowledge of the English as the TL, the learning strategies used, 

and the possession of two language systems in one mind. (Indo-Text5) 

 

 

4.2.5.6 Comparing M6–Evaluating the Study in ILC and IC 

M6 is used in12% of cases in the ILC and 52% in the IC. This M6 is used in both corpora to 

evaluate the current study as a whole. This move, optional in each corpus, includes three 

other corresponding steps, as follows. 

 

Step 1. Indicating Limitations. M6S1 is employed to explain the limitations of the study. 

Stating the limitations of the study is found in both ILC and IC, with a higher percentage 

found in the international corpus (12%), compared to 8% in the Indonesian corpus. This use 
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of M6S1 is indicated by lexical clues that show limitations due to certain difficulties or 

constraints encountered. 

 

 

Example 18 

An important limitation of a study that focuses primarily on error frequencies, like the present and the 

replicated study, is that it cannot adequately assess grammatical skills unless it takes into 
consideration the linguistic environments in which grammatical forms occur. (Itl-Text4) 
 

 

Example 19 

Limitations of the study with respect to this research is not conducted in a wider scale to reach more 
schools. The research mechanism also follows the schedule provided for Indonesian subjects in the 

study location. (Indo-Text5) 

 

Step 2. Indicating Significance. M6S2 is used to highlight the merits and advantages of the 

study conducted. M6S2 is more common in the IC (32%), with 8% in the ILC. This M6S2 is 

realised in the use of lexical clues that indicate the advantages of the study, such as help, 

assist, contribute and important as in Examples 20 and 21.  

 

Example 20 

This study helps to advance the understanding of Gen 1.5 writing under controlled conditions and 

provides important considerations for future replication studies, which may lead to improved 

terminology and categorizations, a more precise understanding of the characteristics of students 

described as Gen 1.5. (Itl-Text4) 

 

Example 21 

Podcasts will convincingly assist teacher and students in learning English particularly in listening 

process activity. (Indo-Text4) 
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Step 3. Evaluating Methodology. M6S3 is employed to evaluate the strengths and weaknesses 

of a study’s methodology. This step is identified in 24% of Discussions in IC, but in none 

(0%) in the ILC. The lexical clues used in the realization of M6S3 are related to strengths and 

weaknesses of the study in general, such as need, difficult, impossible and ignore, as in 

Example 22. 

 

Example 22 

However, additional in-depth qualitative analysis is needed before generalizations can be made. In 

particular, there is a need for more holistic qualitative analysis of L1, L2 and Gen 1.5 student 
writings since the practice of separating L2 learners based on grammatical errors, both for placement 

and instructional purposes. (Itl-Text4) 

 

 

 

4.2.5.7 Comparing M7–Deductions from the Research in ILC and IC 

M7 is used to infer benefits from the results of a study. As the analysis revealed, this move is 

optional in both corpora, as it is used in only 36% in the ILC and 44% in the IC. The use of 

M7 is realised in the steps below. 

 

Step 1. Making Suggestions. M7S1 provides suggestions and recommendations for 

developing a study. This move is used in 36% in the ILC and 12% in the IC. Some examples 

of lexical bundles used include need to make sure, should be prepared and would likely help 

clarify, as in Examples 23 and 24. 

 

Example 23 

Teachers carefully think through how they will incorporate various types of e-feedback, including 

addressing students’ inherent preference for face-to-face feedback. As importantly, teachers need to 

make sure students are adequately prepared for how to best use the e-feedback in order to maximize 
learning opportunities. (Itl-Text3) 
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Example 24 

Therefore, students’ skills in using search engine should be prepared before reading non-printed 

multimodal texts on internet. (Indo-Text3) 

 

Step 2. Recommending Further Research. M7S2 usage is 4% in the ILC and 32% in the IC. 

This use of step 2 allows writers to provide recommendations to conduct further research 

studies in unexplored areas or topics. This M7S2 is realised using lexical devices that show 

directly or indirectly the importance of conducting further research, such as, further research 

should examine, and suggestions to apply certain models in other areas, such as can be tested 

on, as in Examples 25 and 26: 

 

Example 25 

Further research should also examine the discourse features of TEF and the types of CF embedded 

in it that might contribute to its success. (Itl-Text3) 
 

 

Example 26 

Therefore, the development of this reading-learning model can be tested on three other language 

skills, namely listening, speaking, and writing. (Indo-Text5) 

 

Step 3. Drawing Pedagogical Implications. This last step of M7 is used to provide a list of 

pedagogical implications drawn from the study. This step 3 is rarely used in both corpora, 

with 0% usage in the IC and 8% in the IC. Some examples of lexical signals used to indicate 

this Step 3 of Drawing Pedagogical Implication include modal verbs, such as should and 

may, and phrases such as it is important to and implications of the results, as in Example 27. 

 

Example 27 

Thus, when preparing for tests, it is important to carefully select whether the target vocabulary 

should be paired with an L2 definition or L1 translation. (Itl-Text5) 
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4.2.6 Discussion of Moves and Steps Use in Both Corpora of RA Discussions (ILC and 

IC) 

 

The analysis indicates that, although varying in numbers, all moves and their corresponding 

steps, as outlined in the Yang and Allison (2003) move framework, are employed in the 

construction of Discussion Sections in both ILC and IC. This directly strengthens an 

argument by Liu and Buckingham (2018) that this framework by Yang and Allison (2003) 

could be applied to a different dataset from the same field of Applied Linguistics. 

 

As illustrated above, M2 always co-occurs with M4, which indicates that the results 

presented would probably be interpreted or clarified (Amnuai, 2017). This may also indicate 

that M2 and M4 are ‘the heart’ (Sheldon, 2018, p. 4), especially in ILC, given that they are 

obligatory moves that present in all RA Discussions of the corpus (see also Wannaruk & 

Amnuai, 2016; Amnuai & Wannaruk, 2013; Yang, 2003). In IC, M4 is an obligatory move as 

it is identified in all texts, while M2 is designated as a conventional move found in 24 of the 

RA Discussions (96%) of the corpus. A higher number of step options employed in M4, as 

found in the two corpora, may indicate that the principal communicative focus (in terms of a 

wide range of rhetorical strategies) is primarily in the M4 of ‘commenting on results’. This 

confirms Yang and Allison’s (2003) statement that this M4 is the main function of Discussion 

Sections that is realised, for example, through interpreting results and comparing them with 

previous studies (see also Amnuai & Wannaruk, 2013).  

 

It could be said, then, that the analysed Discussion Sections in both ILC and IC follow the 

common disciplinary practice (Liu & Buckingham, 2018; Wannaruk & Amnuai, 2016; 

Dobakhty, 2016; Yang & Allison, 2003) and embrace discursive peculiarities specific to the 
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academic discourse community of Applied Linguistics (Sheldon, 2018; Hyland, 1999). 

Discursive peculiarities have also been reported by, for instance, Holmes (1999) and Peacock 

(2002). Holmes found distinctive features in Social Science Discussion Sections, such as the 

result that there is no obligatory move displayed. Similarly, Peacock (2002) carried out a 

study of 252 RA Discussions from seven disciplines (Physics, Biology, Environmental 

Science, Business, Language and Linguistics, Public and Social Administration and Law) and 

found no obligatory moves in any discipline. Finally, given that M4 is an obligatory move 

and is the main communicative focus in Discussion Sections, novice RA writers in the area of 

Applied Linguistics especially should raise their awareness of the importance of employing 

this move when writing their RA Discussions (Amnuai, 2017). M2 is another move worth 

employing in this section due to its position as the second most important move, as has been 

evidenced in the analysis above (an obligatory move in ILC and conventional in IC). 

 

An interesting finding also relates to M1 use in both corpora of RA Discussions. Although 

M1 is optional in both ILC and IC, this use of M1 in ILC is quite minimal, at six (24%) 

compared to 15 (60%) in IC. This may indicate that building context through providing 

background information is considered essential in the IC, while this is quite unlikely to occur 

in the ILC. A similar finding is reported by Wannaruk and Amnuai (2016), who compared 

RAs in Thai local English and international journals, and found M1 more in the international 

corpus than in the Thai local corpus. They argued that this is due to a high demand of 

contextualising the findings in the international corpus by, for example, stating the aims of 

the study, the research question or the grand theory employed in the research in order to help 

readers to understand the research better. Further, it is also noticed that M7S3 (drawing 

pedagogical implication) is found only in the IC. This shows that M7S3, ‘drawing 

pedagogical implication’, is another worthy element in the IC. As reported by previous 
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studies (Wannaruk & Amnuai, 2016; Holmes, 2007), M7S3 is vital in a genre study that is 

mostly pedagogically motivated. Interestingly, rather than providing pedagogical 

implications, Discussions in the ILC seem to favour M7S1; that is making suggestions based 

on research findings that are similarly reported by other researchers concerned with move 

analysis in Discussion Sections. For example, in a study focused on move analysis in RA 

Discussions corpora of Persian, English, and English as L2 English, Amirian et al. (2008) 

reported a marked difference between English RA Discussions written by Persian academics 

and those written by English academics, in terms of the pervasive use of citing previously 

mentioned claims, and suggestions for further studies in the Persian corpus that were not 

found in the English corpus. 

 

It is also explained above that similar patterns of move sequence are not identified in either 

corpus. In this case, the entire Discussion Sections in both ILC and IC are not organised 

linearly (e.g. M1+M2+M3+M4+M5+ M6+M7). While RA Discussions in ILC seem to be 

organised based on specific regularities (e.g. M2+M4+M4+M2 or M2+M4+M2+M4), RA 

Discussions in IC are more varied in terms of move organisation (e.g. M2+M1+M2+M4 or 

M2+M4+M2+M4 or M3+M4+M4+M4). The move sequence in each corpus begins with 

either M1, M2 or M3, and almost all moves re-occur in their move sequences. In 19 out of 25 

RA Discussions in ILC, the sequence began with M2, while in 12 out of 25 RAs in IC, the 

structure starts with M1. This finding is similar to that in a study by Dobakhty (2013, 2016) 

comparing qualitative and quantitative RA Discussions in Applied Linguistics. She found that 

no single Discussion follows a linear pattern, as outlined in Yang and Allison’s (2003) move 

framework. This is also in line with Yang and Allison’s (2003) observation that cycles in the 

Discussion Sections of RAs in the field of Applied Linguistics mostly consisted of M2 and 

M4 (see also Alamri, 2017; Amnuai & Wannaruk, 2013; Amirian et al., 2008; Swales, 1990). 
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It is then clear that while Discussions in ILC focus more on presenting results followed by 

commenting on them to begin the section, Discussion Sections in IC more frequently provide 

background information that is directly followed by results and comments on these results.  

 

The findings discussed above may indicate that the journals employed to collect the corpus of 

this study could not have an impact on the identified move structure. In other words, although 

a guideline is provided in most journals in both ILC and IC – such as the Indonesian Journal 

of Applied Linguistics (IJAL) and Applied Linguistics (AL) – none is observed to specifically 

outline or require certain move structures allowing an argument that one ‘schematic structure’ 

(Hyland, 2004a, p. 47) could be proposed to fit all texts. It therefore seems to be difficult to 

establish a rule that certain (linear) patterns should be followed, or that one move should 

precede or follow another (Wannaruk & Amnuai, 2016). 

 

4.3. Comparison of Citations Use in Discussion Sections of Both Corpora of RAs (ILC 

and IC) 

 

4.3.1 Comparing Citation Types in ILC and IC 

As discussed in Section 3.3.5.2 of Chapter Three, the analysis of citation types in this study 

refers to Swales’ (1990) typologies of ‘integral’ – those which occur when the name of the 

author is the semantic agent (author prominent)– and ‘non-integral’ – where the name(s) of 

the cited author(s) are placed at the end of the sentence (research prominent). The results of 

the analysis indicated that both integral (IG) and non-integral (NIG) citations are used in RA 

Discussions in both ILC and IC, as can be seen in Tables 4.16 and 4.17 below. 
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Table 4. 16. Number of Integral and Non-integral Citations Occurred in each RA 

Discussion Sections in ILC and IC 

 

ILC IC 

Text Length 

(words) 

No of Citations Text Length 

(words) 

No of Citations 

IG NIG Total IG NIG Total 

1 325 3 2 5 1 1158 0 18 18 

2 714 3 1 4 2 772 0 6 6 

3 488 3 1 4 3 1057 2 0 2 

4 932 4 5 9 4 3005 3 6 9 

5 1593 14 3 17 5 1599 4 0 4 

6 643 4 1 5 6 2077 1 2 3 

7 799 6 1 7 7 1683 2 10 12 

8 689 0 0 0 8 1624 1 13 14 

9 1448 6 1 7 9 1186 1 7 8 

10 762 0 0 0 10 1256 1 7 8 

11 589 0 0 0 11 1768 0 3 3 

12 660 0 0 0 12 1035 2 9 11 

13 698 1 9 10 13 1961 1 8 9 

14 437 3 3 6 14 316 5 10 15 

15 250 1 2 3 15 2084 1 3 4 

16 1318 5 10 15 16 624 1 0 1 

17 387 2 0 2 17 462 2 14 16 

18 1053 1 14 15 18 1788 1 1 2 

19 266 6 2 8 19 508 7 21 28 

20 1037 5 6 11 20 879 12 14 26 

21 1275 5 2 7 21 1319 7 10 17 

22 738 2 0 2 22 336 3 1 4 

23 1515 6 1 7 23 1175 1 1 2 

24 266 1 0 1 24 1709 7 4 11 

25 1118 

 

11 4 15 25 1811 7 9 16 
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Total 20000 92 68 160 Total 33192 72 177 249 

Average 

per 
1000 

words 

 4.6 3.4 8 Average 

per 
1000 

words 

 2.2 5.3 7.5 

*Note. ILC indicates Indonesian local corpus; IC international corpus; IG indicates integral citation; NIG indicates non-

integral citation. The total number of citations included repeats. 
 
 
 

The above table also demonstrates the total number of citations in both ILC and IC. In ILC, 

in a total of 20,000 words, 160 citations are found (an average of eight per 1,000 words). In 

IC, in a total of 33192 (an average of 7.5 per 1,000 words), 249 citations are identified. Of 25 

RA Discussions in ILC, 21 of them employed citations; four of them had no citations (Texts 

8, 10, 11, and 12) due to their focus on describing findings rather than discussing these 

findings in relation to other relevant previous studies and literature. Of these 21 RA 

Discussions included citations in ILC, six of them used more than 10 citations while the rest 

included two to nine citations. In IC, all 25 RA Discussions employed citations. From these 

25 RA Discussions nine of them included more than 10 citations and the rest of them used 

less than 10 citations ranging from one to nine uses of references. Apart from this difference 

in citation numbers, the use of citations in both corpora clearly shows that they are important 

in the construction of Discussions in both corpora (ILC and IC), especially in support of 

proposed claims (Hyland & Feng, 2017; Mansourizadeh & Ahmad, 2011).  

Table 4.17 Total Types of Citations found in ILC and IC  

Types ILC IC 

 Raw Number Percentage Raw Number Percentage 

Integral 92 57.5 72 29 

Non-integral 68 42.5 177 71 

Total 160 100 249 100 
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As the above table indicates, the analysis has identified 160 citations in the ILC. A closer 

analysis in terms of citation types has identified them as both integral and non-integral 

(Swales, 1990). In this corpus, there were 92 integral citations, a percentage of 57.5%; non-

integral types totalled 68 (42.5%).  

 

Further analysis of the IC has identified 249 citations, with more –177 – non-integral types, a 

percentage of 71%. Integral citations, on the other hand, comprise only 72 instances, a 

percentage of 29%. Up to this point, it might be safe to assume that Discussions Sections in 

ILC are constructed with more emphasis on the cited authors’ aims, mostly indicating support 

of previous researchers to claims made for acceptance by community members (Kafes, 2017). 

Meanwhile, the construction of Discussions in IC puts more emphasis on the message than on 

the cited authors, and this eventually keeps the flow of the arguments uninterrupted (Hewings 

et al. 2010), constructing a piece of text that is more likely to be objective and scientific 

(Thompson, 2005a; Hyland, 1999). Examples of integral and non-integral types of citations 

drawn from each corpus are presented below. 

Example 28 

‘Integral Citation’ 

A similar finding was demonstrated by Crossley et al. (2010), who found that the use of more 

frequent words over time by learners correlated with the use of more polysemous words, suggesting 

that the more frequent words may have had more senses. (Itl-Text5) 

 

Restu, Atmowardoyo, and Akil (2018) states that by having good communication skills, the teacher 

can develop good and close relationship with the students. (Indo-Text5) 
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Example 29 

‘Non-Integral Citation’ 

A more general interpretation is that there is a form expressed as ‘Person +BE + Affect + Preposition 

+ Entity’ or ‘Person +BE + Affect + clause’ which matches the meaning of ‘reaction to target’, 

comprising a single construction. These interpretations are not inconsistent but suggest that 

constructions exist at various levels of delicacy (Halliday 1985; Wible and Tsao 2017) (Itl-Text4) 

 

By applying PMI strategy, students are able to develop their thinking ability and easy to find solution 

of the problem (Streeter, 2004 as quoted in Mirawati and Amri, 2013) (Indo-Text2) 

 

The analysis has also identified the two types of integral citations in both ILC and IC, namely 

integral verb-controlling (IVC) and integral naming (IGN) (Thompson & Tribble, 2001). As 

can be seen in Table 4.18, a total of 92 instances of the integral types are identified in the 

ILC. From these 92 instances, 50 (55%) are integral verb-controlling and 42 (45%) are in the 

integral naming category. Table 4.18 illustrates also that more instances of integral naming 

are used in the IC – 40 out of 72 instances of integral naming are identified, a percentage of 

56%. A lower number of integral verb controlling types are found: 32 instances, a percentage 

of 44%. 

 

Table 4.18 Types of Integral Citation (Swales, 1990, p. 125) 

Integral Citation Indonesian Local English 

Journal 

International English Journal in 

applied linguistics 

Integral verb controlling 50 (55%) 32 (44%) 

Integral naming 42 (45%) 40 (56%) 

Total 92 72 

 

Examples 30 and 31 to follow highlight extracts of both integral verb controlling and integral 

naming taken from both corpora of RA Discussions.  
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Example 30 

‘Integral verb controlling’ 

Schultz (2000) and Liu and Sadler (2003) also reported concerns related to the inefficiency of 

chats as well as chats and asynchronous comments compared to face-to-face peer-review. (Itl-Text19) 

 

Sundari (2016) argues that Indonesian students tend to have both languages to be used in the 

classroom due to some reasons. (Indo-Text5) 

 

Example 31 

‘Integral naming’ 

This is consistent with the finding of So and Best (2011) that knowledge of Japanese was just as 

helpful as knowledge of Cantonese for learning Mandarin tones. (Itl-Text4) 

 

A similar problem was found in the studies of Kaweera (2013) and Na-Phuket (2015) in which 

the students’ English writings were influenced by their NL, resulting in interlingual errors, whereas 
the learning strategies used to deal with the complexity of English resulted in intralingual errors.  

(Indo-Text5) 
 

4.3.2 Comparing Citation Functions in ILC and IC  

Table 4.19 highlights functions of citations (FC) identified in both corpora of RA 

Discussions. In the ILC, six functions of citations are identified. These include ‘attribution’, 

‘exemplification’, ‘further reference’, ‘application’, ‘evaluation’ and ‘comparison with other 

sources’. From these six functions (160 instances in total), ‘comparison with other sources’ is 

the most prevalent, with 74 instances, a percentage of 46.3%. The second function common 

to be found in this corpus is ‘attribution’ (59, or 36.8% of the total instances). The rest of the 
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functions are infrequently used and occur in fewer than 10% such as ‘evaluation’ (8.2%), 

‘exemplification’ (2.5%) and ‘further reference’ (2.5%). The other two functions, ‘statement 

of use’ and ‘establishing links between sources’, were not found in this corpus. 

 

Table 4.19 Functions of Citation in ILC and IC 

Function ILC (20000 words) IC (33192 words) 

Raw 

Number 

Per 1000 

Words 

% Raw 

Number 

Per 1000 

Words 

% 

Attribution 59 2.95 36.8 78 2.35 32.4 

Exemplification 4 0.2 2.5 20 0.60 8.3 

Further 

reference 

4 0.2 2.5 16 0.48 6.6 

Statement of 

use 

0 0 0 3 0.09 1.3 

Application 6 0.3 3.7 25 0.75 10.3 

Evaluation 13 0.65 8.2 21 0.63 8.7 

Establishing 

links 

between 

sources 

0 0 0 2 0.06 0.82 

Comparison 

with Other 

Sources  

74 3.7 46.3 76 2.3 31.5 

Other 0 0 0 0 0 0 

Total  160 8 100 241 7.26 100 

 

In the IC, eight functions, as outlined in Petriḉ’s (2003) framework of citation, are identified 

with ‘attribution’ as the most prevalent function (78 instances, or 32.4% of the total citation 

functions identified). ‘comparison with other sources’ and ‘application’ are the second and 

third most prevalent functions of citation found in the IC, with 76 (31.5%) and 25 (10.3%) 

respectively. The rest of the functions are used quite infrequently with each occurring in 
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fewer than 10% of instances. These include ‘evaluation’ (8.7%), ‘exemplification’ (8.3%), 

‘further reference’ (6.6%), ‘statement of use’ (1.3 %), and ‘establishing links between 

sources’ (0.82%). ‘Other’, as the analysis revealed, is not found in each corpus. Further 

explanation of each citation function identified in both corpora of RA Discussions is provided 

below.  

 

4.3.2.1 ‘Attribution’ in ILC and IC  

The first function of citation found in each corpus is ‘attribution’, which is used to attribute 

information or activity to sources (see Examples 32 and 33). As Table 4.19 indicates, 

‘attribution’ is the most dominant citation function in the IC (32.4 %) and is the second 

highest in the ILC (36.8%).  

 

Example 32 

Studies that have examined L2 lexical proficiency using computational methods have traditionally 

investigated features related to frequency, imageability, concreteness, meaningfulness, and range 

(Morris and Cobb 2004; Crossley et al. 2010; Crossley et al. 2011; Kyle and Crossley 2015). 

These studies have found that L2 learners exhibit growth in lexical proficiency in terms of the 

production of less frequent words, greater lexical diversity, and the use of less imageable, concrete, 
and meaningful language (Ellis and Beaton 1993; Crossley et al. 2010; Salsbury et al. 2011; 

Crossley et al. 2013) (Itl-Text5) 

 

Example 33 

Concerning with the use of podcast in EFL teaching, Szendeffy (2005) stated that podcast provide 

students and teachers with great full access and integration of material than tape recorders or 

videocassettes. (Indo-Text4) 

 

 

 

4.3.2.2 ‘Exemplification’ in ILC and IC  
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The second function of citation found in both ILC and IC is ‘exemplification’– 2.5% of the 

ILC and 8.3% of the IC. This citation function is used to illustrate the writer’s statement 

through source(s), usually preceded by for example or e.g., as can be seen in Examples 34 

and 35 below.  

 

Example 34 

The Spanish teacher in Elola and Oskoz (2016), for example, used the two modalities to focus on 

form in her Word comments, and on content and style in the screencast. (Itl-Text3) 

 

Example 35 

The statistically significant relation between gender and the 16-year old adolescents’ attitudes towards 
learning a foreign language as found in this study correlates with previous studies reporting that 

gender is one of many factors that has relation with one’s attitudes towards learning a foreign 

language (e.g. Kobayashi, 2002; Clark &Trafford, 1995; Ellis, 1994; Bacon & Finnemann, 1992; 
Powell & Batters, 1985). (Indo-Text2) 

 

 

 
 

4.3.2.3 ‘Further Reference’ in ILC and IC 

The third function of ‘further reference’ is used in 2.5% in the ILC and 6.6% in the IC. This 

function is employed to refer to source(s) providing further information on an issue, usually 

in brackets/footnotes and preceded by see, as illustrated in the following examples. 

 

Example 36 

The present findings also contribute to reformulating how timescales are applied to track voice 

development—and more broadly, L2 development. In the CDST context (and on studies of L2 

development in general—see, e.g. Leki et al. 2008). (Itl-Text1) 

 

 

Example 37 

Previous studies reported that more exposure of English promotes English language learners’ English 

development (see Gamez, 2015; Dewi, 2017). (Indo-Text5) 
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4.3.2.4 ‘Statement of Use’ in ILC and IC  

The fourth function found is ‘statement of use’. While no use of this function is found in the 

ILC, 1.3% appears in the IC. This function is used to state source(s) and purposes of 

source(s) used as in Example 38 drawn from the IC.  

 

Example 38 

To explore our findings, we will look to the MOGUL framework of Sharwood Smith and Truscott 

(2014a, 2014b), which assumes that acquired and learned knowledge depend on active processing  

(Itl-Text2) 

 

4.3.2.5 ‘Application’ in ILC and IC  

The fifth function of citation found in both corpora is ‘application’, used in 3.7% of the ILC 

and 10.3% of the IC. This function is used in both corpora to make connections between 

source(s) and writer’s work for writer’s own purpose, as can be seen in Examples 39 and 40.  

 

Example 39 

In the individual interview, agency is constructed as emerging from ‘processes of confrontation with 

voices of others’ (Dufva and Aro 2014: 274).  (Itl-Text2) 

 

Example 40 

The dominant use of expansive resources, especially ‘entertain’, in the students’ texts in this study is 
similar to the Engagement patterns of medical research articles, which have been characterized as 

being “cautious, modest, or lacking assertion” (Fryer, 2013, p. 198). (Indo- Text6) 
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4.3.2.6 ‘Evaluation’ in ILC and IC 

The next citation function identified in both corpora is ‘evaluation’, used to evaluate 

source(s) using evaluative language. This function is employed in 8.2% of the ILC and 8.7% 

in the IC, as shown in the following Examples 41 and 42. 

 

Example 41 

While Biber et al. (2013) quite accurately point out that measures such as MLT do not capture a 

particular identifiable type of complexity, the present study provides further evidence that MLT 

appears to be associated with higher writing quality. (Itl-Text5) 

 

Example 42 

Therefore, podcasts can be used as main sources or supplementary tools as suggested by previous 

research (Istanto, 2011, Abdous, 2009; Lee & Chan, 2007). (Indo-Text4) 

 

 

4.3.2.7 ‘Establishing Links between Sources’ in ILC and IC  

The next function of citation identified is ‘establishing links between sources’ to point to 

links between different sources. This is found in 0.82% of the IC but none (0%) occur in the 

ILC. This function can be seen in Example 43.  

 

Example 43  

Cameron (2001) has concerns about writing being introduced too early, in relation to learners in the 

five-to-seven age group but suggests that eight-nine-year-olds are likely to be ready to cope with 

writing to support their learning. This is supported by Swain (2000), who identified how 

collaborative writing enhanced the learning of young pupils in Canada. (Itl-Text4) 
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4.3.2.8 ‘Comparison with Other Sources’ in ILC and IC 

Finally, the last function found in the two corpora is ‘comparison with other sources’ to 

indicate similarities or differences with findings from previous studies (see Examples 44 and 

45). This function is the second highest function in the ILC (46.3%) and is the most dominant 

in the IC (31.5%). 

 

Example 44 

A similar finding was demonstrated by Crossley et al. (2010), who found that the use of more 

frequent words over time by learners correlated with the use of more polysemous words, suggesting 

that the more frequent words may have had more senses. (Itl-Text5) 

 

In addition, unlike previous scholarship on voice that has focused on its long-term development 
(Ivanić, 1997; Dressen-Hammouda, 2014), these findings promote how studies on short-term 

development can expand present conceptualizations of voice construction. (Itl-Text1) 

 

Example 45 

The result supports the studies of Piyanapa (2014) which stated that the ability to identify and 

comprehend the information from communication was crucial. (Indi-Text1) 

 

The result is contradicted with Zamani and Ahangari (2016) [[24]] in which they found that this 

characteristic obtains the lowest mean score, while ability to develop proper relationships with 

students gains the highest mean score. (Indo-Text5) 

 

4.3.3 Discussion of Citation Use in ILC and IC 

The above findings have shown that, in the two corpora of RA Discussions, variations occur 

in both type and function of citations. In terms of citation types, Discussion Sections in ILC 

employ more integral than non-integral citations. This dominant use of integral citations in 

the ILC shows that Discussions Sections in this corpus are constructed mostly through 
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attributing whole responsibility to a single source or scholar cited (Kafes, 2017). This 

dominant use of integral citations in ILC may also suggest that Discussion Sections in this 

corpus are created to ‘position a reader to accept rather than challenge the referenced 

propositions’ (Coffin, 2009, p. 178) by showing how earlier relevant studies support their 

own (Hyland & Feng, 2017). This could also be attributed to the fact that integral citation is a 

simple form of citation (Jalilifar, 2012) which makes fewer demands on the author in 

synthesising various sources cited (Swales, 2014). 

 

A closer examination of the ILC found that the Discussions in this corpus employed more 

integral verb-controlling than naming which might be due to the fact that integral naming is 

more complex; it demands more use of nominalisation or complex noun phrases, whereby 

more information is conveyed in a lesser space (Mansourizadeh & Ahmad, 2011). This 

confirms a study by ElMalik and Nesi (2008) that nominalisation is infrequently used in 

papers written by non-native compared to native English writers, as is also the case in this 

study.  

 

Unlike in ILC, Discussions Sections in IC are mostly backgrounded through non-integral 

citations, as this type of citation is the most dominant in this corpus. This finding confirms 

Hyland and Feng’s (2017) study discussed in Chapter Two. In their analysis of a corpus of 

2.2 million words from the same leading journals in four disciplines (Applied Linguistics, 

Sociology, Biology and Electrical Engineering) in 1965, 1985, and 2015, Hyland and Feng 

found a new trend of using non-integral citations of most writers in leading international 

journals, indicating a general trend towards emphasising the reported studies rather than 

works cited among experts.  
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In terms of citation function, ‘attribution’ is used in a high percentage in each corpus. It is the 

highest function in IC (32.4%) and the second highest function in ILC (36.8%). This finding 

is not surprising because ‘attribution’ is a basic citation and is ‘rhetorically the simplest’ 

(Petriḉ, 2007, p. 247). It seems less demanding on writers’ advanced rhetorical skills as 

compared to other functions like ‘evaluation’. The analysis also indicated a high percentage 

for ‘comparison with sources’ to indicate similarities or differences with findings from 

previous studies places; this showed the highest percentage in ILC (46.3%) and second 

highest in IC (31.5%). Apart from this difference in terms of percentage in each corpus, this 

rhetorical function of citation seems to be used in the two corpora to advance the 

acceptability of proposed claims (Hyland, 2004). Latour and Woolgar (1979) contended that 

comparing with other sources is important in enhancing the persuasiveness of the text, in that 

it helps to promote the credibility and acceptability of the reported findings through 

confirmation between more sources.  

 

Differences between the two corpora are also found in the use of other functions such as 

‘application’ and ‘exemplification’. The use of these two citation functions in the ILC is 

considerably less than in the IC. Another difference is found in ‘statement of use’ and 

‘establishing links between sources’, which are used relatively less frequently in both 

corpora. All of these might be due to these citations needing more awareness of complex 

rhetorical functions and advanced disciplinary knowledge (Petriḉ, 2007). An interesting 

finding is also the use of ‘evaluation’ function in both corpora, indicating that this function 

has been considered an important element in persuasiveness in both corpora because it entails 

an ‘authorial comment’ (Swales, 1990, p.137). 
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The above discussion sheds new light on the perception that a ‘soft’ discipline like Applied 

Linguistics would likely use more integral citations (Hyland, 1999); this is not always 

correct. The fact that more non-integral citations are used in RA Discussions in the IC, for 

example, has evidenced that this citation type has been important in the creation of 

convincing and persuasive claims in this area. In addition, the dominant use of both 

‘attribute’ and ‘comparing with other sources’ functions in both corpora is in line with a 

study by Harwood (2009), that in soft science, citations are employed to engage with readers. 

 

4.4. Comparison of Engagement Use When Commenting Results (M4) in Discussion 

Sections in ILC and IC 

 

The third research question is focused on investigating similarities and differences in the use 

of engagement resources by Martin and White (2005) to manage writers’ interpersonal 

positions, especially when commenting on results in their RA Discussion Sections. This 

analysis is focused especially on investigating patterns of attitudinal choices that display the 

writers’ engagement options in Move 4 of ‘commenting on results’ that is used to justify 

claims proposed in the Discussion Sections (Yang & Allison, 2003) in both ILC and IC.  

 

In this study, as discussed in Chapter Three (Section 3.7.3), in the identification of 

engagement, an utterance is firstly divided into monoglossic or heteroglossic formulated 

based on the clausal level, as a proposition is usually construed on the clausal level rather 

than the sentence level (Loi et al., 2016). The second step is to code the heteroglossic 

formulations into their subcategories such as expansion or contraction indicated by certain 

use of lexical choice (e.g. ‘show’ is an affirmative reporting verb to indicate an expansion 

feature).  Expansion is then further categorised into attribution and entertainment. 
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Contraction is also categorised into disclaim and proclaim. Table 4.20 presents results of 

engagement analysis conducted in this study.  

 

Table 4.20 Number of Engagements in ILC and IC 

 

 

 

Text (ILC) 

 

 

 

No of 

Words 

(M4) 

 

 

 

 

Engagement  

 

 

 

 

 

 

 

 

 

Text (IC) 

 

 

 

No of 

Words 

(M4) 

 

 

 

 

Engagement 

 

 

 

 

  

M H Total M H Total 

Text1 117 6 2 8 Text1 772 5 21 26 

Text 2 449 6 19 25 Text 2 117 1 4 5 

Text 3 400 1 11 12 Text 3 608 2 32 34 

Text 4 306 3 12 15 Text 4 126 1 8 9 

Text 5 938 4 37 41 Text 5 433 4 18 22 

Text 6 219 2 8 10 Text 6 1162 4 44 48 

Text 7 271 2 10 12 Text 7 420 5 11 16 

Text 8 42 1 3 4 Text 8 783 5 18 23 

Text 9 563 8 23 31 Text 9 584 1 42 43 

Text 10 141 0 8 8 Text 10 91 0 6 6 

Text 11 193 2 6 8 Text 11 1018 2 48 50 

Text 12 11 0 2 2 Text 12 411 4 12 16 

Text 13 644 1 15 16 Text 13 1050 1 39 40 

Text 14 288 2 12 14 Text 14 152 0 8 8 

Text 15 186 0 7 7 Text 15 435 3 17 20 

Text 16 346 5 39 44 Text 16 913 1 35 36 

Text 17 139 0 4 4 Text 17 217 2 7 9 

Text 18 623 0 24 24 Text 18 295 0 18 18 
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Text 19 125 0 7 7 Text 19 268 0 10 10 

Text 20 660 3 21 24 Text 20 804 2 27 29 

Text 21 782 4 14 18 Text 21 612 0 16 16 

Text 22 418 14 4 18 Text 22 48 0 3 3 

Text 23 723 6 17 23 Text 23 613 2 20 22 

Text 24 90 1 4 5 Text 24 1281 2 38 40 

Text 25 696 9 17 26 Text 25 318 2 15 17 

Total 9370 80 326 406 Total  13531 49 517 566 

*Note. ILC indicates Indonesian Local Corpus; IC International Corpus; M indicates Monoglossia; H indicates 
Heteroglossia 
 

The above table shows that in a total of 9,370 words of Move 4 in ILC, there occurred 406 

engagements. In IC, there were 566 engagements among 13,531 words of Move 4 on 

‘commenting on results’ in this corpus. As previously mentioned, engagement consists of 

monoglossic and heteroglossic utterances. These two kinds of utterances are used in the two 

corpora of RA Discussions in ILC and IC, as presented in Table 4.21.  

 

Table 4.21 Overall Distribution of Monoglossia and Heteroglossia in Move 4 of ‘Commenting 

on Results’ in ILC and IC 

Types ILC IC 

 Raw Number Percentage Raw Number Percentage 

Monoglossia 80 20 49 8 

Heteroglossia 326 80 517 92 

Total 406 100 566 100 

 

Table 4.21 shows that a total of 406 instances of engagement are identified in the ILC. In this 

corpus 80 monoglossic utterances are found (a percentage of 20%). Heteroglossic utterances 

total 326 instances, a percentage of 80% of the total instances in both corpora. In IC, from a 

total of 566 engagements identified, there are 49 (8%) monoglossic utterances and 517 (92%) 

heteroglossic utterances.  
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4.4. 1 Comparing Monoglossia in ILC and IC 

Monoglossic utterances are less likely favoured in both ILC and IC. This is shown by a small 

number of instances of this group of utterances in Move 4 of ‘commenting on results’ in both 

corpora of RA Discussions. In ILC there were 80 monoglossic utterances, a percentage of 

20%. In IC this utterance type is rarely even used when writers in this corpus comment on 

results. Only 49 out of 566 engagements were monoglossic utterances, a percentage of 8% in 

this corpus. Examples of monoglossic utterances (presented in a declarative/unmodalised 

manner) (Chang & Schleppegrell, 2011), in the two corpora of RAs Discussions are provided 

below. 

 

Example 46 

This was the impact of active involvement in doing learning tasks, which was rooted in reflective 

learning process created. (Indo-Text2) 

 

Example 47 

In this sense, findings here also provide evidence for the teachability of authorial voice to L2 

learners—a topic often debated in the literature. (Tardy 2016) (Itl-Text1) 

 

4.4.2 Comparing Heteroglossia in ILC and IC 

A closer examination on the heteroglossic utterances in both corpora of RA Discussions 

reveals more apparent differences in the use of ‘contracting’ and ‘expanding’ resources in 

each corpus as shown in Table 4.22 below.  
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Table 4.22: Overall Distributions of Heteroglossia in ILC and IC 

 

 

ILC 

Heteroglossia   

 

IC 

Heteroglossia  

Contraction  Expansion  Contraction  Expansion  

Proclaim Disclaim Attribute Entertain  Proclaim Disclaim Attribute Entertain  

Text1 0 0 2 0 Text1 6 2 8 5 

Text 2 7 2 4 6 Text 2 2 0 1 1 

Text 3 5 1 2 3 Text 3 12 9 2 9 

Text 4 7 2 3 0 Text 4 1 2 3 2 

Text 5 21 6 4 6 Text 5 6 0 2 10 

Text 6 7 0 0 1 Text 6 13 8 3 20 

Text 7 8 0 0 2 Text 7 5 1 5 1 

Text 8 1 1 0 1 Text 8 5 1 5 7 

Text 9 9 4 1 9 Text 9 6 8 2 26 

Text 10 8 0 0 0 Text 10 0 1 3 2 

Text 11 4 0 0 2 Text 11 8 12 2 26 

Text 12 0 0 0 2 Text 12 4 1 1 6 

Text 13 7 6 0 2 Text 13 7 10 3 18 

Text 14 6 1 0 5 Text 14 1 1 1 5 

Text 15 1 2 2 2 Text 15 7 0 0 10 

Text 16 10 6 6 17 Text 16 10 2 2 21 

Text 17 4 0 0 0 Text 17 5 0 0 2 

Text 18 5 6 2 11 Text 18 4 2 1 11 

Text 19 7 0 0 0 Text 19 2 2 2 4 

Text 20 13 1 2 5 Text 20 5 7 5 10 

Text 21 9 2 0 3 Text 21 8 2 3 3 

Text 22 2 0 2 0 Text 22 3 0 0 0 

Text 23 12 5 0 0 Text 23 7 2 4 7 

Text 24 2 0 0 2 Text 24 6 6 11 15 

Text 25 4 3 6 4 Text 25 1 1 2 11 

Total 159 48 36 83 Total  134 80 71 232 
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As summarised in Table 4.23 below, more contracting resources, especially ‘proclaim’ (159 

instances, 49%), are found in the ILC corpus than are expanding resources such as ‘attribute’ 

(36 instances, 11%) and ‘entertain’ (83 instances, 25%). On the other hand, more ‘expanding’ 

resources – especially ‘entertain’ (232 instances, 45%) – are found in the IC than are 

‘contracting’ resources, (‘proclaim’, 134 [26%] and ‘disclaim’, 80 [15%]). 

 

Table 4. 23: Heteroglossia Utterances in both Corpora of RAs Discussion 

 

Corpus 

Heteroglossia Total of 

Heteroglossic 

Utterances  
Contraction Expansion 

Proclaim Disclaim Attribute Entertain 

ILC 159 (49%) 48 (15%) 36 (11%) 83 (25%) 326 

IC 134 (26%) 80 (15%) 71 (14%) 232 (45%) 517 

 

4.4.2.1 Comparing Heteroglossia of Contraction in ILC and IC 

In terms of contraction resources, it is found that the two groups of RA Discussion Sections 

employed more ‘proclaim’ than ‘disclaim’ features. In the ILC, 159 instances (49%) from a 

total of 326 heteroglossic utterances were identified. In IC there were 134 instances of 

‘proclaims’ (26%) from a total of 517 heteroglossic utterances. 

 

Example 48 

Sundari (2016) argues that [HETEROGLOSS: Contract: Proclaim] Indonesian students tend to 

have both languages to be used in the classroom due to some reasons. (Indo-Text5) 

 

Example 49 

As this and other studies (Gánem-Gutiérrez 2008; Knouzi et al. 2010) have demonstrated 

[HETEROGLOSS: Contract: Proclaim], microgenesis is helpful for unpacking detailed moment-

to-moment changes ... … (Itl-Text1) 
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The above examples indicate a similar way of using the ‘proclaim’ resource in the two 

corpora of RA Discussions, indicated by the use of verbal processes ‘demonstrate’ and 

‘argue’ used ‘to limit the scope of dialogistic alternatives in the ongoing colloquy’ (Martin & 

White, 2005, p. 126). This use of strategy when commenting on results in both corpora is 

likely intended to construct a more compelling argument (Sheldon, 2018). As Examples 48 

and 49 indicate, writers’ interpolation in the text is positioned as objective in the two corpora, 

as they have endorsed their findings by, for example, placing other relevant sources in theme 

position, i.e. ‘Sundari (2016) argues that’. Up to this point, as further argued in section 4.4.4, 

it is likely that using ‘contraction’, especially through the use of the ‘proclaim’ feature, has 

been an important element in the creation of more persuasive claims and authoritative 

arguments in the two corpora of Discussion Sections (Xu & Nesi, 2019). 

 

The second preferred ‘contraction’ strategy is ‘disclaim’, with 48 (15%) instances found in 

the ILC and 80 (15%) instances in the IC. The use of this ‘disclaim’ strategy in the two 

corpora of RA Discussions when commenting on results can be seen in Examples 50 and 51, 

as indicated by the use of the conjunction ‘even though’.  

 

Example 50 

The same results also found by Brosh (1996) in Shishavan and Sadeghi (2009), even though 

[HETEROGLOSS: Contract: Disclaim] the teachers and the students’ perceptions under the study 

were slightly different, they also emphasized the prominence of developing motivation and making 

lesson interesting. (Indo-Text5) 

 

Example 51 

We are confident that the analyses between them account for the vast majority of adjective + pattern 
combinations recorded in Francis et al. (1998) that have an evaluative meaning and that are therefore 

evaluative constructions, even though [HETEROGLOSS: Contract: Disclaim] space permits the 

inclusion of a relatively small number of example adjectives in our tables. (Itl-Text4) 
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4.4.2.2 Comparing Heteroglossia of Expansion in ILC and IC 

With regard to expanding resources, the analysis indicated that in the two groups of RA 

Discussion Sections, expanding resources are realised mostly through ‘entertain’ features – 

83 (25%) in the ILC and 232 (45%) in the IC. These features, Martin and White (2005) 

argued, help the writers to moderate their expressions of certainty by providing a dialogic 

space for diverse opinions from potential readers. As shown in Examples 52 and 53, 

‘entertain’ is realised by the use of modal auxiliaries such as may and could.  

 

Example 52 

This strategy could [HETEROGLOSS: Expand: Entertain] open the opportunity for students to 

practice speaking because most of the tasks were done by speaking. (Indo-Text2) 

 

Example 53 

This may [HETEROGLOSS: Expand: Entertain] indicate that the visual bias was not sufficient to 

strongly influence pronoun interpretation. (Itl-Text1) 

 

 

Moreover, the analysis also revealed the use of ‘attribute’ resources in both corpora, with 36 

instances (25%) in the ILC and 71 (14%) in the IC, as can be seen in Examples 54 and 55.  

 

Example 54 

As Ciftci and Uster (2009) point out [HETEROGLOSS: Expand: Attribute] that the meaning of 

words reflects the context in which it is used. (Indo-Text1) 
 

Example 55 

Paribakht and Wesche (1997) noted that [HETEROGLOSS: Expand: Attribute] their learners 
gained almost exclusively receptive word knowledge through reading. (Itl-Text3) 
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4.4.3 Discussion of Engagement Use in ILC and IC  

The analysis of engagement has identified the use of both monoglossic and heteroglossic 

utterances, with the latter more frequently used in both ILC and IC, as indicated by the wide 

range of contractive and expansive resources identified. This use of more heteroglossic 

utterances in both corpora of RA Discussions show that Move 4 of ‘commenting on results’ 

in RA Discussions in both ILC and IC are extensively dialogic and are written in such a way 

that they are open for negotiation with prior utterances and potential readers (Geng & 

Wharton, 2016; Geng, 2015). 

 

As discussed above (Section 4.4.2), monoglossic utterances are still given a place in both ILC 

and IC when commenting on results. This use of type of utterance in Move 4 of both corpora 

may indicate that ‘not all claims need to be opened up for negotiation’ (Xu & Nesi, 2019, p. 

126). As Swales (1990) said, Move 4 of ‘commenting on results’ plays a vital role in an RA 

Discussion Section as it provides comments and in-depth explanations for results to be 

accepted by especially expert members of the community, such as journal editors and 

reviewers. As above, 80 instances (20%) of monoglossic utterances out of 406 engagements 

were found in ILC. Fewer were found in IC: 49 (8%) out of 566 engagements. This use of 

‘undialogized’ (Bakhtin, 1981, p.427) assertions in Move 4 of ‘commenting on results’ 

especially in ILC, shows that writers in this corpus tend to express compelling propositions to 

align and convince the readers when they comment on results (Amornrattanasirichok & 

Jaroongkhongdach, 2017; Geng & Wharton, 2016). 

 

The above findings also show that ‘contraction’ (proclaim feature) is favoured in the ILC 

while more ‘expanding’ sources of entertain features are favoured in the IC when writers 

comment on results. This perhaps entails writers in the ILC that deploying a higher degree of 
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assertive contracting resources would give the reader the impression that the author is an 

expert in the field (Chang & Schlepegrell, 2011). This finding – that more contraction 

features are favoured in ILC – contrasts with Fryer’s (2013) corpus of Medical research 

articles and Swain’s (2010) corpus of undergraduate discussion essays, in which ‘expansive’ 

features are favoured in both groups of academic texts. This contrasting preference for 

heteroglossic resources is interesting because, as discussed in Chapter Two, the disciplinary 

epistemological practice plays a vital role in the use of interpersonal language. In soft 

disciplines, making tentative propositions is common, as the characteristics of knowledge in 

this discipline are required to be ‘qualitative and reiterative’ (Becher, 1990, p. 335). 

Therefore, it might safe to assume that the current data from RA Discussions in Applied 

Linguistics, which can be seen as belonging to a soft-applied discipline according to Hyland’s 

(2009a) grouping, would employ more expansive than contractive resources especially when 

writers commenting on results. However, my analysis has indicated that the latter is used 

more frequently in ILC.  

 

Meanwhile, Move 4 of ‘commenting on results’ in the RA Discussions in IC is constructed 

through the use of more ‘expansive’ resources of ‘attribute’ and ‘entertain’, with the latter the 

most dominant. As mentioned above, there appeared to be an unbalanced use between 

‘entertain’ and ‘attribute’ in Move 4 in this corpus, as the former occurred in 232 instances, 

but the latter only in 71. This may indicate that M4 in this corpus is presented in such a way 

that it opens dialogic space for other potential points of view from potential readers. As 

argued by Geng and Wharton (2016), a dominant use of ‘expanding’ resources such as found 

in the IC might also suggest that a more direct argument is not considered strategic in 

persuading – especially – native English readers. 
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In sum, it could be said that Move 4 of ‘commenting on results’ in Discussion Sections in the 

Indonesian local corpus (ILC) deploy more ‘contraction’ resources that limit other external 

voices (Sheldon, 2018). Conversely, in order to build more dialogue with readers, Move 4 in 

the research article Discussion Sections in the international corpus mobilise heteroglossic 

resource through the use of ‘contraction’ and ‘expansion’ features that create more space for 

refutation and build a writer-reader relationship (Loi et al., 2016).  

 

4.5 Overarching Discussion 

The above descriptions of findings from corpus data indicate that the combination of 

rhetorical move analysis, citation and engagement features has provided a more integrated 

understanding regarding scholarly discourse and rhetorical traditions, particularly in relation 

to how new knowledge claims are proposed in RA Discussion Sections in different 

publication contexts in Applied Linguistics. 

 

The rhetorical move analysis conducted in this study has shed some light on the importance 

of raising awareness – especially among novice RA writers in Applied Linguistics –

regarding, for example, employment of M4 as an obligatory move and as the communicative 

focus in their Discussion Sections, as has been evidenced in this study and other previous 

studies reporting a similar finding (Amnuai, 2017; Wannaruk & Amnuai, 2016; Holmes, 

2007: Yang & Allison, 2003; Swales, 1990). The move analysis has also shown that no 

explicit linear pattern of move structure is found; this supports previous studies by, for 

instance, Yang and Allison (2003) suggesting that in Discussion Sections in the area of 

Applied Linguistics, no similar pattern of move sequence is identified in each corpus (see 

also Amnuai & Wannaruk, 2013; Dobakhty, 2016; Swales, 1990), so that a proposal on 
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‘schematic structure’ (Hyland, 2004a, p. 47) that fits Discussion Sections in this area is quite 

unlikely to be accepted.  

 

This study has also offered empirical evidence from the two corpora analysed that integral 

and non-integral citations have been used in both ILC and IC. More integral citations are 

found in the ILC, indicating the importance of positioning readers to a stance of accepting the 

claim rather than challenging it (Coffin, 2009) by directly demonstrating support of previous 

studies towards the proposed claim (Hyland & Feng, 2017; Arsyad & Adila, 2017; Samraj, 

2013). Another possibility could be related to the fact that this integral citation is much easier 

to carry out, as it does not need a thorough synthesis of the cited sources (Swales, 1990, 

2014; Jalilifar, 2012). 

 

Unlike in the ILC, non-integral citations are identified as the most dominant in the IC. Non-

integral citations have been argued as being more powerful in the construction of new 

knowledge claims, as this requires the ability to synthesise and present information concisely 

(Mansourizadeh & Ahmad, 2011; Teufel et al., 2006; Thompson & Tribble, 2001; Hyland, 

1999). This use of more non-integral citations in the IC confirms Hyland and Feng’s (2017) 

finding that a new trend in the use of non-integral citation, especially in the internationally 

reputed journals, has enhanced the knowledge-making process among RAs. Citations further 

offer various functions that help to build more persuasive new knowledge claims through a 

simple function of ‘attribution’ to more complicated functions of ‘establishing links between 

sources’ and ‘evaluation’ (Petriḉ, 2007) as also found in both corpora.  

 



149 
 

Last but not least is the evidence this study brings in relation to how claims presented in both 

ILC and IC are positioned among other external voices when writers in both corpora of RA 

Discussions commenting on results. The results indicate that in Move 4 of ‘commenting on 

results', heteroglossic utterances are favoured in both corpora, with ‘contraction’ occurring 

more in the ILC (proclaim) to build an impression that authors are experts in the field. 

Meanwhile ‘expanding’ sources (entertain) are identified more in the IC to open dialogic 

space for various opinions from readers to yield more persuasive effects on the arguments 

(Geng & Wharton, 2016). 
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Chapter Five  

Findings and Discussions from Interview Data 

 

5.1 Introduction 

As mentioned in Chapter Three (Section 3.1), the small-scale qualitative interview 

component of the research is a complementary element of the textual analysis. It seeks to 

answer the following research question: 

What are Indonesian early-career academics’ experiences and perceptions of writing for 

publication as members of a discourse community?  

 

Findings and discussion of the interview data are presented below under four main themes, as 

outlined in Sections 5.2 to 5.5. 

 

5.2 Writing for Publication in English 

5.2.1 Indonesian Government Policy as the Encouraging Factor for Academic Publishing 

As outlined in Chapter One (Section 1.1), the Indonesian government through circular 

20/2017 of the Indonesian Ministry of Research, Technology and Higher Education requires 

national lecturers to publish their research articles, especially in international peer-reviewed 

English journals as part of the requirement for academic career promotion. In line with the 

majority of other Indonesian scholars, the three participants in this study responded to this 

policy by making more efforts to publish their work, especially in well-regarded international 

English journals. Rudi, for example, pointed out:  
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… I try to do my best to publish my research in both local and international journals because of 
the demand from our government to us as university lecturers. I know that if I do not publish, I 

would have problem with my career in the future. I think what I do is similar to other 

Indonesian scholars especially after this policy on international publishing was issued around 

two years ago …  (Rudi, translated version).  

 

This policy has also encouraged the other two participants, Rani and Tio, to try to publish 

research articles, especially in well-regarded international English journals. Rani said:  

 

Our government policy for publication in reputable international English journals in our own 

respective field has been an important reason that encouraged me to try to publish in 

international English journals, although I know that it is actually our responsibility as an 
academic to write and publish our work for contribution to our discipline. (Rani, translated 

version). 
 

These findings clearly indicate that the ‘publish or perish’ idea features prominently in 

current Indonesian government policy on publication, and has been an essential reason for the 

three participants to contribute to knowledge creation in their respective fields through 

writing for academic publishers. They are also aware that scholarly writing for publication is 

important for their identity growth, especially as early-career academics (Jiang et al., 2004, 

2015; Seloni, 2014; Jalilifar et al, 2012; Liu, 2004).  

 

Jiang et al. (2015) reported a similar response from 14 young Chinese scholars in Social 

Sciences and Humanities, following a general trend among Chinese scholars to publish their 

RAs in well-respected English journals. One of the compelling factors behind this trend, they 

added, is Chinese government policy on publication in highly reputed international English 

channels aiming to encourage more Chinese scholars to publish in such journals within their 

respective fields. As reflected by the above findings, in Indonesian academia ‘it is through 

publication that knowledge is constructed, academics are evaluated, and careers are built’ 

(Hyland, 2016, p. 58). 
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5.2.2 Publishing in Highly Reputed International English Journals 

In a mixed-method study conducted by Shehata and Eldakar (2017), 794 Social Science 

scholars in a public university in Egypt were reported to have published their work in local 

more than in international journals due to difficulties such as language barriers, lack of 

academic writing skills and lack of appropriate training in writing for publishing in highly 

reputed English journals. The complexities of publishing in these journals are also reflected 

in data gathered from interviews with the three participants of this study, as in the following 

statement by Rani:  

 

I think writing for publication in the international reputed English journal always makes me 
anxious and nervous because I always think that my research topic is outdated already and 

sometimes think that the way I present my data and findings is not good yet. I also very often 

feel worried about my research methodology and my data discussions because I feel that I do 
not provide convincing justification. I sometimes also worry about my ideas in every section 

of the research articles that I write (Rani, translated version). 

 

Feeling anxious in the practice of scholarly writing for publication in international journals is 

common among early career academics or PhD students, and further compounded when 

English is not a researcher’s dominant language. For example, in a study involving four first-

year EFL postgraduate students studying in the international PhD program of Applied 

Linguistics at a university in Thailand, Rungrangthum (2011) reported frequent anxiety 

among the participants because of their lack of understanding in writing a research paper in 

English and in how they should present and organise their ideas. Similarly, Zheng and Guo 

(2019) mentioned anxiety as one of the challenges in writing for publication in English for 

international publication among fifteen Chinese scholars interviewed in their study. These 

findings suggest that a textual analysis of how published RAs are written – the main aim of 

this study – will be useful in helping RA writers to improve their academic writing skills (Li, 

2007; Flowerdew, 1999).  
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With a slightly different view from that of Rani, Rudi explained to me during the interview 

that he is not confident about publishing his paper in any international high-ranking journal. 

He added that this low confidence is caused especially by his limited access to good-quality 

research articles; he rarely read good English research articles to provide him with new 

insights into research topics in his area of concern – English language teaching in an EFL 

context – or into ways to organise each section in the RAs. Situations such as those described 

above have also been reported in studies of multilingual scholars’ publication practice in 

general. They mostly highlight limited access to up-to-date literature (Jamali et al., 2014; 

Curry & Lillis, 2004, 2010, 2014; Cargill & Burgess, 2016; Canagarajah, 2002, 2004, 2013; 

Cargill & Li, 2012; Lillis & Curry, 2006) and lack of expertise in academic writing (Hyland, 

2016; Bitcbener et al, 2011; Basthomi et al, 2009; Braine, 2005; Branson, 2004) as serious 

challenges among this group of scholars.  

 

5.2.3 Publishing in Indonesia-based English Journals  

Curry and Lillis (2014) highlight their findings from more than 12 years of research on the 

experiences and perspectives of 50 multilingual European scholars with writing for 

publication, particularly in English. In addition to publishing in international English 

journals, these 50 academics also published their RAs in local English journals to distribute 

their work to wider audiences and to build local or regional communities for research or 

practice.  

 

In spite of the trend for publishing in high-ranking international journals, the three 

participants, like the 50 scholars reported by Curry and Lillis (2014), also regarded 

Indonesian local English journals as an important channel for publishing their work due to the 

convenience of easy and quick publication, and ensuring their research has more local 
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impact. Rudi, for example, has published ten RAs in the area of English Language Teaching 

(ELT) in ten different Indonesian university-based local English journals. According to him, 

publishing his work in this group of journals is easy because it is highly likely that the RAs 

he submits to these journals would be readily accepted. He said: 

 

It is much easier to publish in Indonesian local English journals because it seems that the 

review process is not as strict as those the review process of the International high-ranking 
journals. It is also very often the case that the journal team members ask for my research 

articles for publication in their journals especially those journals published in my own 

university. (Rudi, translated version). 
 

Publication in local journals is also carried out by Chinese scholars, as reported in a study by 

Flowerdew and Li (2009), who found that not all Chinese scholars prefer international 

publications to local publications. The convenience of quick publication, skilful mother 

tongue use, and familiarity with the local academic community, continue to make local 

journals the first choice for many Chinese scholars (see also Zeng & Guo, 2019). These 

researches suggest that local English journals are still a useful medium for scholars in various 

contexts to share their work in a local scope, at the same time building research communities 

at local or regional level, as is also stated by the three participants of this study.  

 

5.3 Views on Writing Convention and Styles of Discussion Sections 

Asked about the writing convention and styles of Discussion Sections, the three participants 

shared the importance of two elements of organisation and citation they had observed from 

reading previous studies. Rudi, for example, concentrates on elaborating and explaining his 

research findings and providing support from similar findings in previous studies when 

writing a Discussion Section: 

 

In Discussion Section I will first focus on elaborating and describing in detail my findings. I 

would also support these findings with studies in the field. Of course I will find studies that 
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are similar because they are important to support my claim in the discussion part of my 
research articles (Rudi, translated version). 

 

Rani is also concerned with the importance of linking her findings with previous studies, 

including those which support and also contradict her research findings. This indicates Rani’s 

awareness that citation plays an important role in Discussion Sections in integrating other 

relevant external ideas into her arguments, or indicating weaknesses in others’ arguments 

(Swales & Feak, 2012): 

 

So far, when I write discussion sections of research articles that I publish both in Indonesian 

local and international journals I usually put my findings based on research questions order 
as I put them in the introduction or literature review section and elaborate it one by one. I 

mean per research question. Then I will link these findings with previous studies that are in 

line with and contrast to my research findings. Of course, I will then put support to my 

findings by providing more sources that support them (Rani, translated version). 

 

Echoing Rani’s experience, Tio also emphasised the importance of organisation of 

Discussion Sections and citations to support his findings and justification. He also values the 

importance of discussing his research findings with other external sources that are in support 

of or in contrast to the findings; this typifies use of citations practised by expert writers, as 

reported by Mansourazadeh and Ahmad (2011). The approach to writing Discussion Sections 

by the three participants is in line with Hyland’s (2009a, p.13) argument that ‘the ways 

community members understand knowledge, what they take to be true, and how they believe 

such truths are arrived at, are all instantiated in a community’s discourse conventions.’ 

 

Interestingly, only one of the three participants, Tio, seems to realise the importance of 

engaging with readers through use of certain features such as modality of would and could to 

indicate that claims he proposed in the Discussion Sections are open to negotiation:  
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To my understanding, it is important also to use certain words that indicate our commitment 
to open our statement or claim for our readers to negotiate. I sometimes use words such as 

would and could to make my claims sound more tentative (Tio, translated version). 
.  

Tio’s contention about the importance of engagement in his RA Discussion Section reflects 

his knowledge of this feature as a vital means to justify his new contribution. As discussed in 

Chapter Two, engagement serves as a writer’s strategic interaction with multiple voices, 

retrospectively with established peers and prospectively with disciplinary readers of various 

stances towards the topic under investigation (Geng & Wharton, 2016). In other words, in 

addition to grasping organisation and citation, scholars require an understanding of the use of 

engagement, especially in RA Discussion Section writing (Cheng & Unsworth, 2016), as 

reflected in Tio’s statement above. 

 

5.4 Challenges and Strategies in Scholarly Writing for Publication 

5.4.1 Challenges 

The challenges of writing for publication in internationally highly reputed English journals, 

especially among young multilingual scholars, have been reported in previous studies 

(Arsyad et al., 2019; Rungrangthum, 2017; Curry & Lillis, 2014; Li & Flowerdew, 2007; 

Flowerdew, 2001; Ivanic, 1998). These studies conclude that these young scholars encounter 

not only language proficiency barriers (Arsyad et al., 2019; Rungrangthum, 2017; Habibie, 

2016, 2019; Curry & Lillis, 2014; Ivanic, 1998) but also issues of writing conventions within 

their respective disciplines (Habibie, 2015; Li & Flowerdew, 2007; Flowerdew, 2001). 

Similar to these findings, the three participants in my study expressed their difficulties in 

dealing with, among others, the conventions of RA writing in general, academic English and 

locating recent resources on the topics in the field.    
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Rudi said that his main problem when writing English research articles for publication, 

especially in high-ranking international English journals, is dealing with, in addition to 

academic English mastery, the convention of writing sections in the RAs. According to him, 

his lack of reading good examples of English RAs published in high-ranking journals in the 

field, due to his limited access to such international journals, has been an important factor 

behind this problem, because he has insufficient knowledge of writing good English research. 

This is also, as the three participants said, a typical problem among Indonesian lecturers in 

general. This kind of problem is not new in the field, as it is argued that writing to 

conventions specified by a certain discourse community is indeed a challenging task among 

academics, especially those new to a field (Swales, 1990). It becomes decidedly more 

complex when the RA is written in a second language with the writers having less facility of 

expression in English and a less rich vocabulary (Bogdanović & Mirović, 2018; Shehata & 

Eldakar, 2017; Englander & Uzuner, 2013; Hsiao & Yu, 2012; Hyland, 2004; Flowerdew, 

1999, 2000, 2010, 2016; Flowerdew & Yi, 2007; Brown, 1996).  

 

Rudi added that his publication in Indonesian local English journals so far did not provide 

him with adequate feedback from reviewers of those journals, so that his knowledge of RA 

writing has not been well improved through writing within this type of journal, despite its 

advantages. He said:  

 

To my experience so far, no good review system for publication in Indonesian local English 
journals where I published my work before. I submitted my work and later I then received an 

email saying that my research article had been accepted for publication in the journal. This 

mostly occurs in journals in my local universities. But yes…even for Indonesian national 
English journals, I did not receive any sufficient comments either so that I still do not know a 

clear description of how a good research article is (Rudi, translated version). 
 

Tio, however, highlighted that his main problem in writing conventions occurs in writing the 

rationale part of the Introduction Section: ‘I find writing RAs in general very challenging 
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especially writing the Introduction part because in this section I must provide a strong 

rationale or reason for why the study I carried out is important’. Like Tio, nine of ten 

postgraduate students in a recent study at an Indonesian public university reported 

introduction and discussions to be the most difficult RA sections to write, due to the 

complexities of providing a persuasive claim in both sections (Wakerkwa et al. 2019). This 

clearly shows that writing either an introduction or discussion section is still challenging, 

especially for novice RA writers (Hagin, 2019; Deng & Zhang, 2016; Ge, 2015; Flowerdew, 

1999, 2001; Jaroongkhongdach et al., 2012; Duszak & Lewkowicz, 2008; Day, 2007; Swales, 

1990; Swales & Feak, 2004).  

 

Citation is another challenging area in RA writing practice for the three participants. During 

the interview Rani, for example, said: 

 

I think the reason for why I find it difficult to deal with citations especially before coming 
here to UK to continue my study is that I did not have a good access to current literature, 

especially research articles from highly reputed journals in TESOL, for example. So I rarely 

paid attention to how citations are employed in an academic text like a research article. I 
mean it is important to refer to good quality English research articles so we can see how 

expert writers cite other people’s work  … (Rani, translated version). 

 

In an interview with participant Tio, I found almost similar experiences. His awareness of 

citations was relatively low before he finally realised the importance of referring to other 

sources when he wrote assignments for nine modules he took in the first and second year of 

his doctoral programme – referring to previous studies is part of the evaluation by the team of 

tutors. Tio said that before he undertook his doctoral degree in a UK university, citation was 

not something he thought played a vital role in academic writing because it was not 

emphasised in his previous education in Indonesia. For example, when he attended an 

academic English class in his Masters’ degree programme, his tutor’s feedback emphasised 

only the presentation of ideas and grammar accuracy. This might be why in four Discussion 
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Sections in the Indonesian local corpus (ILC) discussed in Chapter Four, no citations were 

found to have been used in three texts. This could also be explained by a lack of resources 

and limited access to the literature that led to the writers’ lack of understanding of the 

importance of citation in academic texts (Adnan, 2014, 2009; Arsyad, 2013; Lillis & Curry, 

2014) and RA writing practice in Indonesia in general (Arsyad, 2013). In his analysis of 47 

Indonesian RA Discussion Sections published in Indonesian local journals in the Social 

Sciences and Humanities, Arsyad found an absence of references to previous research 

findings in the majority. This suggests that in research article writing practice in the 

Indonesian language published in Indonesian journals, writing a Discussion Section without 

citations is probably still possible, so that a similar practice would probably be transferred 

when writing RAs in English, especially among Indonesian novice researchers.    

 

5.4.2 Strategies 

With regard to strategies, the three participants shared commonalities in learning the 

conventions of writing from published research articles in Applied Linguistics. Tio, for 

example, said that in order to better understand how RAs in the area of Applied Linguistics 

are written, he identifies patterns in each section so that he can follow how each section is 

organised. Similarly, Rudi would refer to previous researchers’ approaches: ‘I refer to 

previous studies a lot to see how the writers organise and structure each section of their RAs’. 

This resembles responses reported by Li and Flowerdew (2007). In a case study of a non-

native English speaker and graduate student studying in a non-Anglophone context in China, 

who was trying to write for publication in English-medium journals, Li and Flowerdew found 

the participant’s key strategy in engaging with published articles in his field was to 

familiarise himself with the writing conventions in that field, building a critical awareness for 

the linguistic and rhetorical aspects of research writing. Learning from feedback from journal 
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reviewers has been one important aspect of the three participants’ attempts to improve their 

RA writing. Tio, for example, said:  

 

I learn a lot from comments and feedback especially from reviewers of high-reputed 
international journals when I submitted my RAs to those journals. I was rejected even many 

times you know but I learned from those comments until yes once of my RAs was published 

a couple months ago in quite high rank journals in the area of applied linguistics. The point 
is, I never give up and keep submitting my papers in any journals that I think suitable with 

the topic of my study (Tio, translated version). 

 

Tio’s comments correlate with Ho’s (2017) findings on strategies employed by non-native 

RA writers. In her study of 19 novice multilingual doctoral students and four professors in the 

field of hard sciences from different universities in Taiwan and the U.S., Ho found that 

gaining more feedback from journal reviewers is an essential part of improving RA writing.  

 

Another strategy is engaging in joint RA writing with more experienced writers. Tio has been 

writing a collaborative RA with his current doctoral supervisor, who is a native English 

speaker; this, Tio feels, would be useful as she is an expert in the field, well known for her 

publications. A study by Belcher (2007) found that maintaining a network of connections, 

especially with those from core disciplinary communities, can be a powerful tool that 

facilitates early-career scholars to publish their work in reputed international journals.  

 

Finally, the importance of persistence in the practice of publication, especially when writing 

for highly reputed international English journals, also emerged as salient in the analysis. Rani 

and Tio spoke during interview of the importance of ‘keep trying’ as part of process of 

achieving publication in high-ranking journals, and this is in line with the publication 

experiences of various multilingual scholars, as displayed in the studies of Curry and Lillis 

(2004), Flowerdew (1999, 2000) and Li (2005, 2006a, 2006b), who showed that courage, 
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patience, and persistence were essential factors in enabling many multilingual scholars’ 

active participation in their respective research fields.  

 

5.5 Roles of the Discourse Community in Improving RA Writing and Publication 

Opportunities 

 

In Chapter Two, I discussed the concept of the discourse community (DC), which refers to 

specific academic communities in which scholars work on science based on already agreed 

and predetermined paradigms (Swales, 1990). Such a definition implies that entry into such 

communities rests upon scholars’ ability to meet the criteria set for them. An awareness of the 

importance of meeting these criteria is reflected in the three participants’ attempts to initiate 

themselves into core academic communities by, for example, understanding the writing 

conventions in the area (e.g. text organisation and citation practice). This has also been 

shown in Tio’s strategy of building a connection with an expert from the core community 

through collaborative writing for publication in high-ranking, reputed international journals 

in Applied Linguistics. 

 

During the interview, the three participants agreed that participation in the community has 

encouraged them to actively contribute to knowledge development in the field, such as 

through writing research articles for publication, both at conferences and in journals. They 

also said that their involvement in community activities such as conferences and workshops 

relates to identity construction (Wenger, 1998) as an academic (see also Badenhorst et al., 

2010). This participation has helped them to self-identify as ‘scholars’ in their field who 

better understand research writing practice in terms of language and rhetorical conventions 

through sharing with other members. Tio, for example, said: ‘I learn a lot about current 

practice in ELT research in general and also strategy in academic writing especially through 
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sharing sessions in the conferences and other discussion forums I attended so far.’ This 

relates to Hyland’s (2009) work on identity construction through the power of language and 

the use of specific conventionalised rhetorical choices as discussed in Chapter Two.  

 

The above statement by Tio clearly shows that learning to write RAs occurs through social 

participation (Lave & Wenger, 1991; Wenger, 1998). This finding is also important in 

indicating how the academic COP evolves because participants wish to develop a 

professional identity and fit it in with other members of the community. Thus, continuous 

engagement with the practices of social communities, as demonstrated by the three 

participants in this study, would be likely to enable them as newcomers to move from 

peripheral to full participation and socialisation in core academic communities (Uzuner, 

2008; Flowerdew, 1999b, 2000). 

 

 

5.6 Chapter Summary  

This chapter has discussed how current Indonesian government policy on publication among 

Indonesian academics has been an encouraging factor for three Indonesian early-career 

academics involved in this study, augmenting their awareness of the importance of writing 

for publication as academics. This chapter has also highlighted some major challenges faced 

by the three participants, and these are also typical of problems encountered by most 

Indonesian academics. They encounter especially limited access to current literature, and this 

has hindered them from, for example, learning through modelling conventions of writing, and 

gleaning various academic English terms and vocabularies from high-quality English RAs. 

Strategies employed by the three participants to cope with these challenges have also been 

discussed, including learning from published RAs in highly reputed English journals, joint 
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writing with more experienced colleagues, and being active members of the discourse 

community.  
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Chapter Six 

Conclusion 

 

6.1 Introduction  

This research sought to investigate similarities and differences in the use of rhetorical moves, 

citations and engagement features of RA Discussion Sections published in Indonesia-based 

and international journals within the academic field of Applied Linguistics. This study 

contributes to existing knowledge concerning how a Discussion Section in this academic field 

is constructed, particularly on the role and use of rhetorical moves, citations and engagement 

to support new knowledge claims proposed within the section in two different publication 

contexts. This analysis would then help in the instruction of English for Academic Purposes 

(EAP) particularly in the teaching of English for Research Publication Purposes (ERPP), a 

growing sub-field within Applied Linguistics (Englander & Corcoran, 2019).  

 

To improve insights into current academic publishing practices especially in Indonesian 

contexts, this genre-based study is complemented by qualitative social scientific interviews 

with three Indonesian early-career academics as part of the discourse community being 

examined. As outlined in Chapter Three (Section 3.7.3), these participants have had 

experiences in writing for publication either for local English medium journals and 

internationally renowned journals and have been active members of an Applied Linguistics 

association in Indonesia. The interviews, therefore, serve as a useful counterbalance and 

context to the genre analysis that focuses on a small piece of text (Swales, 2019; Hunston, 

2002; Widdowson, 2000). 
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6.2 Summary of Findings 

6.2.1 Rhetorical Move and Steps Analysis  

This study has shown the applicability of the move framework by Yang and Allison (2003). 

In the analysis of Discussion Sections in the field of Applied Linguistics, it has been argued 

previously by, for instance, Liu and Buckingham (2018), that this framework is applicable to 

a different dataset from the same field of Applied Linguistics. All moves and their 

corresponding steps, as outlined in the framework by Yang and Allison (2003), are identified 

in Discussion Sections in both ILC and IC as part of attempts to support more persuasive new 

knowledge claims proposed by writers in both corpora of RA Discussion Sections. The move 

analysis has also clearly indicated that M2 and M4 are ‘the heart’ of Discussion Sections in 

both corpora, echoing Sheldon (2018, p. 4).  

 

Additionally, in ILC, both M2 and M4 are found in all 25 Discussion Sections in this corpus. 

In IC, M4 is found in all RA Discussion Sections of the corpus and M2 is found in 24 out of 

25 RA Discussions of this corpus. However, it is important to note that a high number of step 

options employed in M4 as found in the two corpora of RA Discussion sections in this study 

is consistent with Yang and Allison’s (2003) finding that the main communicative focus of 

RA Discussion Sections in the field of Applied Linguistics is actually M4 of ‘commenting on 

results’. In other words, it is an important clue especially for early RA writers in this field to 

employ especially M4 when writing their RA Discussion Sections (Amnuai, 2017). 
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Table 6.1 Key Findings of Move Analysis in both ILC and IC 

 

Corpus 

 

 

Obligatory 

Moves 

(100%) 

 

Conventional Moves 

(60-99%) 

 

Optional Moves 

(below 60%) 

 

Move Sequence 

ILC M2, M4 - M1,M3,M5,M6,M7 Cyclical 

IC M4 M2, M1 M3,M5,M6,M7 Cyclical 

 

This study has also demonstrated the importance of contextualisation through the use of M1 

in 15 out of 25 Discussion Sections in IC by providing background information related to the 

study (i.e. outlining the aims of the study and research question) that is relatively unlikely in 

RA Discussion Sections in ILC in which M1 is only observed in 6 out of 25 RA Discussion 

Sections. This frequent use of M1 in RA Discussions in international corpus of this study has 

also been reported as a typical of RA Discussions in high rank international English journals 

(see Wannaruk & Amnuai, 2016) to indicate that providing readers with contextual 

background to studies is important (Yang & Allison, 2003). In terms of move sequence, no 

similar pattern of move presentation is identified in RA Discussions in both IC and ILC and 

these moves are not organised linearly (e.g. M1+M2+M3+M4+M5+M6+M7). This finding 

supports an idea that one ‘text-schema’ (Huckin, 2001, p. 101) could be proposed to fit all of 

the texts is relatively questionable as also argued by other researchers in the field of Applied 

Linguistics (see Dobakhty, 2011, 2016; Wannaruk & Amnuai, 2016). 

 

6.2.2 Citation Analysis: Types and Function 

In terms of citation analysis, the findings of this study support the idea that academics from 

non-English backgrounds are likely to use integral citations of verb-controlling type, as 
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reported by previous studies (e.g. Mansourizadeh & Ahmad, 2011; Jalilifar, 2012). This is 

indicated by the use of more integral citations of verb-controlling than non-integral type in 

RA Discussion Sections in ILC whereby the writers are Indonesian academics in which 

English is treated as a foreign language nationally (Arsyad et al., 2019; Xie, 2016; Adnan, 

2014; Kameo, 2007; Alwasilah, 2001). It has been argued that such a dominant use of this 

citation type could be due to its simplicity in that this citation type requires less demand on 

synthesising various sources cited (Swales, 2014) and has been typically used in RAs written 

by novice academics (ElMalik & Nesi, 2008).  

 

Table 6.2 Key Findings of Citation Analysis in both ILC and IC  

Corpus 

 

Dominant Citation Types Two Most Dominant Citation 

Functions 

ILC Integral Citation of Verb-controlling Comparison with Other Sources and 

Attribution 

 

IC 

Non-integral Attribution and Comparison with 

Other Sources 

 

Unlike in ILC, Discussion Sections in IC were found to succinctly synthesise various sources 

and make greater use of non-integral citations which directly support a previous study by 

Hyland and Feng (2017) who reported a new trend of using non-integral citations of most 

writers in international leading journals based on their analysis of a corpus of 2.2 million 

words from the same leading journals in four disciplines (Applied Linguistics, Sociology, 

Biology and Electrical Engineering) in 1965, 1985, and 2015.  

 

Finally, the dominant use of two citation functions (i.e. to attribute and to compare with other 

sources) as shown in each corpus has brought further evidence that in soft sciences citations 
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are used to advance the credibility and the acceptability of the proposed claims by especially 

expert members of the discourse community (Hyland, 2004). This has been evidenced 

through attributing the claim to previous researchers in the field and by comparing their 

claims with results of previous studies in the same area (Hyland, 1997, 2000). 

 

6.2.3 Engagement Analysis 

This study has observed a tendency of Discussion Sections in both ILC and IC to employ 

more heteroglossic than monoglossic utterances when ‘commenting on results’. This means 

that Move 4 of ‘commenting on results’ in both corpora have been written in such a way that 

they are open for negotiation with prior utterances and potential readers especially in the field 

of Applied Linguistics (Geng, 2015) that is in line with the function of the section in general, 

i.e. to negotiate the new knowledge claim proposed with readers (Geng & Wharton, 2016).  

Specifically, this study has reported the fact that ‘contraction’ source of proclaim feature is 

more favourable in ILC while more ‘expanding’ source of entertain feature is favoured in IC 

when writers commenting on results.  

 

    Table 6.3 Key Findings of Engagement Analysis in both ILC and IC  

Corpus 

 

Dominant Type of Engagement 

ILC Heteroglossic utterances of contraction 

 

IC 

Heteroglossic utterances of expansion 

 

The illustrated findings above have shown that to be more persuasive when ‘commenting on 

results’, Discussion Sections in ILC employ more assertive contracting resources to build an 
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impression to the readers that the author is an expert in the field (Chang & Schlepegrell, 

2011; Pho, 2008b). In contrast, Discussions in IC opens a dialogic space for other potential 

point of views from the potential readers as an attempt to persuade readers for the acceptance 

of the new knowledge claims.  

 

6.2.4 Interview Analysis 

The interview data with Indonesian academics has demonstrated the importance for results of 

genre analysis studies be transformed into teaching materials and methods to help students 

and novice academic writers to better understand of writing conventions and strategic use of 

linguistic features common in RA writing in the field of Applied Linguistics. Interviews have 

also provided insights into the current practice of writing for academic publishing among 

Indonesian academics as shared by the three participants and help to augment findings from 

the textual analysis especially those from the Indonesian local corpus (ILC).  

 

According to the interviews, limited access to literature, such as high ranking journals in the 

field, has created a lack of exposure to a good model of RA writing, less exposure to high-

level academic English vocabulary, a lack of exposure to citation conventions and current 

research topics within the field. All these factors have eventually influenced their abilities in 

writing good quality of RAs and their confidence to publish their work in highly reputed 

English journals. An interesting point worth explaining is an awareness of implementing 

strategies that could support the alleviation of writing for publication. These strategies 

include doing more extensive reading on a good RA in the field, conducting a joint writing 

with more experienced colleagues, maintaining efforts to publish to good journals to gain 

feedback and being active members of the academic community of Applied Linguistics. 

These are further exemplified as pedagogical implications, in the section below. 
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6.3 Pedagogical Implications 

The results of the textual analysis in this study have provided teachers, especially ESP 

teachers, with evidence-based information regarding the construction of RA Discussion 

Sections in the area of Applied Linguistics in two different contexts of publication 

(Indonesian local and international journals) which is applicable for EAP teachers working 

with students in this field who may need to publish English research articles in journals in 

this area. Results of comparisons between the two groups of journals would also help 

students be aware of local norms and practices in the two contexts within the field of Applied 

Linguistics. These potential benefits of the study for the EAP teachers have shown the 

usefulness of this study to the ‘real world’ (Taylor, 2001, p. 323) of practitioners in a 

teaching context.  

 

The results of the textual analysis have also suggested the importance for learners to be 

exposed to a variety of academic genres to allow them to learn such rhetorical variations, for 

example, in presenting a new knowledge claim in a RA Discussion Section for acceptance by 

members of the discourse community. This would not only across genres but also across 

academic disciplines that is in line with the need of the students. As such, the role of genre 

instructors would be on guiding students to make an appropriate choice of rhetorical or 

linguistic features that they intend to learn and analyse. This is in line with a statement by 

Belcher (2009) that the ultimate goal of ESP teaching is autonomous learning that can be 

facilitated by the ESP instructor through examining authentic texts.  
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Moreover, this genre analysis is equally useful for EAP teacher development in that it helps 

to empower this group of teachers to explore texts of various fields. Based on these textual 

analyses, EAP instruction and materials could be easily developed. This kind of practice on 

textual analysis used especially to inform ESP pedagogy correlates with suggestions by 

Hutchinson and Waters (1987, p. 163) who stated that ESP teachers or practitioners should 

have ‘a positive attitude towards the ESP content’ and ‘a knowledge of the fundamental 

principles of the subject area.’ 

 

Finally, results of the interviews with the three Indonesian early-career academics provide 

insights for Indonesian novice RA writers in general with potential challenges they may 

encounter in their practice of scholarly writing for especially international academic 

publishing.  Further, the strategies practised by the three participants in their scholarly writing 

for academic publishing purpose could also be used as a reference especially by this group of 

young scholars in their writing activities for publication purposes.  

 

6.4 Limitations and Suggestions for Further Research  

Referring to the results of this study as presented in Chapter Four, several limitations could 

be drawn, as well as suggestions for future research to take this inquiry into new directions. 

 

Firstly, this study only analysed a small size of 50 RA Discussions in the field of Applied 

Linguistics. It is expected that future research could expand the size of the corpus to increase 

its representativeness. Analysing large corpora has the benefit of yielding more data 

including a wider variety of linguistic devices used. Thus, students at the postgraduate level 

in EFL contexts like in Indonesia would have better insights of ‘sophisticated rhetorical 

strategies’ (Dahl, 2014, p.4) used in different sections of published research articles.  
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Secondly, this study focused only on the Discussion Sections of research articles from a 

specific discipline of Applied Linguistics which might provide very specific information on 

one section only. Whilst this is useful for a focussed analysis of this nature, future research 

could combine some related sections such as Abstract, Introduction and Discussion Sections 

which are all vital in the presentation of new knowledge claims in research articles (see Dahl, 

2014). This study, for example, could be focused on how RA writers in different contexts 

construct these three sections in support of new knowledge claims proposed in each section. 

 

Thirdly, this study only involves three Indonesian early-career academics as part of the 

community members to complement the textual analysis results in dealing with their 

perspectives of both findings from the textual analysis and their own experience of writing 

for academic publishing purposes. Future research could further explore experiences of more 

disciplinary members from both Indonesian and native English early-career academics.  More 

information from early career academics from different contexts would provide more 

comprehensive information regarding challenges and strategies in writing for international 

publication purposes as part of concern of this study. With new policies around academic 

working conditions, publications strategies and writing spreading across Asia, the issues that 

Indonesian academics face are not exclusive to Indonesia. This study, therefore, has the 

potential to be used as a template across different countries. 

 

Finally, another limitation worth mentioning in this study is related to research validity. In 

this case, I, as the researcher, undertook the analysis solely from within a particular Applied 

Linguistics perspective, despite the attempts to delimit the features of rhetorical moves, 

citations and engagement features and to analyse these textual data several times. To enhance 
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the research validity, an ‘investigator triangulation’ (Johnson & Christensen, 2012, p. 265) 

would be a boon to the claims I have made. In other words, when it is possible in terms of 

time and resources, two or more researchers could analyse texts together and between them 

reach agreement through combined perspectives. Thus, another interesting opportunity for 

further research in the future is to compare the interpretation of textual realisation of the 

authors to those of applied linguists or language teachers as has been suggested by Lewin 

(2005) whose study focused on gaining perspectives from both authors and readers to do with 

the use of hedges in academic writing.  

 

Overall, apart from the above mentioned limitations, this study has provided a comprehensive 

analysis on the role and use of rhetorical moves, citations and engagement to support new 

knowledge claims proposed within Discussion sections in two different publication contexts 

of Indonesian local and international journals in the area of Applied Linguistics. This analysis 

would then help to inform the instruction of English for Research Publication Purposes 

(ERPP) particularly in Indonesian context. Results of interviews with Indonesian early-career 

academics as part of the discourse community being examined in this study also provide 

insights for especially Indonesian novice RA writers in their writing activities for publication 

purposes. 
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APPENDIX 1 

 SAMPLE OF CONSENT FORM 

 

Consent Form 

 

Thank you for your time and availability to fill in this consent form as part of a study entitled “New 

Knowledge Claims in Discussions in Applied Linguistics Research Articles” 

 

Please write your initials in the box: 

 

I understand that I am being asked to participate in a one-to-one interview, which will last no 

more than 1 hour. 
[      ] 

I confirm that I have been given, have read, and understand the information form for the above 

consultation. I have had the opportunity to ask and receive answers to any questions I had. 
[      ] 

I understand that my participation is voluntary and that I am free to withdraw up until the 

beginning of September 2019, when the analysis and write up will begin. 
[ ] 

I understand that the interview will be recorded using audio recording equipment and field notes 

will be taken. 
[ ] 

I understand that a transcript from the interview will be produced [ ] 

I understand that all data from the one-to-one interview will be treated securely and stored 

appropriately, and that all identifiable information will be anonymised by the researcher. 
[ ] 

I understand that my name and the name of the school/institution/organisation will not be used in 

this study. 
[ ] 

I understand that the information I provide may be published in publicly available reports and 

recounted in verbal presentations.  
[ ] 

  

By signing below, I am indicating that I agree to take part in this research. 

 
 

___________________________                    ____________________________    

Name of participant (please print)                           Signature     

 Date 

If you have any further questions, please contact: 

 

Udi Samanhudi 

Doctoral Student in TESOL 

School of Social Sciences, Education and Social Work,   

Queen's University Belfast  

Email: usamanhudi01@qub.ac.uk  

Telephone: +44 7399 147791 

Dr. Aisling O'Boyle  

Lecturer, Director of Internationalization  

School of Social Sciences, Education and Social Work,   

Queen's University Belfast  

Email: a.oboyle@qub.ac.uk  

Telephone: +44 28 9097 5935 
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APPENDIX 4 

 

INTERVIEW QUESTIONS 

 

Thank you for your time to participate in this interview session as part of a study entitled 

“New Knowledge Claims in Discussions in Applied Linguistics Research Articles” 

 

Questions: 

 

1. How do you find research article writing for publication so far?   

Following-up questions 

 

- Do you write research articles so far for Indonesian Local English journal only or 

for both Indonesian Local and International Journals? 

- Are there any similarities and/or differences that you notice so far about the two 

groups of journals?  

- How those similarities and/or differences between the two groups of journals 

affect the way you write RAs when you would like to publish in each journal?  

- Are you employing similar strategies in writing RAs for the two groups of 

journals? If yes, why and how?  

- Is there any special strategy that you apply when you write RAs for publication in 

International journals? 

 

2. Do you find any challenges so far in writing RAs either for Indonesian Local or 

International Journal? 

Following-up questions 

 

- What kind of challenges in writing your RAs either for Indonesian Local and 

International journals? 

- Do you find it difficult to deal with ‘academic English’ when you write RAs?   

- Do you find any difficulties in organising your ideas in each section of your RAs? 

- Is there any difficulty when you cite sources? If there is, what kind and why? 

- Do you find any difficulties in ‘opening dialogue’ with your readers in your RAs? 

If yes, what kind and why?  

- Is/are there any specific section (s) in RAs that you find most challenging to 

write? If there is/are, which section(s) and why? 

- How do you find writing Discussion section of your RAs so far? Which part of 

doing it that you find most challenging?   

 

3. Have you had any experience being accepted or rejected for publishing your RAs 

either in Indonesian Local and International Journals?  

Following-up questions 

 

- Why do you think your RA was accepted either in Indonesian Local or 

International Journal? 

- Why do you think you RA was rejected either in Indonesian Local or International 

Journal? 

- When your work was rejected, how to make your work better and expect for 

acceptance in the journal?  

- How have you learned how to publish in scholarly refereed journals?  
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4. Are you a member of certain professional organisation in the field of ELT/Applied 

Linguistics? 

 

- How has this community helped you to build your skills in writing for 

publication?  

- What kind of facilities this community offers that relate to your skills 

improvement in RAs writing for publication?   

 

5. Do you have any idea of general problems that Indonesian academics (especially 

early-career academics) encounter in their practice of writing for publication?  

 

6. What would you suggest for Indonesian academics in general in their learning of 

scholarly publication? 
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APPENDIX 5 

 

CODING SYSTEM OF MOVE/STEP ANALYSIS 

 

Moves Steps Code 

Move 1—Background 

information  

-  M1 

Move 2—Reporting results  -  M2 

Move 3—Summarising results  Step 1: Highlighting overall 

results 

M3S1 

Move 4— Commenting on 

results  

Step 1: Interpreting results  

Step 2: Comparing results with 

literature  

Step 3: Accounting for results  

Step 4: Evaluating results  

M4S1 

M4S2 

 

M4S3 

M4S4 

Move 5- Summarising the 

Study  

  M5 

Move 6—Evaluating the study  Step 1: Indicating limitations  

Step 2: Indicating 

significance/advantage  

Step 3: Evaluating methodology  

M6S1 

M6S2 

 

M6S3 

Move 7—Deductions from the 

research  

 

 

Step 1: Making suggestions 

Step 2: Recommending further 

research 

Step 3: Drawing pedagogic 

implications  

 

M7S1 

M7S2 

 

M7S3 
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APPENDIX 6 

CODING SYSTEM OF CITATION ANALYSIS 

 

Citation Type (CT) Citation Function (CF) 

IN: Integral Naming 

IVC: Integral Verb-Controlling  

NIG: Non-Integral  

AT: Attribution 

EX: Exemplification  

FR: Further Reference  

SU: Statement of Use 

AP: Application  

EV: Evaluation  

ELS: Establishing Links between Sources 

CS: Comparison with Sources 

O: Other  
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APPENDIX 7 

CODING SYSTEM OF ENGAGEMENT ANALYSIS 

 

 

Monoglossia 

 

[Mono] 

 

 

 

Heteroglossia [Heteroglossia] 

Contraction  Expansion  

Proclaim Disclaim Attribute Entertain  

[Hetero:Contract:

Proclaim] 

[Hetero:Contract: 

Disclaim] 

[Hetero:Expand:Attr

ibute] 

[Hetero:Expand:Enterta

in] 
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APPENDIX 8 

SAMPLE OF MOVE ANALYSIS 

 

Discussion Move/Step 

[The result above showed that podcast has significant effect on students’ 

listening comprehension]. [The higher score achieved by experimental class 

has proven the effectiveness of podcast as media to improve students’ 

listening achievement. This fact clearly proven that the use of English 

podcasts in teaching listening gives significant impact to students’ listening 

comprehension.] [This result confirms several studies in which students who 

were taught by podcast performed better in listening comprehension skill than 

those who did not taught by podcast (Al Qasim & Al Fadda, 2013; 

Kavaliauskienė 2008; Ahmed, 2016)] 

M2 

 

M4S1 

 

M4S2 

[Moreover, this study found that students in experiment class have high 

motivation to study English by using podcast due to the features provided by 

podcast such as various ELT classroom activities. Some exercises and 

assignments of podcasts motivates students to use their creativity as well as to 

sharpen their listening skill. This motivation can be seen directly from 

students’ enthusiasm during treatment period using podcast media in the 

classroom.] [This finding is in line with Morri’s (2010) study that podcast can 

be a way to help students in listening comprehension in which students use 

their imagination and build pictures of who and what they are listening to in 

their head.]  

 

M2 

 

 

M4S2 

[Regarding to the result of questionnaire, it is obviously seen that podcasts 

impressed students with its meaningful and appropriate content for listening, 

portability and benefits for students. Students are exposed to new vocabulary 

and content knowledge through activities and tasks of podcasts. Therefore, 

students felt that their listening comprehension is improved as well as 

vocabulary]. [Similar results found that students have chance to learn new 

vocabulary and content knowledge from listening materials (Putman & 

Kingsley, 2012)]. 

 

M2 

 

 

M4S2 

[Another interesting activity done by the students during treatment period 

such as sharing, discussion, acting out and group competition to answer 

listening tasks. Students are excited to learn listening from different topics of 

podcasts.] [This was inferred that students’ vocabulary is improved due to 

their exposure to various topics of materials through podcasts (Chan, Chi, 

Chin, & Lin, 2011)].  

M2 

 

M4S2 

 

[Furthermore, students perceived that activities in podcasts are very engaging 

and connect tightly with real life situation so it enables them activate their 
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critical thinking, creative thinking and problem solving skills. For this reason, 

students felt that working on podcasts assignments are very interesting and 

somewhat challenging. Through the fun and challenging situation, students 

felt motivated to complete listening activities and finish listening tasks. 

Regarding to its portability and easiness, students felt the effectiveness of 

using podcasts both inside and outside of classroom for listening exercise 

during class activities and for their leisure time. Podcasts audio is easy to use. 

Students mentioned that it can now be downloaded through students’ 

Smartphones which makes them easy to access it anytime.] 

 

 

 

M2 

[Concerning with the use of podcast in EFL teaching, Szendeffy (2005) stated 

that podcast provide students and teachers with great full access and 

integration of material than tape recorders or videocassettes] [In this study, 

accessibility and easily of podcast can be perceived by both teacher and 

students. Download materials (audio podcasts) from some websites can be 

done and used easily in classroom as well as conducting activities.] 

M4S2 

[Furthermore, students perceived that podcasts offer effectiveness in time and 

duration. During treatment, audio listening material is presented in 3 to 5 

minutes and students enjoy listen to any topics within this duration.] [This 

notion is supported by Constantine (2007) that students benefit from 3-5 

minutes podcasts every day] [Another important point found in this study is 

the benefits offered by podcast to boost students’ listening comprehension.] 

[Podcasts can stimulate students become more imaginative, enriches students’ 

vocabulary and help them to learn new things which is hard to find in 

traditional classroom (Lee, 2009)] 

M2 

 

M4S2 

 

M2 

 

M4S2 

In this study, students’ enthusiasm appeared when they pay full attention to 

answer teachers’ questions directly and through assignments] [Salmon and 

Edrisingha (2008) point out that the sign of successful teaching is to holding 

students’ attention] [Similarly, students’ enthusiasm was clearly shown by 

their request and activity since the first meeting. Students requested more 

audios for the next meeting and they initiate to write a personal journal about 

podcasts they have listened as an exit slip before they leave the classroom in 

first meeting. Most students preferred the audio listening materials with topics 

of cultures and academics] 

M2 

 

M4S2 

 

M2 

 Although this study yielded positive impact of podcast on students’ listening 

comprehension, few individual cases cannot be ignored in terms of the result 

of post test score.] [Scaffolding is needed for those students who have low 

scores even in experimental classroom. Eventhough students recommend 

teacher to use podcasts in teaching listening, it is essential for teachers to 

choose appropriate podcasts audio with the lesson topic, manage time and 

frequency of using podcasts and preparation] 

 

M6S1 

 

M7S1 

[The findings also showed that it is important for teacher to use appropriate 

instruction in order to have maximum result. Podcasts will convincingly assist 

M7S1 
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teacher and students in learning English particularly in listening process 

activity.] 
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APPENDIX 9 

SAMPLE OF CITATION ANALYSIS 

 

Discussion  CT CF 

Drawing on the findings, the microgentic analysis of learners studying 

and constructing their authorial voices suggests that voice development 

was: (i) nonlinear and erratic in its initial path, though exhibiting 

stability in the final period of the study, and was initiated primarily 

through a stylistics-based pedagogy that triggered learners’ awareness 

of authorial voice and how to develop their authorial voices; (ii) 

consistent (i.e. participants demonstrated nonlinear learning and 

participants suggested stylistics was the main factor influencing 

change); (iii) wide in its breadth (notwithstanding Angela, learners 

transferred their learning across modes and mediums of expression); 

and (iv) isomorphic in its rate, with some evidence that it was gradual 

(and ongoing). These findings document developmental behavior 

characteristic of CDST that emphasizes individual variability (Larsen-

Freeman and Cameron 2008; Verspoor et al. 2008)[[1]] as well as 

variability concerning changes in L2 writing (Spoelman andVerspoor 

2010; Verspoor and Smiskova 2012; Baba and Nitta 2014)][[2]] and 

expands these contexts to include variability in authorial voice 

development in a learning-to-write preparatory course for high-stakes 

writing. 

 

 

 

 

 

 

 

 

NIG 

 

NIG 

 

 

 

 

 

 

 

 

 

 

AT 

 

AT 

Changes in learners’ quality of authorial voice and the erratic uses of 

the target rhetorical features represented by Figure 2, and the 

subsequent nonlinear path of cognitive behavior also represent changes 

(and regarding the latter, uses) that are congruent with a usage-based 

emergentism theory of L2 development that emphasizes development 

through repeated engagement with target language feature(s)  (see Ellis 

2008),[[3]] realized daily in this study by the repetition of stylistic 

analyses. These factors (changes and uses) highlight patterns of ‘form–

meaning–use composites’ (Larsen-Freeman 2011: 53)[[4]] present in 

participants’ latter writing samples (see Writing Sample 2 in 

Supplementary Data C), and corroborate similar findings on emergence 

in other L2 learning-to-write contexts such as those described in € Baba 

and Nitta (2014) and Eckstein et al. (2011).[[5]] A unique contribution 

of this study, however, is the appearance of patterns typical of 

emergence at the earliest stages of voice construction, and from an 

ontogenetic perspective contributes to understanding the onset of 

authorial voice development across limited periods of time and in 

 

 

 

NIG 

 

NIG 

 

NIG 

 

 

 

 

 

 

FR 

 

AP 

 

CS 
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classroom contexts. Revealing the dynamics of voice development at 

these early stages is particularly relevant for classroom learning given 

how little is known about how classroom interactions influence 

authorial voice construction. In this sense, findings here also provide 

evidence for the teachability of authorial voice to L2 learners—a topic 

often debated in the literature (Tardy 2016).[[6]] 

 

 

NIG 

 

 

AT 

However, despite evidence of changes and uses that complement 

emergent perspectives of L2 development, as the verbal data emphasize 

learners did not have sufficient contact time with the target features to 

trigger a full phase transition  (van Dijk and van Geert 2007; Baba and 

Nitta 2014).[[7]] Rather, the changes in learners’ voice scores (depicted 

in Figure 1) and their conceptual development of authorial voice (see 

Figures 3 and 4) more closely resemble the initial phases of self-

organizing systems (h) (Larsen-Freeman and Cameron 2008) and the 

initial development that preceded phase transitions in the writing of the 

two students examined in Baba and Nitta’s study (and that is 

characteristic of phase transitions in general—(i) see Verspoor et al. 

2008 and Verspoor and Smiskova 2012).[[8]] This trend suggests that 

the present intervention may have produced the preamble to a phase 

transition (consistent with low-level stability defined by erratic 

performance and variability, as reported in  Verspoor et al. (2008)[[9]] 

and that it stopped short of triggering the kind of transition 

characteristic of L2 appropriation. However, this should be interpreted 

with caution, given the difficulty associated with predicting phase 

transitions before they happen. Interpreting the data cautiously would 

also be consistent with the strict parameters CDST uses to characterize 

phase transitions (see Baba and Nitta 2014)[[10]] as well as with (i) the 

CDST-informed studies just noted, (ii) the gradual rate of change 

implied in this study, and (iii) research documenting the need for 

extended periods of time (often years) to develop L2 academic writing 

proficiency  (Leki 2007) [[11]] 

 

 

NIG 

 

NIG 

 

NIG 

 

 

NIG 

 

 

NIG 

 

NIG 

 

 

 

EV 

 

EV 

 

FR 

 

 

AT 

 

 

FR 

 

AT 

 

In addition, unlike previous scholarship on voice that has focused on its 

long-term development (Ivanicˇ 1997; Dressen-Hammouda 2014)[[12]] 

these findings promote how studies on short-term development can 

expand present conceptualizations of voice construction. While the 

timeframe explored in this study does not capture the ongoing process 

of voice construction longitudinally, the findings here emphasize this 

process at the earliest stages of its ontogenesis, when the concept of 

authorial voice is first introduced to writers, and provide insight into 

initial conditions that contribute to the dynamic process of voice 

development. For example, this study highlights variegated learning 

trajectories that are typical of initial conditions of complex systems 

(Verspoor 2015)[[13]] and the importance of repeated learning tasks 

(here, stylistic analyses) in shorter developmental periods to facilitate 

ongoing voice construction. Moreover, small-scale interactions related 

NIG 

 

 

 

 

 

 

NIG 

CS 

 

 

 

 

 

 

EX 
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to Angela’s voice development— advice from an instructor outside the 

present study—were sufficient to alter her writing behavior. This 

instance emphasizes both the range of factors impacting learning 

systems as they co-adapt to their surroundings even at the micro level 

and the need for researchers to attend to and account for unexpected 

influences on systems under study. Attention to smaller scale 

interactions, then, complements earlier descriptions of voice 

development that cast voice construction as primarily facilitated by 

large-scale interactions across the life span (e.g. the influence of the L1, 

enculturation, and personal beliefs about writing, developed over time) 

by underscoring smaller scale interactions that support its development. 

The present findings also contribute to reformulating how timescales 

are applied to track voice development—and more broadly, L2 

development. In the CDST context (and on studies of L2 development 

in general—  see, e.g. Leki et al. 2008),[[14]] longitudinal research is 

repeatedly called for as a way forward (p) (Larsen-Freeman 2011; Baba 

and Nitta 2014). However, as this study shows there is a reason for 

applying timescales more relativistically—in studies of authorial voice 

development and beyond—as no one timescale can represent ‘the scale 

for language development’ (emphasis in the original)   (de Bot 2015: 

31) [[15]]. Reconfiguring how timeframes are interpreted in 

developmental research is all the more important given, as we know, 

individual rates of language development can fluctuate for numerous 

reasons (e.g. target language, initial conditions, motivation, 

interactions). 

 

 

NIG 

NIG 

 

NIG 

 

 

 

FR 

AT 

 

AP 

To develop research into micro timescales, continued studies may 

consider the benefit of microgenetic analyses. As this and other studies  

(Ga´nem- Gutie´rrez 2008; Knouzi et al. 2010)[[16]] have 

demonstrated, microgenesis is helpful for unpacking detailed moment-

to-moment changes that may foreground phase transitions and for 

unpacking what is already known of macrolevel phenomena. 

Furthermore, continued research into voice construction on the micro 

timescale would eliminate the risk of conceptualizing voice 

construction across a single, longitudinal timescale, thus expanding 

understanding of its development. As this study shows, while the time 

period explored was insufficient for tracking interactions that resulted 

in full-scale phase transitions, the timeframe did reveal patterns of 

interaction that precede these transitions and the classroom dynamics 

that foster them. Microgenesis, then, is useful for 

exploring interactions across limited timeframes and can contribute to 

revealing unique levels of granularity across learning contexts and 

constructs. 

 

NIG 

 

EV 
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APPENDIX 10 

SAMPLE OF ENGAGEMENT ANALYSIS 

 

Discussion (Move 4 of ‘Commenting on Results’) 

A study conducted by Chawwang (2008) shows [HETEROGLOSS: Contract: 

Proclaim] some similarities that the most critical problems were in identifying difficult 

words, topic, the main idea of the passage, and lack of vocabulary. These problems make 

students unable to guess the meaning and to understand a text. [MONO] In addition, a 

study conducted by Alghail and Mahfoodh (2016) also shows [HETEROGLOSS: 

Contract: Proclaim] some similarities in which foreign students in a Malaysian 

university are experiencing difficulties in parapharing of their note takings  

Then, Mahmud (2014), in her study, shows [HETEROGLOSS: Contract: Proclaim] 

that students' lack of skills and motivation hinder them from being able to comprehend a 

text] [The result of research conducted by Antoni (2014) also reveals that 

[HETEROGLOSS: Contract: Proclaim] in reading section, students face difficulties to 

understand the meaning of the passage and they could not [HETEROGLOSS: Contract: 

Disclaim] catch all ideas from the passage given. According to her [HETEROGLOSS: 

Contract: Proclaim], the problems arise due to their limitation of vocabularies, some 

phrases, and time available for the section.  

Interestingly [HETEROGLOSS: Expand: Entertain), our study extends 

[HETEROGLOSS: Contract: Proclaim )   the findings of previous studies conducted 

by Alghail and Mahfoodh (2016), Mahmud (2014), Antoni (2014), Chawwang (2008) and 

Samad and Fitriani (2016) 

 Antoni (2014) reveals that [HETEROGLOSS: Contract: Proclaim] most of students 

agree that strategies on completing TOEFL are very important to succeed the test. Lacking 

strategies, such as the ability to do scanning and skimming, leads to major problems in 

comprehending reading text (Nezami, 2012) [MONO] 
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APPENDIX 11 

SAMPLE OF INTERVIEW TRANSCRIPT 

 

Participant: Rudi         

I: Interviewer 

P: Participant  

 

Line I/P Interview Conversation 

1 I Could you tell me about your experience of writing research for publication 

purposes? 

2 P Ok! I started writing RAs in 2012 when I began my career as a lecturer. At 

that time I wrote a paper to publish in a English journal of our department. An 

English department in my university.     

3 I How was it when you started writing your research article for publication for 

the first time? 

4 P I had no experience at all before in writing research article for publication. I 

wrote at that time because the head of department at that time asked me to 

write a research article so that the journal we had in our department could be 

funded by the university. So I had no guideline at all at that time and there 

was no good review system yet in our journal. So, my first RA was published 

even without correction at that time. I mean I sent it and then it was published 

in the journal.    

5 I How many research articles have been published so far? 

6 P I have published about 12 research articles in Indonesian local English 

journals. 10 of them were published in journals in my own university and two 
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of them were published in other Indonesian local English in other universities 

in Indonesia. 

7 I And, what have you learned so far from all these publication experiences?  

8 P Well, I must say honestly to you that I actually do not learn much from my 

previous experiences. It is much easier to publish in Indonesian local English 

journals because it seems that the review process is not as strict as those the 

review process of the International high-ranking journals. It is also very often 

the case that the journal team members ask for my research articles for 

publication in their journals especially those journals published in my own 

university. 

 

9 I Why do you feel so? 

10 P I think because I rarely got feedback so then I always feel that my research 

article is already good. If I got feedback from the reviewers, I believe that I 

would realised earlier that my research article writing needs more 

improvement.    

11 I Are you now thinking of writing for publication in International journals. 

12 P Yes, of course! I think the demand is even stronger now from our government 

to write for publication. I try to do my best to publish my research in both 

local and international journals because of the demand from our government 

to us as university lecturers. I know that if I do not publish, I would have 

problem with my career in the future. I think what I do is similar to other 

Indonesian scholars especially after this policy on international publishing 

was issued around two years ago. 

 

13 I Do you find any similarities and differences in writing for publication in 

Indonesian local and international journals?   
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14 P  Both I think basically require us to write a good quality research article. But 

of course the quality that is required for publication in international journals 

would be higher and this is the main source of the problems of most 

Indonesian lecturers to write for publishing their work in this group of 

journals.  

15 I According to you, what is the main problem that you encounter so far? 

16 P I think my main problem is my confidence and my understanding how each 

section is written for especially publication in high rank journals. I still find it 

difficult to gain access to high rank English journals in the field of 

ELT/Applied Linguistics so that when I write I never think that my RA is 

meeting the standard for publication in this group of journal. My academic 

English also needs more improvement I think especially through reading 

research articles published in high reputed English journals in the field. 

 

17 I What do you mean by the habit of writing?  

18 P I think in general we would have problem in writing RAs because Indonesian 

academics used to think that writing a book is easier because no strict control 

from anyone so that we can just publish it even using our money. This is 

useful because our previous career promotion in the university would mostly 

based on how many books we have published not RAs. But because the 

demand to write RAs is much stronger today, lecturers in Indonesia including 

me manage to adjust myself to write RAs. The problem is this is new and the 

convention of writing RAs is also different from one journal to another.    

19 I Could you explain further on the convention on RA writing?   

20 P Yes I mean I have problem with this convention of RA writing even in my 

own discipline because of the limited access to high quality English journals. 

To my experience so far, no good review system for publication in 

Indonesian local English journals where I published my work before. I 

submitted my work and later I then received an email informing me that my 

research article had been accepted for publication in the journal. This mostly 

occurs in journals in my local universities. But yes…even for Indonesian 
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national English journals, I did not receive any sufficient comments either so 

that I still do not know a clear description of how a good research article is. 

21 I Then? 

22 P I still also find it difficult to deal with text organization as I believe that it is 

very important in writing a RA in general. Now I more aware that this is 

crucial when I am thinking of publishing my work in an international journal.  

 

I think the main reason is that no strict review when I published my work in 

Indonesian local journal so that used to think that my RAs is good already. 

But now, looking back my RAs published in the local journal, I see a lot of 

things to improve including this ideas organization.  

23 I What about citations?  

24 P Yes, it is a problem, too for me and I think for Indonesian lecturers in general. 

This is a problem because as I said before, we have a limited access to up to 

date RAs from high quality journals because the most of universities in 

Indonesia have very limited funding on this. So then I am not surprised to 

read a RAs from an Indonesian local English journals which only cite books 

and no even one RA use as a reference  

25 I This is interesting. Can you explain more? Is it about awareness or supporting 

facilities that create such a situation?   

26 P Well actually both. But again I see our awareness on the importance of 

citation is still very low.  

27 I May I know why? 

28 P Again, according to me it is about our habit of writing. I think you know that 

our writing tradition, I mean among Indonesian lecturers in general, writing 

tradition is not good yet if we compare to here for example in universities in 

the west in general. I think this happens because there was no such a strict 

and strong demand before from the institution (university) and also from the 

government. You know the policy for publication among Indonesian 
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academics is still new and everyone is still shocked with this kind of pressure 

from the government. So I think quite understandable why including in 

citations issue we still have a problem.   

29 I And, how do you find citations so far? I mean in your own practice of RAs 

writing?  

30 P This is a problematic thing for me, too because I did not put much concerned 

on this before I know today that citation is part of an important element of 

review by the reviewer’s team especially in the international journals. And, 

again this is also I believe a problem of most Indonesian lecturers because we 

did not have like you know special discussion on citations for example in our 

previous education in master’s and undergraduate program. So then when we 

write RA for publishing purposes in high rank journal, we do not know how 

to cite properly. Or, how to you know like to discuss references that we use.     

31 I Do you have any ideas on how to write an RA persuasively in general?  

32 P What I do is to provide details as much as possible. I mean when I write an 

RA I will try to provide data then explain those data I presented.  

33 I Are you saying that when you write a Discussion section you would only 

focus on presenting data? 

34 P Mostly yes. In Discussion section I will first focus on elaborating and 

describing in detailed my findings. I would also support these findings with 

studies in the field. Of course I will find studies that are similar because they 

are important to support my claim in the Discussion part of my research 

articles.  

35 I What about those findings that are different from your research findings? 

Will you include them? 

36 P I think it is actually important to also link our findings with those findings 

that are contrast to our findings. But I myself so far try to put those with 

similar voices because they would support our findings.    

37 I So you link these data and explanation with previous references, too?  
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38 P Sure ye, I use reference to explain my data. 

39 I How important is this in your Discussion section? 

40 P Well, I think this very important because when we put references in our RAs 

Discussion means we have made an attempt to show the relation between our 

research with other similar previous studies.  

41 I What effect are you expecting from this citation?  

42 P Well, that is useful to strengthen our claim. I think you also know that in 

Discussion we will first show or present our claim. Then this claim must be 

supported by relevant resources or references to make the claim we presented 

in our Discussion stronger.  

43 I Is there any strategy you are trying to apply to support your process of writing 

for publication in international high rank journals?  

44 P I have just arrived here in Belfast to start my doctoral journey. So I think I 

will use the facilities here as maximum as possible especially reading recent 

literature or research article especially in the area of my interest. I must read a 

lot so I know various recent topics in the field.  

 

I am thinking also to do joint writing especially with my supervisor. I think 

her experience publishing her work in high rank international journal would 

be helpful for me. I mean she could guide me to publish in a right journal 

with a high rank in the field.   

 

45 I Any other strategy or strategies?  

46 P I think I will need to get back to literature on how to write a good RA in 

general and on how to write a good content of it.  

47 I Could you explain further sir?  

48 P I mean like this. I believe that every section in an RA would have its own 

structure or way of presentation. Abstract for example, is important to study 
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further through learning its structure from published research articles 

especially in high rank journals. This is important because an abstract I think 

would be the first section read by the reviewers and also the background part. 

How to make it interesting because it will show readers that our RAs is worth 

reading and thus would be useful.  

Of course, I will also learn how to cite properly. I can learn this from RAs 

that I read. And, also seeking advice from more experienced RAs writers like 

my supervisor. I need to also learn more about reference manager such as 

zotero and mandele.  

49 I Interesting sir 

50 P You talked about your experience publishing your RAs in local journal, why 

do you think they are accepted?  

51 I I do not think that there was a good review process so then it is not because 

my RAs were well written or something. That is why I am not confident yet 

until this time to write and start submitting my work to international journals. 

I am not sure yet if my RAs meet the standard for publication in international 

journal. May be later with the guidance from my supervisor so I would feel 

more confident to submit my work to international journals.   

52 I Why not confident yet? 

 P With my topics I think. Because I think the most important is the research 

topic because the writing itself would follow. I mean if I have a selling topic, 

that would be the first step for consideration by the reviewers team. 

 

I am still new here (in Belfast) and I still need to read a lot of literature so I 

have new insights of current topics in the area of my research interests. As I 

said in my university in Indonesia, it was hard to get access to high quality 

English journals.   

53 I You are a member of a community of the discipline association? Am I 

correct? 



233 
 

54 P Yes, you are right. 

55 I May I know the name of the institution? 

56 P Teaching English to Speaker of Other Languages in Indonesia (TEFLIN) 

57 I Is this a regional or national association?  

58 P It is a national association for English lecturers and teachers in Indonesia 

59 I Is there any impact to be involved in this kind of community?  

60 P I attended a lot of conferences actually but I think they do not provide direct 

impact to my RAs writing skills in general. But they provide me with 

information about current topics in the field. Even the RAs in prosiding is no 

that helpful because it is not through such a strict review.  But I think 

workshop on RAs writing would be more useful.  

 

I once joined a workshop with a trainer from Malayisa and I think workshop 

on RAs writing for publication in international journals helped me much in 

understanding the quality of RAs expected by the international journals.   

61 I Why workshop?  

62 P In workshop the trainer give us a direct feedback on our RAs draft. For me 

this useful so I can learn from the feedback directly. This trainer we invited 

from a university in Malaysia has published a lot of his work in high quality 

English journals in the area of Applied Linguistics.  

63 I What kind of feedback did you get from in that workshop?  

64 P The feedback was more focused on the content especially on how I organize 

my ideas. 

65 I Is that one that you think the most difficult? 

66 P Well basically content and diction. I think I tend to use the same term or 

words repeatedly.  

67 I What do you mean by diction here? 
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68 P I mean I still use general English vocabularies which I think sound more 

conversational than academic English.  

69 I How do you deal with this kind of problem? 

70 P Read a lot more  examples of good RAs and join workshop on academic 

writing especially for publication purposes in high reputed international 

journals 

71 I Any ideas about general problem of Indonesian lecturers? 

72 P Well in general the problem would be the same like what I encounter so far. I 

think, like me myself, I think most academics including professors in 

Indonesia have problems with the limited access to up to date literature in 

their own discipline. This has caused, you know, like lack of confidence in 

writing for publication in high rank local Indonesian journal and international 

journals. We are lack of reading good journals so then we have very limited 

knowledge of current topics in our field.  

 

Also not every lecturer is an active member of the professional organization 

of the discipline so that many of them are not well informed with current 

research topics within our discipline. I mean very less exposure on current 

issues in our own discipline.  

And, the regulation is just newly issued so there many things need 

adjustment. We focused more teaching before but now we must do a lot of 

writing for publication. So then lecturers are still shocked with this change.  

Another problem is most senior lecturers’ skills in using technology so that 

they have problems in searching for information online. But yeah I try to do 

my best to publish my research in both local and international journals 

because of the demand from our government to us as university lecturers. I 

know that if I do not publish, I would have problem with my career in the 

future. I think what I do is similar to other Indonesian scholars especially 
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after this policy on international publishing was issued around two years ago. 

 

73 I Is there any general advice for improvement of the Indonesian academics’ 

writing skills for publication in general?   

74 P This regulation for publication among Indonesian lecturers is already good 

but still the government also need to support required or supporting facilities 

especially funding for subscription to high rank international journals 

provider such as Scopus.  

Also, more workshops on RA writing for publication in international journals 

should also be provided more to support the improvement of English writing 

for publication especially among young academics.  

75 I Any short cut for this improvement? 

76 P Collaboration with more experienced writers as I said earlier and try to 

submit to international high journals and learn from the feedback given.  

77 I Any other? 

78 P Modelling from previous published RAs especially from high ranks English 

journals. We need to build a good understanding of good RAs writing. This is 

important I think. Nothing instant eh eh …  

79 I As I said earlier, the regulation is just newly issued so there many things need 

adjustment. We focused more teaching before but now we must do a lot of 

writing for publication. So then lecturers are still shocked with this change. 

Another thing is the fact that not many Indonesian journal in Indonesia 

indexed in Scopus already. In our field or example, there is only one (IJAL) 

published in UPI (Indonesian University of Education).  

80   

81  Anything else to say?  

82  I think it is enough. Thank you 



236 
 

83  Thank you once again for your time 
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APPENDIX 12 

KEY FINDINGS AND CODING SYSTEM OF THE INTERVIEWS 

Participant 1  

 

 

Name 

(P)* 

Key Findings 

 

Current Government 

Policy 

(GP) 

 

Publishing in 

Indonesian Local 

Journal 

(ILEJ) 

 

Publishing in Highly 

Reputed International 

English Journal 

(IEJ) 

 

Understanding of Writing 

RA Discussions 

(RAD) 

 

Challenges and Strategies in RA 

Writing 

(CH and STR) 

 

Roles of Discourse 

Community  

(RDC) 

 

 

General Challenges of 

Indonesian Academics 

(GC) 

Rani -Indonesian 

government policy of 

international 

publishing as an 

encouraging factor of 

writing for publication 

especially in highly 

reputed International 

English journals  to 

support career 

promotion as a lecturer 

 

-Source of income 

(high additional 

incentives for 

publication in Q1, and  

Q2 groups of journals) 

 

 

-There is no strict 

review processes; 

 

 

-A short–cut for 

publishing RAs; 

 

 

 

-Nervous and tense 

anytime think of writing 

for publication in high rank 

international English 

journals 

 

-Very difficult as it 

demands high quality of 

RAs writing (topic, 

academic English, rigorous 

methodology and 

discussion of research 

findings)   

-Discussion is where we 

present findings based on 

research questions and data 

analysis 

 

 

-Discussion is about linking 

our findings with previous 

studies (pro and contra) 

 

 

-Discussion section should 

provide details and detailed 

explanation of the findings 

 

Challenges 

-Convention of RAs writing in general 

(writing Rationale of the study and 

Discussion as the most challenging 

part) 

-Complication in linking discussion of  

previous studies with the research 

findings    

-Limited access to good quality of RAs 

from high reputed English journals 

-Lack of reading high quality RAs in 

the field of AL/TESOL  

Strategy 

-Reading more good  RAs in the area of 

her interest (Especially during her 

doctoral program) 

-Sending RAs to some high rank 

journals to gain feedback from 

reviewers and learn from them 

-Sharing forum for RA 

writing improvement in 

general  

 

-Providing information of 

current research topics in 

the field of AL 

 

-Help in the construction 

of ‘scholarship’ identity 

as an early career 

academic 

-Limited access to current 

literature in the field of AL (RA 

journals and books); 

 

-Low abilities and skills in 

academic writing in English  

 

-Low reading habit (in general)  
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Participant 2 

 

 

Name 

(P)* 

Key Findings 

 

Current 

Government 

Policy 

(GP) 

 

Publishing In 

Indonesian 

Local Journal 

(ILEJ) 

 

Publishing in Highly 

Reputed International 

English Journal 

(IEJ) 

 

Understanding of Writing RA 

Discussions 

(RAD) 

 

Challenges and Strategies in 

RA Writing 

(CH and STR) 

 

Roles of Discourse 

Community  

(RDC) 

 

General Challenges of Indonesian 

Academics 

(GC) 

Riyan -An encouraging 

factor of writing 

for publication 

especially in high 

reputed 

International 

journals  and 

career promotion 

as a lecturer   

-There is no 

process of 

learning on how 

to write a good 

quality of RAs 

with the absence 

of feedback from 

reviewers 

 

-Easy way for 

publishing RAs 

with no strict 

review processes  

 

-Collegial 

relationship    

-Not confident yet to 

publish in high reputed 

international journals; 

 

-Too difficult to publish in 

high reputed international 

English journals; 

 

-Need another experienced 

RA writers to do a joint 

writing for publication in 

international journals 

-Discussion section is where we 

build our claim based on findings 

of our research; 

 

 

-In Discussion Section, findings 

should be linked to similar 

findings from previous studies;    

-Not confident with skills in 

(academic) English RA writing 

due to lack of reading good 

quality of RAs in the field 

-Lack of information and 

knowledge on current topics in 

the field 

-Convention of RA writing in 

general (writing Rationale of the 

study and Discussion as the most 

challenging part) 

-Limited access to good quality 

of RAs from high reputed 

English journals (In Indonesian 

university where he works) 

-Lack of reading high quality 

RAs in the field of AL/TESOL  

Strategy 

-Understanding patterns of each 

sections in high quality RAs 

from high reputed journals  

-Discussion with more 

experienced writers (e.g. those 

who has got ID scopus)  

-Providing information on 

current research topics in the 

field 

 

-Network building (journal 

editors, reviewers and other 

researchers) 

 

-RA writing improvement 

through sharing session 

during Q&A (e.g. in 

conferences and seminars) 

-Limited access to supporting literature  

 

-Low motivation to read  

 

-Lack of confidence for publication 

especially in high rank English journals 

 

-Difficulties in mastering academic 

English is writing context 
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Participant 3 

 

 

Name 

(P)* 

Key Findings 

Current 

Government 

Policy 

(GP) 

Publishing In 

Indonesian 

Local Journal 

(ILEJ) 

Publishing in Highly 

Reputed International 

English Journal 

(IEJ) 

Understanding of Writing RA 

Discussions 

(RAD) 

Challenges and Strategies in 

RA Writing 

(CH and STR) 

Roles of Discourse 

Community  

(RDC) 

 

General Challenges of Indonesian 

Academics 

(GC) 

Tio -Career 

Promotion in the 

academia 

 

-Financial 

incentives 

 

 

-Quite rare to 

learn something 

new from 

reviewers 

 

 

-Minimal 

feedback 

provided 

 

-Easy way for 

publication  

 

Low standard 

process of 

publication 

 

Lack of 

appreciation 

from government 

indicated by low 

incentives and 

credits given. 

-Resilience as an important 

element in the process of 

scholarly writing for 

publication in international 

journals 

 

-Feedback from reviewers 

of high rank international 

journals as source of 

learning RAs writing 

 

-A very challenging and 

though process of 

publication 

 

 

Viewing rejection from 

reviewers from a positive 

side 

-Discussion section is where 

findings are provided based 

research questions order provided 

in previous section 

-Citations as an important part to 

show the researcher’ position 

among other sources 

-In Discussion section, pro and 

contra  of previous findings 

should be presented and discussed 

-Dialogue with readers through 

certain use of words e.g., (seems, 

would, could) 

-Lack of exposure to good RAs 

in the area of his interest 

-Convention in RAs writing 

-Academic English 

-Lack of feedback for 

improvement especially when 

submitting his work to 

Indonesian local English 

journals 

 

Strategy 

-Submitting  RAs written to high 

quality English journals to learn 

from the reviewers ‘ feedbacks 

-Never stop trying 

-Understanding the expected 

patterns of each section of good 

RAs from high reputed English 

journal 

-Feedback from other 

researchers in the filed on 

(my) research 

 

-Providing information on 

current  research topics in the 

field 

 

-Network building (journal 

editors, reviewers and other 

researchers) 

 

-RA writing improvement 

through sharing session 

during Q&A 

-Lack of supporting facilities (access to 

high ranking international journals) 

 

-Lack of understanding of RA writing 

convention in the field of AL in general 

 

-Lack of courage to ‘keep trying’ to 

write for publishing in internationally 

reputed journals 
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