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Intergroup Processes: Revenge among Youth Living Amid Protracted Conflict 

Dean O’Driscoll, Angelica Restrepo, & Laura K. Taylor   

 

Traumatic life events and adversity brought about by intergroup conflict may impact 

developing children and adolescents (Cummings, Merrilees, Taylor, & Mondi, 2017). A 

majority of research has focused on the impact of conflict on child and adolescent mental 

health (Betancourt, McBain, Newnham, & Brennan, 2014; Cummings, Goeke-Morey, 

Merrilees, Taylor, & Shirlow, 2014; Sagi-Schwartz, 2008). In addition to post-traumatic 

stress and internalizing problems, sustained exposure to political violence may negatively 

affect young people’s externalizing difficulties, such as aggression (Barber, 2008; Macksoud 

& Aber, 1996; Kithakye, Morris, Terranova, & Myers, 2010). For example, exposure and 

victimization to intergroup violence among Palestinian youth related to greater aggressive 

tendencies using both self and parental reports (Quota, Punamäki, & El Sarraj, 2008). 

Similarly, Israeli and Palestinian children and adolescents were more likely to engage in 

aggressive acts toward peers after experiencing intergroup conflict (Boxer et al., 2013; 

Huesmann et al., 2017). In Northern Ireland, young people’s exposure to political violence 

also has been associated with aggression and antisocial behavior (Cummings et al., 2010; 

Merrilees et al., 2013; Taylor, Merrilees, Goeke-Morey, Shirlow, & Cummings, 2016). This 

body of work suggests that personal experiences with intergroup violence may orientate 

young people to exhibit more aggressive behaviors, in general. However, this chapter focuses 

specifically on how children and adolescents use outgroup-directed aggression as a form of 

revenge and retaliation.  

Intergroup conflict may influence young people’s understandings of themselves, 

others and their social world (Bar-Tal, Diamond, & Nasie, 2017). Findings from multiple 

conflict settings, including Israel-Palestine, Northern Ireland and the Balkans, indicate that 



 2 

 

the signing of a peace agreement does not suddenly make a society more peaceful, stable or 

functional (MacGinty, Muldoon, & Ferguson, 2007). The process of building peace may be 

fragile if the younger generation continue to develop attitudes and behaviours that preserve 

intergroup divisions (Cairns & Roe, 2003), such as engaging in retaliatory acts across group 

lines.  

Relatedly, growing up in an environment characterized by conflict may impact 

children’s understanding of revenge and retaliation. For example, exposure to violence 

increased the likelihood of displaced children in Colombia perceiving antisocial behavior 

(e.g., theft and physical harm) as a legitimate response to others’ harmful behavior (Ardila-

Rey, Killen, & Brenick, 2009). Similarly, displaced youth in Colombia expected others to 

steal or inflict physical harm in the context of revenge (Posada & Wainryb, 2008). These 

findings suggest that children and adolescents may reason about harm and conflict resolution 

in ways that serve to justify the use of revenge as a problem-solving strategy. Moreover, 

children and adolescents may frame hostilities directed against outgroup members (e.g., 

aggression and discrimination) as retribution for previous conflict-related offences. As such, 

revenge may display further complexities and unique features in contexts of intergroup 

conflict. For example, youth may seek revenge against outgroup members who may have not 

been involved in violence or retaliate for a previous harm that did not specifically affect 

them. These acts of vicarious retribution are justified through the development of group-

based norms that an assault on one member is perceived to be an attack on the collective 

(Leonard, 2010). That is, young people may retaliate to settle the score in the aftermath of 

harm against either themselves or their social group. In contexts of social division, these 

retaliatory actions may foster further desires for revenge. There is therefore a need to explore 

the development of revenge and retribution among children and adolescents living amid 

intergroup conflict.  
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A number of factors related to individual differences may impact revenge among 

youth (MacDonald, this volume). Youth engagement in harmful behaviours toward others 

such as retaliation may be associated with short- and long-term consequences at an individual 

level. That is, children and adolescents engaging in aggressive behaviours may be at an 

increased risk of experiencing negative outcomes, including peer problems, poor academic 

attainment and engagement in criminal behavior in adulthood (Salzinger, Feldman, 

Stockhammer, & Hood, 2002).  

Children, however, have a natural tendency to want to fit in with social groups 

(Baumeister & Leary, 1995) and this sense of belonging can bring benefits, including 

improved self-esteem (Verkuyten, 2007). During the transition into adolescence, an even 

greater emphasis may be placed on group membership as young people gain a more nuanced 

understanding of group dynamics and consolidate identities (Erikson, 1968). It is therefore 

important to also consider the influence of group-based processes on young people’s 

retaliatory motives and behaviours. For example, Shectman and Basheer (2005) found that 

children growing up amid the Israeli-Palestinian conflict were more likely to support beliefs 

around aggression against members from the opposing outgroup over those with whom they 

shared a salient group identity.  

Acts of revenge may have broader societal implications, whether intended or not, by 

sustaining and perpetuating the cycle of violence (de Rivera, 2003; Jarman & O’Halloran, 

2001; Taylor et al., 2016). Engaging in retaliatory behaviours toward the outgroup may 

freeze traditional conflict dynamics and offer little room for the thawing of tensions (Bar-Tal 

& Halperin, 2009; Taylor et al., 2014). That is, experiencing tit-for-tat acts of revenge across 

group lines reinforces long-standing perceptions of intergroup relations. Children and 

adolescents lack alternative information to view the other group in a new light other than the 

enemy. The maintenance of intergroup hostilities across generations may have implications 
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for the consolidation of peace, reconciliation and social reconstruction (Taylor, Štambuk, 

Čorkalo Biruški, & O’Driscoll, 2020b). 

The current chapter explores the development of revenge and retaliation behaviors 

among youth within three contexts of protracted intergroup conflict: Israel-Palestine, 

Northern Ireland and Croatia. Within these contexts protracted conflict refers to a struggle 

between social groups over a range of existential and violent goals, which are viewed as zero-

sum and unable to be solved using peaceful means. These conflicts are protracted in nature as 

they have lasted more than 25 years, impact the daily lives of citizens and consume large 

amounts of physical and psychological resources (Bar-Tal, 2013).  

Across contexts, young people may differ in their degree and intensity of exposure to 

political violence. This variation may arise as a result of conflict dynamics (e.g., Palestinian 

youth tend to be at a greater risk of being exposed to conflict in comparison to their Israeli 

counterparts [Dubow et al., 2012]), the stage of the cycle of conflict (e.g., the conflict in 

Israel-Palestine remains ongoing, while Northern Ireland and Croatia are considered to be 

post-accord settings) and individual experiences (e.g., Northern Irish youth living in areas 

that experienced higher or lower death rates during the conflict [Shirlow & Murtagh, 2006]) 

Revenge behaviours may assume varied intensities, ranging from engaging in discrimination 

to participating in violence targeted toward the other community.  

Not all young people may have been directly exposed to the height of violence during 

the conflict, by being born after the signing of peace accords. However, their parents and 

family members may have experienced and witnessed pervasive violence. As a result, a 

majority of children and adolescents display some level of understanding around how their 

communities and families were caught in the crossfire (Kosić & Livi, 2012; Reidy et al., 

2015). Through continued exposure to the narratives and stories of collective victimhood, 

young people may also feel like victims of the outgroup’s actions (Lickel, Miller, Stenstrom, 
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Denson, & Schmader, 2006; Taylor et al., 2020b). That is, in intergroup conflicts, decisions 

and reasoning about revenge and retaliation may be based on historic or intergenerational 

harm, rather than in response to a personal threat. This chapter first outlines a theoretical 

framework to understand youths’ revenge and retaliation in settings of protracted conflict, 

and then explores the empirical evidence in each setting. The conclusion offers a cross-

cutting analysis that integrates learnings from the three cases and puts forward 

recommendations for peacebuilding interventions.  

Theoretical framework 

To explore revenge and retribution among children and adolescents within conflict-

affected societies, it is important to consider the underlying developmental and social 

psychological mechanisms (Bar-Tal et al., 2017). Children and adolescents take an active role 

in observing and attempting to understand the social world, while also incorporating these 

observations into their own patterns of behavior (Abrams & Rutland, 2008). As such, critical 

interdependence exists between children and their social environment. Young people’s 

perception of their social context may differ from adults’. During childhood and adolescence, 

social-cognitive abilities including empathy, perspective taking, and moral awareness are 

emerging in conjunction with increased knowledge and awareness of group processes 

(Rutland, Killen, & Abrams, 2010). Developing group identities and dynamics may affect 

children’s understanding of intergroup relations and day-to-day interactions with others. 

Developmental theories have tended to overlook the role of intra- and intergroup processes in 

influencing the attitudes and behaviors of children and adolescents (Bennett & Sani, 2004). 

For instance, socio-cognitive theory (Aboud, 2008; Aboud & Amato, 2001) places emphasis 

on within-child factors (e.g., maturational processes) on the development of negative 

intergroup attitudes and behaviors, while often neglecting the influence of the surrounding 

environmental context. In comparison, Social Identity Development Theory (SIDT; Nesdale 
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2004) contends that children do not develop within a vacuum and highlights the need to 

consider the effect of social factors on children’s intergroup relations.  

SIDT incorporates developmental, cognitive, emotional, and group-based elements to 

suggest that children’s system of beliefs and behavioral repertoire are shaped by their social 

environment. SIDT proposes that children will only display negative outgroup attitudes and 

behaviors after they have progressed through four (potential) stages (Nesdale, 2007): 

undifferentiated, ethnic awareness, ethnic preference and ethnic prejudice.  

During the undifferentiated stage, children often do not possess knowledge of social 

categories. Children then proceed to the ethnic awareness stage, as they become more 

conscious of the various ethnic groups living within their environment and self-identify as a 

member of a particular group. This self-identification facilitates entry into the ethnic 

preference stage. Ethnic preference is part of a normative process that reflects children’s 

natural tendency to categorize their social world, as they begin to focus on and show a 

preference for their ingroup. Children may view themselves as similar to ingroup members 

and try to gain positive distinctiveness of their own group compared to other groups (Nesdale 

& Flesser, 2001). Toward this end, they may display intergroup biases in favor of their social 

ingroup, such as liking their own group more than other groups (Bigler, Jones, & Lobliner, 

1997). However, SIDT points out that this developing ingroup preference does not equate to 

outgroup antagonism (Nesdale, 2004), as children may simply hold fewer positive attitudes 

toward other groups. The theory notes that not all children will progress to the ethnic 

prejudice stage. In other words, the development of prejudice is not inevitable. The transition 

from ethnic preference to ethnic prejudice is dependent on a range of developmental and 

social factors, including those in their social environments.  

SIDT tends to focus on child and adolescent responses toward ethnic groups that have 

clear physical cues (e.g., race); however, it can be regarded as a universal theory for the 
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development of biases towards salient social groups (Tomovska Misoska, Taylor, Dautel, & 

Rylander, 2020). As such, the theory can provide a valuable theoretical lens across multiple 

conflict settings, even when there is an absence of physical cues serving as markers of group 

membership.  

A number of studies have begun to apply SIDT to contexts of intergroup conflict 

(e.g., Merrilees et al., 2018; O’Driscoll, Taylor, & Dautel, 2018; Tomovska Misoska et al., 

2020). SIDT proposes that the presence of conflict may impact children’s understanding of 

intergroup relations (Nesdale, 2004). Protracted conflict may increase the salience of social 

categories (Dautel, 2012; Smyth, Feeney, Eidson, & Coley, 2017) and directly shape young 

people’s intergroup attitudes and behaviors (Merrilees et al., 2018). For example, conflict 

may catalyze the emergence of prejudice (Nasie, Diamond, & Bar-Tal, 2016), as children 

living in these settings may display negative attitudes toward the perceived rival group from 

as early as 2 to 3 years of age (e.g., for Israel-Palestine see Bar-Tal & Teichman, 2005; for 

Northern Ireland see Connolly, Kelly, & Smith, 2009).  

Growing up in a conflict-ridden environment may also affect the development, span 

and trajectory of young people’s behavioral responses toward outgroup members (Taylor et 

al., 2017), including increasing tendencies toward aggression (Taylor et al., 2016). For 

example, exposure to outgroup aggression may boost group cohesion and foster stronger ties 

with the ingroup (Taylor et al., 2011), which can provide children with a sense of safety, 

security and belonging in situations of conflict. However, a heightened ingroup identification 

may, in turn, motivate children to maintain, defend or enhance the status of their own group 

by engaging in retaliatory acts of violence across group lines (Nesdale, Maas, Duffy, & 

Griffiths, 2005; Duffy & Nesdale, 2010). At the same time, living in areas characterized by 

extensive segregation and entrenched intergroup divisions may cultivate exclusionary or 

aggressive group norms toward the perceived rival (Merrilees et al., 2018). Children may be 
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more likely to legitimize and look favorably on aggressive behaviors associated with revenge 

and retaliation if these are normative (Nesdale, Maas, Durkin, & Griffiths, 2005), particularly 

when paired with the threat of further attacks by the outgroup (Nesdale, Milliner, Duffy, & 

Griffiths, 2009).  

In this chapter, we apply SIDT to the development of retaliatory motives and 

behaviors across group lines within the context of intergroup conflict. Revenge and 

retaliation may be explored at multiple levels of the social ecology (Bronfenbrenner, 1979; 

Cummings et al., 2014). At a societal or macrosystem level, more distal influences, including 

dealing with the legacy of the conflict and narratives of collective suffering, may shape 

youths’ retaliatory motives and behaviors (Taylor et al., 2020b). This chapter will focus on 

more proximal factors, those around the young person in their microsystem, including how 

direct exposure to political violence, group norms and the family may influence the 

development of revenge and retaliation. SIDT also recognizes the agency of children and 

adolescents in constructing their own systems of beliefs and patterns of behavior rather than 

passively internalizing long-standing conflict dynamics transmitted by socialization agents 

(e.g., parents, peers, school and media). The chapter will present scholarship that 

demonstrates the dynamic relationship between young people and their social contexts 

around issues of intergroup revenge and retaliation in Israel-Palestine, Northern Ireland and 

Croatia. 

Israel-Palestine 

The Israel-Palestinian conflict is often used as an example of intergroup violence 

(Bar-Tal, 2013). The conflict can be conceptualized as a violent struggle between the Israeli 

Jewish and Palestinian Arab communities over a range of contentious issues including land 

rights, ethnicity, religion and access to resources. Although relations between the two groups 

had been fraught for decades, armed conflict erupted during a Palestinian uprising or First 
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Intifada (1987 – 1993) against Israeli occupation of territory (Slone, 2009). The signing of 

the Oslo Accords officially ended the First Intifada and brought a period of relative peace. 

However, the outbreak of a Second Intifada (2000 – 2005) re-escalated and intensified 

intergroup violence (Barber & Olsen, 2009). Since the Second Intifada started, it is estimated 

that more than 10,000 people, including 2,152 children, have lost their lives due to political 

violence (Huesmann et al., 2017). Numerous attempts to reach a peace settlement between 

the opposing ethno-religious groups have failed and the conflict remains unresolved.  

The region continues to be deeply divided along ethno-religious lines. Bar-Tal and 

Halperin (2011) propose that an inability to solve the conflict using peaceful methods has 

generated additional psychological barriers to conflict resolution, inasmuch as they 

emphasize differences that exist between the ethno-religious groups. Many children and 

adolescents live in highly segregated territories. Youth living in these segregated areas are 

likely to attend segregated schools and be taught in distinct languages by members of their 

own group (Khattab, 2005).  

However, conflict is not unfolding equally across the region. Children and adolescents 

living in high conflict areas may have more personal experiences with violence, which 

include destruction of homes, personal injury, wounding or death of family members, hearing 

the sound of bombs, seeing explosions, and being caught in the crossfire of armed 

engagements (Slone & Shechner, 2009; Giacaman, Shannon, Saab, Arya, & Boyce, 2010). 

The conflict can also disrupt other aspects of young people’s lives, such as school closures, 

waiting in bomb shelters, limited travel across military checkpoints, or experiencing 

prolonged curfews (e.g., Haj-Yahia, 2008). Both Israeli and Palestinian youth may also 

engage in aggressive intergroup behaviours, such as rioting (e.g., Slone, 2003), which may 

instigate further violence and animosity across group lines.  

Retribution and revenge in Israel-Palestine 
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Within the context of the Israeli-Palestinian conflict, from an early age, children may 

attribute negative traits and intentions toward the other community. For example, 5-to 6-year-

old Israeli Jewish children from both secular and religious backgrounds have been shown to 

hold beliefs that Palestinian Arabs are the enemy and a threat to the safety of their collective 

ingroup (Bar-Tal, Spivik, & Castel-Bazelet, 2003). Exposure to intergroup conflict may 

further intensify hostility and negative attitudes toward outgroup members (Dvir Gvirsman et 

al, 2016; Huesmann, Dubow, Boxer, Souweidane, & Ginges, 2012; Niwa et al., 2016), which 

may promote aggression (e.g., stone throwing) against the other community (Moore & Guy, 

2012; Oren & Bar-Tal, 2007) or withholding of resources in revenge and retaliation 

(Shamoa-Nir, Razpurker-Apfeld, Taylor, & Dautel, under review).  

Experiencing intergroup conflict may impact young people’s learning around the 

appropriateness of using aggression, cultivate more aggressive patterns of cognitions and 

heighten emotional distress (Huesmann et al., 2017). Direct exposure to violence may then 

foster retaliatory motives and behaviors across group lines. For example, exposure to 

intergroup conflict among both Israeli Jewish and Palestinian Arab children and adolescents 

predicted later engagement in violent political demonstrations against the other community 

(Dubow et al., 2019).  

Children and adolescents may be more likely to accept group-held norms of 

aggression as a response to the perceived hurtful behavior of the outgroup. Niwa and 

colleagues (2016) found that Palestinian youth with increased aggression and emotional 

desensitization around the conflict were more likely to have positive beliefs about the 

acceptability of violent acts towards Jewish Israelis. That is, living in a conflict-ridden 

environment may impact young people’s cognitions around the acceptability of aggression 

against outgroup members, which has the potential to fuel tit-for-tat acts of violence.  
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Family processes also may influence revenge and retaliation in this context. Many 

young people predominantly learn about conflict dynamics between Palestinian Arabs and 

Jewish Israelis from their parents (Ben Shabat, 2010; Edres, 2006). For example, Israeli 

Jewish parents with more hawkish perceptions of the conflict tended to pass this hawk-like 

orientation to their children (Bar-Tal, Reshef, & Blacharovich, 2012; Ben Shabat, 2010). 

Parents can influence children’s understanding of intergroup relations both directly and 

indirectly (Bar-Tal et al., 2016). Parents may use storytelling and discussions with youth to 

directly transmit identity markers and narratives of personal or collective suffering (Nasie et 

al., 2016). Furthermore, young people may indirectly be exposed to ethnic practices and 

parental language about the conflict, which are laced with emotion and portray the outgroup 

as a threatening and aggressive force (Bar-Tal et al., 2016). A sense of victimization at the 

hands of the outgroup can influence young people’s perception and interpretation of conflict-

related events (Huesmann et al., 2012), which in turn, may influence the extent to which they 

are motivated to retaliate for past harms committed against their collective group.  

Young people may also be socialized about the conflict at a societal level (Nasie et 

al., 2016). Public events, commemorations, and the media may influence desires for revenge 

and retaliation. Gor (2005) suggests that stories around national events (e.g., Memorial Day 

for fallen Israeli soldiers, Independence Day) promote militarism and the notion that 

problems can be solved by using aggression across group lines. Public events may also 

transmit a one-sided narrative of collective suffering and support the continuation of conflict 

(Bar-Tal & Ozer, 2009). Children and adolescents also learn about the conflict through the 

media (e.g., Warshel, 2007). Indirect exposure to intergroup violence committed by the other 

community in the media may contribute to young people responding with aggression across 

group lines (Dubow et al., 2019).  
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These findings are consistent with SIDT, in that exposure to intergroup violence on an 

individual or collective basis may heighten perceptions of threat from the other community, 

which in turn, may foster retaliatory motives and behaviors. Desires for revenge may be 

further compounded by the endorsement of group-held norms surrounding aggression and the 

transgenerational transmission of threat-inducing narratives of collective victimhood at the 

family and societal levels.  

Northern Ireland 

Conflict between the Protestant and Catholic communities in Northern Ireland goes 

back centuries (Hancock, 1998). The conflict can be viewed as a struggle over contentious 

issues relating to nationality and the constitutional position of Northern Ireland (MacGinty et 

al., 2007). For example, Protestants generally identify as British and want Northern Ireland to 

remain a territory of the United Kingdom (UK), while Catholics generally identify as Irish 

and wish to unify the region with the Republic of Ireland (Darby, 1983; Moxon-Browne, 

1991). That is, although these groups hold religious category labels, they tend to represent 

wider ethnic and political identities (Cairns, 1996). The conflict is, therefore, not religious 

per se, but rather religion is seen as an indicator of ethnic identity in a political conflict that 

has adopted a sectarian element (Cairns & Darby, 1998). The most recent outburst of armed 

conflict, known as The Troubles (1968 – 1998), formally ended with the signing of the 

Belfast/Good Friday Agreement. However, the peace process continues to be brittle, as 

Northern Irish society is fixed in a situation of “no war, no peace” (MacGinty et al., 2007, p. 

1).  

Today, more than 1.8 million people live in Northern Ireland, of whom 48% are 

Protestant and 45% are Catholic (Northern Ireland Statistics and Research Agency, 2012). 

However, the region continues to be fragmented along ethno-political lines (Gillespie, 2010). 

Identity as Protestant or Catholic remains a key social aspect (Muldoon, Trew, Todd, 
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Rougier, & McLaughlin, 2007), which encourages everyday events to be observed and 

interpreted in relation to group membership. These intergroup divisions maintain perceptions 

of “us” and “them” (McAuley & Ferguson, 2016), which create physical and psychological 

barriers between the two communities (Taylor & Hanna, 2018).  

Enduring intergroup tensions and extensive segregation shape interactions of those 

growing up as part of a post-accord generation (Cummings, Goeke-Morey, Merrilees, Taylor 

& Shirlow, 2014) and limit their exposure to alternative viewpoints and interpretations of the 

conflict (Furey, Donnelly, Hughes, & Blaylock, 2016). For example, more than 90% of 

children and adolescents in Northern Ireland are taught in segregated schools (Blaylock, 

Hughes, Wölfer, & Donnelly, 2018). Most youth also live in closely-knit neighborhoods that 

are almost exclusively Protestant or Catholic (Hughes & Donnelly, 2002); however, this 

residential segregation tends to occur on a microlevel with ethnically homogenous 

neighborhoods potentially bordering one another (Shirlow & Murtagh, 2006). In these 

contexts, young people tend to form friendships with peers from their own community and 

spend time in segregated social spaces (Connolly, Muldoon, & Kehoe, 2007).  

Children and adolescents born after the height of violence continue to be socialized in 

the legacy of the conflict (Taylor, Dautel, & Rylander, under review). To illustrate this point, 

6-year-old children appear to have an awareness of conflict between the two ethno-political 

groups and can put forward reasons for its causes (Sani, Bennett, Agostini, Malucchi, & 

Ferguson, 2000). Young people may also have first-hand experience of witnessing and being 

caught in the middle of episodic outbreaks of political violence (Jarman, 2005). Yet, children 

and adolescents are not simply helpless victims or bystanders in the conflict. On the contrary, 

young people can also be perpetrators of violence (Muldoon, 2013). For example, youth may 

participate in rioting following annual commemorations and marches (McEvoy-Levy, 2006), 
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which has the potential to foster desires for revenge and retaliation and perpetuate the cycle 

of violence among the post-accord generation.  

Retribution and revenge in Northern Ireland 

The development of retaliatory motives and behaviors among children and 

adolescents may freeze traditional conflict dynamics, which contribute to the maintenance 

divisions and hostilities between the two communities. Witnessing intergroup conflict may 

impact young people’s perception of stability and security in their own community 

(Cummings et al., 2010). This lack of security within their environment may facilitate the 

development of cognitive, emotional and behavioral biases to gain feelings of safety and 

protection (Cummings, Taylor, Merrilees, Goeke-Morey, & Shirlow, 2016). Children and 

adolescents may interpret situations as more threatening and give more attention to threat-

based stimuli while tending to disregard contraindicating information. For example, children 

living amid political violence in Belfast were more likely to perceive neutral household items 

(e.g., milk bottles or parcels) as dangerous (Jahoda & Harrison, 1975). Children and 

adolescents growing up as part of a post-accord generation may be more likely to make 

hostile attributions to ambiguous social cues. In this light, young people may interpret the 

actions of the other community as threatening, which relates to the emergence of aggressive 

cognitions and behaviors (Taylor et al., 2016). Youth may view engaging in retaliatory acts 

of violence as a legitimate reaction to threat from the outgroup (Connolly & Healy, 2004).  

The desire for revenge and retaliation may be heightened if children and adolescents 

have direct experience of intergroup conflict. For example, young people may be increasingly 

likely to engage in aggressive behaviors toward the other community following exposure to 

political violence (Merrilees et al., 2013). Furthermore, the effect of violence on outgroup-

directed aggression may be moderated by intragroup factors, such as children’s strength of 

ingroup identity (Merrilees et al., 2013). That is, young people who highly identify with their 
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community group may be stirred to defend the group through participating in outgroup-

directed aggression after experiencing sectarian antisocial behavior. In a similar manner, 

these children may engage in behaviors associated with structural violence, whereby finite 

resources are unevenly distributed to benefit their own group and deprive the opposing group 

(O’Driscoll et al., 2018), which may be regarded as revenge for the victimization that the 

ingroup faced during the conflict (Leonard, 2006). Recent research also has found a link 

between perceived peer norms around intergroup relations and participating sectarian acts 

against the outgroup in Belfast (McKeown & Taylor, 2018). 

The family may also contribute to the socialization of children’s intergroup responses. 

For example, young people’s perceptions of the other community tend to be largely 

commensurate with those of their parents (Stringer et al., 2010). Family processes and 

dynamics may also shape youth understanding around revenge and retaliation (Taylor et al., 

2020b). Children and adolescents may turn to family members amid ongoing political 

violence to gather information and learn more about intergroup relations between the two 

communities (Taylor et al., 2019). Taylor and McKeown (2019) found that talking to parents 

after being directly exposed to political violence bolstered the intergenerational transmission 

of ethno-political identity markers, values and narratives of collective victimhood. This, 

ethnic socialization in turn, increased the likelihood of adolescents developing intergroup 

biases and participating in tit-for-tat acts of aggression against the outgroup (e.g., throwing 

stones or objects over peace walls or displaying contentious symbols to taunt the other 

community). At the same time, family cohesion may attenuate the link between experiencing 

intergroup conflict and engaging in retaliatory acts (Taylor et al., 2016). That is, living in a 

close-knit and supportive family environment may provide children and adolescents with the 

cognitive and emotional regulatory skills to cope with conflict-related adversities. The family 

unit therefore has the potential to either exacerbate or ameliorate intergroup tensions by 



 16 

 

filtering the effect of societal factors on children and adolescents (Escuin Checa & Taylor, 

2017).  

At the societal level, interpreting and dealing with the legacy of the conflict continues 

to be a key obstacle to the establishment of more peaceful intergroup relations (Noor, James 

Brown, & Prentice, 2008). Feelings of group victimization may be heightened during annual 

ceremonies and commemorations (Ferguson & Halliday, 2020). These events provide a one-

sided account that emphasize the sacrifice and suffering of ingroup members (Harland, 2011) 

and depict the rival group as cruel and aggressive (Shirlow, 2003). The construction of a 

biased narrative of collective victimhood may be used by group members to justify retaliatory 

actions against the outgroup, including engagement in political violence (Ferguson, Burgess, 

& Hollywood, 2010). At the same time, the Protestant and Catholic communities have 

entered into a culture war during the post-accord period (McAuley & Ferguson, 2016), which 

has cultivated norms of competition to gain superiority and further entrenched intergroup 

divisions (MacGinty & du Toit, 2007). Toward this end, policy decisions may be viewed as a 

symbolic threat against the identity of one community and foster desires for retribution and 

revenge. For example, in 2012, Protestant youth reported engaging in political violence in 

response to the removal of symbols of their ethnic identity (e.g., flags) from government 

buildings and the perceived erosion of their culture (Halliday & Ferguson, 2016).  

The findings from Northern Ireland are consistent with SIDT. That is, personal and 

group-based experiences of conflict paired with the transmission of narratives of collective 

suffering may intensify realistic and symbolic intergroup threat and motivate young people to 

enact revenge for past harms. For example, children and adolescents may engage in tit-for-tat 

acts of violence across group lines or withhold resources. Fear of further attacks and 

socialization processes within the family may also heighten children’s strength of ingroup 

identity, which in turn, may promote desires to defend their collective group and engage in 
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retaliatory acts toward outgroup members. Revenge and retaliation may be exacerbated by 

extensive segregation and entrenched intergroup divisions, which cultivate group norms 

around exclusion and the acceptability of using aggression against the other community.  

Vukovar, Croatia 

Similar to Northern Ireland, the city of Vukovar in Croatia provides a clear example 

of how revenge and retaliation may emerge among young people growing up as part of a 

post-accord generation. During the Croatian War of Independence (1991 – 1995), Vukovar 

experienced an 87-day siege by Yugoslav military forces and Serbian paramilitary groups. 

Following the surrender of the defending Croatian army, the city was left almost entirely 

destroyed, more than 1,500 people had lost their lives, and many Croatian and non-Serb 

citizens were expelled from the surrounding region (Žunec, 2008). Vukovar was later 

absorbed into the self-proclaimed Republic of Serbian Krajina and ethnically cleansed of 

almost all of its non-Serb peoples. The signing of the Erdut Peace Agreement (1995) 

facilitated the phased and peaceful reintroduction of Vukovar as part of the Republic of 

Croatia. Although Vukovar no longer experiences active intergroup conflict, ethno-political 

tensions between Croat and Serb inhabitants remain and the city has experienced limited 

social reconstruction (Čorkalo Biruški, 2016; Kosic & Tauber, 2010).  

The current population of Vukovar is around 27,000 people, of whom a majority 

(57%) are Croat and a minority (35%) are Serb (Croatian Bureau of Statistics, 2013). The city 

continues to be split between these ethnic identities (Taylor, Merrilees, Čorkalo Biruški, 

Ajduković, & Cummings, 2017), which serves as a barrier to peacebuilding. Persistent 

intergroup divisions and a shared lack of trust shape the social interactions of young people 

born after the peace agreement (Reidy et al., 2015). Children and adolescents are often taught 

in segregated schools or on separate floors of school buildings using different languages 

(Ajduković & Čorkalo Biruški, 2008). Youth also tend to form friendships only with peers 
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from their same ethnic group (Čorkalo Biruški & Ajduković, 2012) and socialize in separate 

public spaces and venues across the city (Čorkalo et al., 2004). For example, young people 

may spend time in coffee shops demarcated for either Croats or Serbs (Reidy et al., 2015). 

Youth growing up in Vukovar may directly experience discrimination on the basis of ethnic 

group membership. Yet, young people may also engage in discriminatory acts (Ajduković & 

Čorkalo Biruški, 2008; Reidy et al., 2015), which may sustain intergroup tensions and 

divisions.  

Retribution and revenge in Vukovar, Croatia 

Violent altercations between Croat and Serb youth are a rare occurrence in Vukovar 

(Taylor et al., 2017). Instead, revenge may take the form of discrimination across group lines. 

Direct exposure to discrimination among children and adolescents may promote desires to 

engage in similar discriminatory acts (e.g., not helping with tasks or sharing space) against 

the perceived rival group (Ajduković & Čorkalo Biruški, 2008; Reidy et al., 2015). Young 

people may also be motivated to use discrimination as retaliation for the collective suffering 

that their ethnic group experienced during the conflict (Corkalo et al., 2004). Youth may 

perceive themselves or the collective ingroup as being under threat from the other 

community, which may foster negative intergroup attitudes, heighten sensitivity to 

discrimination and increase tendencies to engage in further discriminatory acts in retribution 

(Štambuk et al., 2020).  

The post-accord generation may use collective victimhood to justify engaging in 

discrimination across group lines. That is, children and adolescents that believe their ethnic 

group experienced greater suffering in the conflict may not consider discrimination to be an 

antisocial behavior (Taylor et al., 2020b). Instead, discrimination toward the other 

community is seen as an acceptable retaliatory response for victims to display (Corkalo et al., 

2004). Given the persistent intergroup divisions that exist in the post-accord period, many 
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young people do not believe that their generation will consolidate peace between the two 

ethnic groups. The task of improving intergroup relations is therefore delineated to future 

generations (Jelić, Čorkalo Biruški & Ajduković, 2018).  

In addition to perceived individual or collective threat from the other community, the 

tendencies of Croat and Serb youth to discriminate may be influenced by social norms. For 

example, adolescents may be more likely to participate in discriminatory acts if those around 

them (e.g., peers, school and family) promote norms of exclusion and limited intergroup 

interaction (Pehar, Čorkalo Biruški, & Pavin Ivanec, 2020).  

The family may impact the development of revenge and retaliation among both Croat 

and Serb youth. Many parents do not model constructive intergroup behaviors, which may 

limit children’s observational learning around social integration and cooperation across group 

lines. Young people may talk to their parents when exposed to novel information relating to 

the conflict at both proximal (e.g., families and peers) and more distal (e.g., community and 

media) aspects of the social environment (Reidy et al., 2015). Parents may directly shape 

their children’s outgroup-directed behaviors by passing on their own perceptions of the other 

community. For example, negative outgroup attitudes among parents have been shown to 

increase children’s tendencies to engage in discrimination against outgroup members 

(Čorkalo Biruški & Ajduković, 2008).  

Families that experienced more conflict-related trauma may also be more likely to 

shape behavioral responses during childhood and adolescence through greater transmission of 

markers of ethnic identity and narratives of suffering during the conflict (Štambuk, 2015). 

This ethnic socialization may directly influence young people’s tendencies to discriminate 

against the outgroup, but it may also do so indirectly, by strengthening their identification 

with the ingroup (Štambuk et al., 2020). Interestingly, Croat and Serb parents may place 

different emphasis on the types of suffering experienced during the conflict. For example, 
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Croat parents often focus on collective victimization within a broader historical context, 

while their Serb counterparts tend to describe personal accounts of suffering (Taylor et al., 

2020b). Serb parents may rely on personal experiences to cultivate a perception of 

victimhood without highlighting the potential perpetrator role of the ingroup in the conflict. 

Opposing group narratives and a lack of recognition for the suffering experienced by the 

outgroup during the conflict may influence and maintain beliefs around competitive 

collective victimhood by both groups. Parental transfer of competitive beliefs about 

victimhood may heighten children’s perceptions of symbolic threat to the ingroup, which in 

turn, may promote retaliatory acts of discrimination against the outgroup (Štambuk et al., 

2020). 

A sense of victimization has been rooted into the identities of both communities (Jelić 

et al., 2018). A collective memory of victimhood is further reinforced at a societal level by 

public events, commemorations (e.g., The day of the Fall of Vukovar) and the media 

(Ajduković & Čorkalo Biruški, 2008; Sekulić, Massey, & Hodson, 2006). Children and 

adolescents may learn about the conflict from messages transmitted by these socialization 

agents, which may then be incorporated into their systems of intergroup beliefs and behaviors 

(Reidy et al., 2015). For example, it is likely that young Croats may utilize information 

around victimhood to seek revenge by engaging in discrimination across group lines. Yet 

many Serbs may interpret prevailing societal narratives as biased, as they tend to provide a 

one-sided account of Croat suffering during the conflict (Taylor et al., 2020b). Serb youth 

may therefore react against the perceived injustice of a lack of acknowledgement of the 

adversity that their group faced by engaging in retaliatory behaviors against the outgroup, 

which has the potential to perpetuate the cycle of conflict across generations. This 

maintenance of intergroup animosity may limit opportunities for peacebuilding.  
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The findings from Croatia suggest that within divided societies, children and 

adolescents may also use discrimination as a vehicle for revenge. In line with SIDT, 

individual and collective exposure to discrimination may increase a perception of intergroup 

threat, which may prompt desires for retaliation against the other community. Moreover, 

group norms of exclusion may heighten youth tendencies to engage in discriminatory acts 

across group lines. Within the family, ethnic socialization and the transmission of narratives 

of personal and collective victimization may youth boost perceptions of intergroup threat 

(i.e., realistic and symbolic) and heighten strength of ingroup identity, which may promote 

retaliatory motivations for past harms. One-sided interpretations of the conflict at a societal 

level may either further fuel young people’s perceptions of collective victimhood or incite 

reactions against a perceived lack of recognition around the suffering of their group.  

Conclusion 

This chapter illustrates the development of revenge and retaliation among youth 

growing up in three conflict-affected societies: Israel-Palestine, Northern Ireland and Croatia. 

SIDT highlights the importance of considering the influence of the social environment on 

young people’s patterns of behaviors across group lines. Cross-cutting analysis that integrates 

learnings from the three cases suggests that exposure to intergroup conflict, group norms as 

well as familial and societal processes may affect desires for revenge among the younger 

generation. Yet, there is variation in intensities of revenge and retaliatory behaviors, ranging 

from withholding resources to engaging in discrimination to participating in acts of political 

violence against the other community. Thus, meaningful variations, both within and across 

contexts, such as the stage of the cycle of conflict and youth’s level of exposure to violence, 

may be useful for expansion of theory and practice. 

Exposure to intergroup conflict may generate a heightened sensitivity to threat and 

more aggressive patterns of cognitions and behaviors (Cummings et al., 2016). Aggression 



 22 

 

may also be viewed as an acceptable way of dealing with problems (Huesmann et al., 2017). 

Exposure to political violence may amplify a perception of individual and collective threat 

from the other community, which may motivate young people engage in tit-for-tat acts of 

aggression in response (Dubow et al., 2019). Social groups can provide children and 

adolescents with a sense of safety, security and belongingness within a conflict-ridden 

environment, which may increase ingroup identification and foster stronger ties with group 

members (Taylor et al., 2011). Yet the strength of youths’ ingroup identity may increase their 

motivation to maintain, defend or enhance the status of their own group by engaging in 

retaliatory acts for past harms (Merrilees et al., 2013). Behaviors associated with ethnic 

preference, such as withholding resources to benefit one’s own group, may also not be benign 

amid intergroup conflict (O’Driscoll et al., 2018; Shamoa-Nir et al., under review). That is, 

these behaviors may be used as revenge for previous victimization and even provoke further 

acts of retaliation from the other community.  

The entrenched intergroup divisions and segregation that permeate almost every 

aspect of day-to-day life in conflict-affected societies may create exclusionary or aggressive 

group norms toward the other community (Merrilees et al., 2018). Young people may be 

increasingly likely to retaliate if these norms are endorsed by ingroup members, such as peers 

(Pehar et al., 2020). In turn, the family also may engage in ethnic socialization and transmit 

narratives of personal and collective victimhood. These family processes may heighten young 

people’s identification with their ingroup and perceptions of intergroup threat (real and 

symbolic). Youth may feel like victims of the outgroup’s actions, which in turn, may foster 

retaliatory motives and behaviors (Štambuk et al., 2020; Taylor & McKeown, 2019; Taylor et 

al., 2020b). At a societal level, public events, commemorations and the media may present a 

one-sided interpretation of the conflict. Some youth may be motived to seek revenge for 

atrocities committed against the ingroup. However, others may retaliate for a perceived 
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erosion of their identity and cultural practices or a lack of acknowledgement for the suffering 

that their group faced during the conflict (Halliday & Ferguson, 2016). Thus, in keeping with 

SIDT, the findings from multiple settings of intergroup conflict broadly indicate that a 

perception of intergroup threat, strength of ingroup identity and norms of exclusion or 

aggression may promote intergroup revenge and retaliation.  

We argue that at the group level, young people’s involvement in retaliatory acts can 

perpetuate the cycle of violence across generations (de Rivera, 2003; Jarman & O’Halloran, 

2001; Taylor et al., 2016). Revenge may contribute to the freezing of traditional conflict 

dynamics and provide little scope for the thawing of intergroup tensions (Bar-Tal & Halperin, 

2009; Taylor et al., 2014). That is, youth may perceive intergroup relations as hostile in 

response to observing and participating in tit-for-tat acts of violence or discrimination. These 

children and adolescents may continue to view the other community as the enemy in the 

absence of any alternative information. Yet peacebuilding initiatives have the potential to 

modify young people’s understanding of their social environment, so that members of the 

opposing group can be seen as equal partners in creating a shared future.  

It is essential for practitioners to develop interventions that inhibit youth engagement 

in acts of revenge and retaliation. However, there is a need for interventions to be grounded 

in theory (e.g., SIDT), and future research should explore the effectiveness of these 

approaches to develop a broader evidence base or highlight areas of best practice across 

conflict-affected societies. In particular, interventions focusing on fostering constructive 

youth outcomes, such as prosocial behaviors (O’Driscoll, 2020; Taylor et al., 2014), can be 

an antecedent of peacebuilding when directed toward the other community (Taylor & 

McKeown, 2017). Child and adolescent participation in prosocial behaviors across group 

lines may provide a basis for greater co-operation with the opposing group (Kellman, 2008). 

Rather than perpetuating the cycle of violence, sharing in collaborative outgroup-directed 
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behaviors may contribute to the consolidation of more peaceful intergroup relations and 

facilitate social reconstruction (Lederach, 1997; McEvoy-Levy, 2006).  

SIDT also posits that empathy can buffer the development of negative outgroup 

attitudes and behaviours (Nesdale, Griffiths, Durkin, & Maass, 2005), including aggression 

(Nesdale et al., 2009). Empathy may reduce perceptions of threat and counteract emerging 

intergroup divisions within conflict settings. In Northern Ireland, children and adolescents 

with higher levels of dispositional empathy tended to display more positive attitudes toward 

the other community, which in turn, fostered more constructive behaviours across group lines 

(Taylor, O’Driscoll, Dautel, & McKeown, 2020a). Similarly, feeling empathy for outgroup 

members are related to children holding more positive perceptions of the other community 

and engaging in outgroup-directed helping (O’Driscoll, Taylor, & Dautel, 2020). That is, 

empathy may sensitize young people to the welfare of members of the opposing group, which 

may generalize to more positive attitudes toward the collective outgroup as a whole and 

trigger a motivation to exhibit prosocial behaviors (Batson, Chang, Orr, & Rowland, 2002; 

Taylor et al., 2020a).  

These findings suggest that interventions fostering dispositional and outgroup-

directed empathy have the potential to reduce revenge and retaliation among youth. While 

recognizing the challenges posed in mutual recognition it may be particularly beneficial to 

consider approaches related to collective victimhood (Vollhardt, 2020). Rhetorical strategies 

toward shared suffering during the conflict (McNeill & Vollhardt, 2020), may enable young 

people to have more inclusive victim identities, which in turn, may cultivate greater empathy 

and prosociality toward the outgroup (Taylor & Hanna, 2018). Yet, practitioners should be 

mindful that empathy may also have a ‘dark side.’ For example, experiencing outgroup-

directed empathy can create a perception of the other community as weak or disadvantaged 

(Batson & Ahmad, 2009), which could give rise to the development of status differences and 
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feelings of disempowerment (Schnabel & Nadler, 2008). In an even more serious example, 

empathy-based interventions may provide children and adolescents with the skills to better 

understand the thoughts and feelings of outgroup members, which could then be used to 

identify vulnerable areas to exploit when seeking revenge for past harms.  

In keeping with SIDT, young people’s strength of ingroup identity may propagate 

desires to engage in retaliatory acts toward the opposing group. However, amid intergroup 

conflict, identity may also provide a lens for children and adolescents to understand conflict-

related events (Punamäki, 1996), and serve as a protective factor against the onset of negative 

psychosocial outcomes (e.g., emotional difficulties; Merrilees et al., 2014). Given the 

polarized and entrenched nature of conflict-affected societies, group membership tends to be 

a key social aspect which influences day-to-day interactions (Muldoon et al., 2007). Young 

people, therefore, may be reluctant to give up their ingroup identity and adopt a shared 

identity that is not fully perceived as inclusive (McKeown, 2014). It may be more useful for 

interventions to work with already existing identities, but in opposition to violence. That is, 

peacebuilding initiatives could emphasis mutual respect, reconciliation and inclusion to 

encourage youth to display more constructive behaviors across group lines (Tropp, O’Brien, 

& Migacheva, 2014). 

Consistent with SIDT, contact interventions that aim to challenge the influence of 

group norms around exclusion or aggression may be effective in reducing revenge and 

retaliation in conflict-affected societies. For example, norms of exclusion may prevent youth 

participation in contact interventions due to a fear of receiving backlash from members of 

their own group (e.g., Hughes, Blaylock, & Donnelly, 2015). That is, group norms may limit 

opportunities for young people to experience positive exchanges with the other community, 

which have the potential to reduce anger for past harms and promote forgiveness (Tam et al., 

2008). In Northern Ireland, adolescents that perceived peers as disapproving of an 
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engagement in positive intergroup interactions tended to have worse quality interactions with 

outgroup members, which in turn predicted engagement in violent behaviors across group 

lines (McKeown & Taylor, 2018). It may be therefore be beneficial for community leaders to 

take part in or publicly approve of peacebuilding interventions to generate a perception of 

ingroup acceptance. Moreover, a sense of ingroup approval may begin to create norms 

around inclusion and peace.  

A number of school- (Chaux, Velasquez, & Bustamante, this volume) and 

community-based (Guerra, this volume) interventions may be used to minimize young 

people’s retaliatory motives and behaviours, including restorative justice (Gonzales, this 

volume). In contexts of intergroup conflict, however, it may also be important to consider the 

influence of the family on the development of revenge and retaliation (e.g., Taylor et al., 

2020b). Interventions that address the transmission of ethnic socialization and narratives of 

collective victimhood may be particularly valuable in breaking of cycle of violence across 

generations.  

The chapter makes a unique and valuable contribution to the literature by providing 

insight into revenge and retaliation among children and adolescents living amid protracted 

intergroup conflict using empirical examples from Israel-Palestine, Northern Ireland and 

Croatia. Understanding the social ecological influences that contribute to the development of 

youth retaliatory motives and actions across group lines may facilitate the creation of tailored 

peacebuilding interventions to inhibit revenge and promote constructive patterns of 

engagement within conflict-affected societies.   



 27 

 

References 

Abrams, D., & Killen, M. (2014). Social exclusion of children: Developmental origins of 

prejudice. Journal of Social Issues, 70(1), 1-11.  

Abrams, D., & Rutland, A. (2008). The development of subjective group dynamics. In S.R. 

Levy & M. Killen (Eds.), Intergroup attitudes and relations in childhood through 

adulthood (pp. 47-65). New York, NY: Oxford University Press.  

Aboud, F.E. (2008). A social-cognitive developmental theory of prejudice. In S.M. Quintana 

& C. McKown (Eds.), The handbook of race, racism and the developing child (pp. 

55-71). Hoboken, NJ: John Wiley.  

Aboud, F.E., & Amato, M. (2001). Developmental and socialization influences on intergroup 

bias. In R. Brown & S.L. Gaertner (Eds.), Blackwell handbook of social psychology: 

Intergroup processes (pp. 65-85). Oxford, UK: Blackwell.  

Ajduković, D., & Čorkalo Biruški, D. (2008). Caught between the ethnic sides: Children 

growing up in a divided post-war community. International Journal of Behavioral 

Development, 32(4), 337-347.  

Ardila-Rey, A., Killen, M., & Brenick, A. (2009). Moral reasoning in violent contexts: 

Displaced and non-displaced Colombian children’s evaluations of moral 

transgressions, retaliation, and reconciliation. Social Development, 18, 181-209.  

Baumeister, R.F., & Leary, M.R. (1995). The need to belong: Desire for interpersonal 

attachments as a fundamental human motivation. Psychological Bulletin, 117(3), 497- 

529.  

Barber, B. K. (2008). Contrasting portraits of war: Youths’ varied experiences with political 

violence in Bosnia and Palestine. International Journal of Behavioural 

Development, 32(4), 298–309. 



 28 

 

Barber, B.K., & Olsen, J.A. (2009). Positive and negative psychosocial functioning after 

political conflict. In B.K. Barber (Ed.), Adolescents and war: How youth deal with 

political violence (pp. 207-237). New York, NY: Oxford University Press.  

Bar-Tal, D. (2013). Intractable conflicts: Socio-psychological foundations and dynamics. 

Cambridge, UK: Cambridge University Press.  

Bar-Tal, D., Diamond, A.H., & Nasie, M. (2017). Political socialization of young children in 

intractable conflicts: Conception and evidence. International Journal of Behavioral 

Development, 41, 415-425.  

Bar-Tal, D., & Halperin, E. (2009). Overcoming psychological barriers to peace making: The 

influence of mediation beliefs about losses. In M. Mikulincer, & P.R. Shaver (Eds.), 

Prosocial motives, emotions and behavior (pp. 431-448). Washington, DC: American 

Psychological Association Press.  

Bar-Tal, D., & Ozer, I. (2009). How ethos of conflict is transmitted during Holocaust Day, 

Memorial Day, and Independence Day by teachers of kindergartens in mix city? 

Unpublished manuscript.  

Bar-Tal, D., Reshef, P., & Blacharovich, M. (2012). Political socialization in Israeli Family: 

Beliefs, dilemmas, and differences. Unpublished manuscript.  

Bar-Tal, D., Spivak, K., & Castel-Bazelet, I. (2003). Collective memory of children in 

kindergarten (age 5-6) as a function of religiosity. Unpublished manuscript.  

Bar-Tal, D., & Teichman, Y. (2005). Stereotypes and prejudice in conflict: Representations 

of Arabs in Israel Jewish Society. Cambridge, UK: Cambridge University Press.  

Batson, C.D., & Ahmad, N.Y. (2009). Using empathy to improve intergroup attitudes and 

relations. Social Issues and Policy Review, 3, 141-177.  



 29 

 

Batson, C.D., Chang, J., Orr, R., & Rowland, J. (2002). Empathy, attitudes, and action: Can 

feeling for a member of a stigmatized group motivate one to help the group? 

Personality and Social Psychology Bulletin, 28, 1656-1666.  

Ben Shabat, C. (2010). Collective memory and ethos of conflict acquisition during childhood: 

Comparing children attending state-secular and state-religious schools in Israel 

(Unpublished master’s thesis). Tel Aviv University, Israel.  

Bennett, M., & Sani, F. (2004). The development of the social self. New York: Psychology 

Press. 

Betancourt, T.S., McBain, R.K., & Brennan, R.T. (2014). Trajectories of externalizing 

problems among war-affected youth in Sierra Leone: Results from a longitudinal 

study. Aggression and Violent Behavior, 19(6), 708-714.  

Bigler, R.S., Jones, L.C., & Lobliner, D.B. (1997). Social categorization and the formation of 

intergroup attitudes in children. Child Development, 68(3), 530-543.  

Blaylock, D., Hughes, J., Wölfer, R., & Donnelly, C. (2018). Integrating Northern Ireland: 

Cross-group friendships in integrated and mixed schools. British Educational 

Research Journal, 44(4), 643-662.  

Boxer, P., Huesmann, L.R., Dubow, E.F., Landau, S.F., Gvirsman, S.D., Shikaki, K., & 

Ginges, J. (2013). Exposure to violence across the social ecosystem and the 

development of aggression: A test of ecological theory in the Israeli–Palestinian 

conflict. Child Development, 84, 163–177. 

Bronfenbrenner, U. (1979). The ecology of human development: Experiments by nature and 

design. Cambridge, MA, US: Harvard University Press.  

Cairns, E. (1996). Children and political violence. Oxford: Blackwell.  

Cairns, E., & Darby, J. (1998). The conflict in Northern Ireland: Causes, consequences and 

controls. American Psychologist, 53, 754-760.  



 30 

 

Cairns, E. & Roe, M.D. (2003). The role of memory in ethnic conflict. New York: Palgrave 

Macmillan.  

Connolly, P., & Healy, J. (2004). Children and the conflict in Northern Ireland: The 

experiences and perspectives of 3-11year olds. Belfast: Office of the First Minister 

and Deputy First Minister.  

Connolly, P., Kelly, B., & Smith, A. (2009). Ethnic habitus and young children: a case study 

of Northern Ireland. European Early Childhood Research Journal, 17(2), 217-232.  

Čorkalo, D., Ajduković, D., Weinstein, H., Stover, E., Djipa, D., & Biro, M. (2004). 

Neighbors again? Inter-community relations after ethnic violence. In E. Stover & H 

Weinstein (Eds.), My neighbor, my enemy: Justice and community in the aftermath of 

mass atrocity (pp. 143-161). Cambridge, UK: Cambridge University Press.  

Čorkalo Biruški, D. (2016). Determinants of post-conflict trust: the role of ethnic identity, 

personal and collective victimization and intergroup emotions. In I. Alon & D. Bar-

Tal (Eds.), The role of trust in conflict situations: The Israeli-Palestinian case and 

beyond (pp. 59-80). New York, NY: Springer.  

Čorkalo Biruški, D., & Ajduković, D. (2012). Parallel worlds of divided community: Time 

does not make much difference. In O. Simić, Z. Volčič, & C. R. Philpot (Eds.), Peace 

psychology in the Balkans: Dealing with a violent past while building peace (pp. 177-

198). New York: Springer.  

Croatian Bureau of Statistics (2013). Statistical information. Published and printed by the 

Central Bureau of Statistics of the Republic of Croatia, Zagreb.  

Cummings, E.M., Goeke-Morey, M., Merrilees, C.E., Taylor, L.K., Shirlow, P. (2014). A 

social-ecological, process-oriented perspective on political violence and child 

development. Child Development Perspectives, 8(2), 82-89. 



 31 

 

Cummings, E.M., Merrilees, C.E., Taylor, L.K., & Mondi, C.F. (2017). Developmental and 

social-ecological perspectives on children, political violence, and armed conflict. 

Development and Psychopathology, 29(1), 1-10.  

Cummings, E.M., Schermerhorn, A.C., Merrilees, C.E., Goeke-Morey, M.C., Shirlow, P., & 

Cairns, E. (2010). Political violence and child adjustment in Northern Ireland: Testing 

pathways in a social-ecological model including single- and two-parent families. 

Developmental Psychology, 46(4), 827-841. 

Darby, J. (1983). Northern Ireland: The Background to the Conflict. New York: Appletree.  

Dautel, J.B. (2012). The cost of conflict: Children’s reasoning about ethno-religious identity 

in Northern Ireland. Perspectives on Europe, 42, 74-78. 

De Rivera, J. (2003). Aggression, violence, evil, and peace. In T. Millon & M.J. Lerner 

(Eds.), Handbook of Psychology: Personality and Social Psychology (pp. 569-598). 

Hoboken, NJ: Wiley and Sons.  

Dubow, E.F., Boxer, P., Huesmann, L.R., Shikaki, K., Lanau, S., Dvir Gvirsman, S., & 

Ginges, J. (2009). Exposure to conflict and violence across contexts: Relations to 

adjustment among Palestinian children. Journal of Clinical Child and Adolescent 

Psychology, 39(1), 103-116. 

Dubow, E.F., Huesmann, L.R., Boxer, P., Landau, S., Dvir, S., Shikaka, K., & Ginges, J. 

(2012). Exposure to political conflict and violence and post-traumatic stress in Middle 

East youth: Protective factors. Journal of Clinical Child and Adolescent Psychology, 

41(4), 402-416.  

Dubow, E.F., Huesmann, L.R., Boxer, P., Smith, C., Landau, S.F., Dvir Gvirsman, S., & 

Shakaki, K. (2019). Serious violent behavior and antisocial outcomes as consequences 

of exposure to ethnic-political conflict and violence among Israeli and Palestinian 

youth. Aggressive Behavior, 45(3), 287-299.  



 32 

 

Duffy, A.L., & Nesdale, D. (2010). Group norms, intra-group position and children’s 

aggressive intentions. European Journal of Developmental Psychology, 7(6), 696-

716.  

Dvir Gvirsman, S., Huesmann, L.R., Dubow, E.F., Landau, S.F., Boxer, P., & Shikaki, K. 

(2016). The longitudinal effects of chronic mediated exposure to political violence on 

ideological beliefs anout political conflict among youth. Political Communication, 

33(1), 98-117.  

Erikson, E.H. (1968). Identity: Youth and crisis. Oxford, England: Norton & Co. 

Escuin Checa, J., & Taylor, L. K. (2017). Political socialisation. In F. Moghaddam (Ed.), 

SAGE Encyclopedia of Political Behavior (pp. 632-635). Thousand Oaks, CA: Sage 

Publications Inc. 

Ferguson, N., Burgess, M., & Hollywood, I. (2010). Who are the victims? Victimhood 

experiences in postagreement Northern Ireland. Political Psychology, 31(6), 857-886.  

Ferguson, N., & Halliday, D. (2020). Collective memory and the legacy of the troubles: 

Territoriality, identity and victimhood in Northern Ireland. In J. R. Vollhardt (Ed.), 

The social psychology of collective victimhood. New York: Oxford University Press. 

Furey, A., Donnelly, C., Hughes, J., & Blaylock, D. (2017). Interpretations of national 

identity in post-conflict Northern Ireland: A comparison of different school settings. 

Research Papers in Education, 32(2), 137-150.  

Giacaman, R., Shannon, H., Saab, H., Arya, N., & Boyce, W. (2007). Individual and 

collective exposure to political violence: Palestinian adolescents coping with conflict. 

European Journal of Public Health, 17(4), 361-368.  

Gillespie, G. (2010). A short history of the Troubles. Dublin, Ireland: Gill and Macmillan. 



 33 

 

Gor, H. (2005). What did you learn at kindergarten today, my sweet child? Militaristic 

education in the pre-school ages. In H. Gor (Ed.), The militarization of education (pp. 

88-108). Tel-Aviv, Israel: Babel.  

Haj-Yahia, M.M. (2008). Political violence in retrospect: Its effects on the mental health of 

Palestinian adolescents. International Journal of Behavioural Development, 32(4), 

283-289.  

Halliday, D., & Ferguson, N. (2016). When peace is not enough: The flag protests, the 

politics of identity and belonging in East Belfast. Irish Political Studies, 31(4), 525-

540.  

Hancock, L. (1998). Northern Ireland: Troubles brewing. Retrieved from 

http://cain.ulst.ac.uk. 

Harland, K. (2011). Violent youth culture in Northern Ireland: Young men, violence, and the 

challenges of peacebuilding. Youth & Society, 43(2), 414-432.  

Huesmann, L.R., Dubow, E.F., Boxer, P., Landau, S., Gvirsman, S., & Shikaki, K. (2017). 

Children’s exposure to violent political conflict stimulates their subsequent aggression 

at peers by increasing their emotional distress and normative beliefs favoring 

aggression. Development and Psychopathology, 29(1), 39-50.  

Hughes, J., Blaylock, D., & Donnelly, C. (2015) Does social deprivation influence inter-

group contact outcomes for pupils in Northern Ireland? Ricerche di Pedagogia e 

Didattica. Journal of Theories and Research in Education, 10(1), 47-65.  

Hughes, J., & Donnelly, C. (2002). Ten years of social attitudes to community relations in 

Northern Ireland. Social Attitudes in Northern Ireland, 8, 39-55. 

Jahoda, G., & Harrison, S. (1975). Belfast children: Some effects of a conflict environment. 

The Irish Journal of Psychology, 3(1), 1-19.  

http://cain.ulst.ac.uk/


 34 

 

Jarman, N. (2005). No longer a problem? Sectarian violence in Northern Ireland. Belfast, 

UK.: Institute for Conflict Research.  

Jarman, N., & O’Halloran, C. (2001). Recreational rioting: Young people, interface areas and 

violence. Child Care in Practice, 7(), 2-16.  

Jelić, M., Čorkalo Biruški, D., & Ajduković, D. (2018). Multiple perspectives in post-conflict 

setting: Implications for intergroup rapprochement. Manuscript submitted for 

publication.  

Kelman, H.C. (2008). Evaluating the contributions of interactive problem solving to the 

resolution of ethnonational conflicts. Peace and Conflict: Journal of Peace 

Psychology, 14, 29-60.  

Kithakye, M., Morris, A.S., Terranova, A.M., & Myers, S.S. (2010). The Kenyan political 

conflict and children’s adjustment. Child Development, 81(4), 1114-1128.  

Kosić, A., & Livi, S. (2012). A study of perceived parental communication and propensity 

towards reconciliation among youth in Vukovar (Croatia). Journal of Ethnopolitics 

and Minority Issues in Europe, 11(4), 51-80.  

Kosić, A., & Tauber, C.D. (2010). The perspectives of reconciliation and healing among 

young people in Vukovar (Croatia). International Journal of Peace Studies 15(1), 45-

70.  

Lederach, J.P. (1997). Building peace: Sustainable reconciliation in divided societies. 

Washington, D.C: United States Institute of Peace Press.  

Leonard, M. (2006). Teens and territory in contested spaces: Negotiating sectarian interfaces 

in Northern Ireland. Children’s Geographies, 4(2), 225-238.  

Leonard, M. (2010). What’s recreational about ‘recreational rioting’? Children on the streets 

in Belfast. Children & Society, 24, 38-49.  



 35 

 

Lickel, B., Miller, N., Stenstrom, D.M., Denson, T.F., & Schmader, T. (2006). Vicarious 

retribution: The role of collective blame in intergroup aggression. Personality and 

Social Psychology Review, 10(4), 372-390.  

MacGinty, R., & du Toit, P. (2007). A disparity of esteem: relative group status in Northern 

Ireland after the Belfast Agreement. Political Psychology, 28(1), 13-32.  

MacGinty, R., Muldoon, O., & Ferguson, R. (2007). No war, no peace: Northern Ireland after 

the agreement. Political Psychology, 28(1), 1-11.  

Macksoud, M.S., & Aber, J.L. (1996). The war experiences and psychosocial development of 

children in Lebanon. Child Development, 67, 70–88.  

McAuley, J.W., & Ferguson, N. (2016). “Us” and “Them”: Ulster Loyalist Perspectives on 

the IRA and Irish Republicanism. Terrorism and Political Violence, 28(3), 561-575.  

McEvoy-Levy, S. (2006). Troublemakers or peacemakers? Youth and post-accord 

peacebuilding. Notre Dame, IN: Notre Dame Press.  

McKeown, S. (2014). Perceptions of a superordinate identity in Northern Ireland. Peace and 

Conflict: Journal of Peace Psychology, 20(4), 505–515. 

McKeown, S. & Taylor, L.K. (2018). Perceived peer and school norm effects on youth 

antisocial and prosocial behaviours through intergroup contact in Northern Ireland. 

British Journal of Social Psychology, 57(3), 652-665. 

McNeill, A. & Vollhardt, J. R. (2020). “We all suffered!” – The role of power in rhetorical 

strategies of inclusive victimhood and its consequences for intergroup relations. In J. 

R. Vollhardt (Ed.), The social psychology of collective victimhood. New York, NY: 

Oxford University Press. 

Merrilees, C.E., Cairns, E., Taylor, L.K., Goeke-Morey, M.C., Shirlow, P., & Cummings, 

E.M. (2013). Social identity and youth aggressive and delinquent behaviors in a 

context of political violence. Political Psychology, 34, 695-711.  



 36 

 

Merriless, C.E., Taylor, L.K., Baird, R., Goeke-Morey, M.C., Shirlow, P., & Cummings, 

E.M. (2017). Neighborhood Effects of Intergroup Contact on Change in Intergroup 

Bias. Journal of Youth and Adolescence, 47(1), 77-87.  

Merrilees, C.E., Taylor, L.K., Goeke-Morey, M.C., Shirlow, P., Cummings, E.M., & Cairns, 

E. (2014). The protective role of group identity: Sectarian antisocial behavior and 

adolescent emotion problems. Child Development, 85(2), 412-420. 

Moore, D., & Guy, A. (2012). The Israeli-Palestinian conflict. The socio-historical context 

and the identities it creates. In D. Landis & R.D. Albert (Eds.), Handbook of ethnic 

conflict (pp. 199-240). New York, NY: Springer.  

Moxon-Brown, E. (1991). National identity in Northern Ireland. In P. Stringer & G. 

Robinson (Eds.), Social attitudes in Northern Ireland (pp. 23-30). Belfast: Blackstaff 

Press.  

Muldoon, O.T. (2013). Understanding the impact of political violence in childhood: A 

theoretical review using a social identity approach. Clinical Psychology Review, 33, 

929-939.  

Muldoon, O., Trew, K.J., Todd, J., Rougier, N., & McLaughlin, K. (2007). The nature of 

meaning of identity in Northern Ireland after the Belfast Good Friday Agreement. 

Political Psychology, 28(1), 89-103.  

Nesdale, D. (2004). Social identity processes and children’s ethnic prejudice. In M. Bennett 

& F. Sani (Eds.), The development of the social self (pp. 219-246). Hove, UK: 

Psychology Press.  

Nesdale, D. (2007). The development of ethnic prejudice in early childhood. In O. Saracho, 

& B. Spodek (Eds.), Contemporary perspectives on socialization and social 

development in early childhood education (pp. 213-240). Charlotte, NC: Information 

Age Publishing.  



 37 

 

Nesdale, D., Durkin, K., Maass, A., & Griffiths, J. (2005). Threat, group identification, and 

children’s ethnic prejudice. Social Development, 14(2), 189-205.  

Nesdale, D., & Flesser, D. (2001). Social identity and the development of children’s group 

attitudes. Child Development, 72(2), 506-517.  

Nesdale, D., Griffiths, J., Durkin, K., & Maass, A. (2005). Empathy, group norms and 

children’s ethnic attitudes. Journal of Applied Developmental Psychology, 26, 623-

637.  

Nesdale, D., Maass, A., Durkin, K., & Griffiths, J. (2005). Group norms, threat, and 

children’s racial prejudice. Child Development, 76(3), 652-663.  

Nesdale, D., Milliner, E., Duffy, A., & Griffiths, J.A. (2009). Group membership, group 

norms, empathy, and young children’s intentions to aggress. Aggressive Behavior, 

35(3), 244-258.  

Niwa, E.Y., Boxer, P., Dubow, E.F., Huesmann, L.R., Landau, S., Shikaki, K., & Dvir 

Gvirsman, S. (2016). Negative stereotypes of ethnic outgroups: A longitudinal 

examination among Palestinian, Israeli Jewish, and Israeli Arab youth. Journal of 

Research on Adolescence, 26(1), 166-179.  

Niwa, E.Y., Boxer, P., Dubow, E.F., Huesmann, L.R., Shikaki, K., Landau, S., & Gvirsman, 

S.D. (2016). Growing up amid ethno-political conflict: Aggression and emotional 

desensitization promote hostility to ethnic outgroups. Child Development, 87(5), 

1479-1492.  

Noor, M., Brown, R., & Prentice, G. (2008). Precursors and mediators of intergroup 

reconciliation in Northern Ireland: A new model. British Journal of Social 

Psychology, 47(3), 481-495. 

Northern Ireland Statistics and Research Agency. (2012). Census 2011 Key Statistics for 

Northern Ireland. Retrieved from 



 38 

 

https://www.nisra.gov.uk/sites/nisra.gov.uk/files/publications/2011-census-results-

key-statistics-northern-ireland-report-11-december-2012.pdf.  

O’Driscoll, D. (2020). The role of educational psychologists in promoting prosocial 

behaviours within post-conflict settings. DECP Debate, 174, 24-28.  

O’Driscoll, D., Taylor, L.K., & Dautel, J. (2018). Intergroup resource distribution among 

children living in segregated neighborhoods amid protracted conflict. Peace and 

Conflict: Journal of Peace Psychology, 24(4), 464-474.  

O’Driscoll, D., Taylor, L.K., & Dautel, J. (2020, in press). Essentialist beliefs affect 

children’s outgroup empathy, attitudes and prosocial behaviours in a setting of 

intergroup conflict. International Journal of Psychology.  

Oren, N., & Bar-Tal, D. (2007). The detrimental dynamics of delegitimization in intractable 

conflicts: The Israeli-Palestinian case. International Journal of Intercultural 

Relations, 31(1), 111-126.  

Posada, R., & Wainryb, C. (2008). Moral development in a violent society: Colombian 

children’s judgements in the context of survival and revenge. Child Development, 

79(4), 882-898.  

Pehar L., Čorkalo Biruški, D., & Pavin Ivanec, T. (2020). The role of peer, parental, and 

school norms in predicting adolescents’ attitudes and behaviours of majority and 

different minority ethnic groups in Croatia. Plos One, 15(1): e0227512. 

Punamäki, R. (1996). Can ideological commitment protect children’s psychosocial well-being 

in situations of political violence? Child Development, 67(1), 55-69.  

Qouta, S., Punamäki, R., & El Sarraj, E. (2008). Child development and family mental health 

in war and military violence: The Palestinian experience. International Journal of 

Behavioral Development, 32(4), 310-321.  

https://www.nisra.gov.uk/sites/nisra.gov.uk/files/publications/2011-census-results-key-statistics-northern-ireland-report-11-december-2012.pdf
https://www.nisra.gov.uk/sites/nisra.gov.uk/files/publications/2011-census-results-key-statistics-northern-ireland-report-11-december-2012.pdf


 39 

 

Reidy, C.M., Taylor, L.K., Merrilees, C.E., Ajdukovíc, D., Čorkalo Biruški, D., & 

Cummings, E.M. (2015). The political socialization of youth in a post-conflict 

community. International Journal of Intercultural Relations, 45, 11-23.  

Rutland, A., Killen, M., & Abrams, D. (2010). A new social-cognitive developmental 

perspective on prejudice: The interplay between morality and group identity. 

Perspectives on Psychological Science, 5(3), 279-291.  

Sagi-Schwatz, A. (2008). The wellbeing of children living in chronic war zones: The 

Palestinian-Israeli case. International Journal of Behavioral Development, 32(4), 322-

336.  

Salzinger, S., Feldman, R.S., Stockhammer, T., & Hood, J. (2002). An ecological framework 

using risk for exposure to community violence and the effects of exposure on children 

and adolescents. Aggression and Violent Behavior, 7(5), 423-451.  

Sani, F., Bennett, M., Agostini, L., Malucchi, L., & Ferguson, N. (2000). Children’s 

conceptions of characteristic features of category members. The Journal of Social 

Psychology, 140(2), 227-239.  

Sekulić, D., Massey, G., & Hodson, R. (2006). Ethnic intolerance and ethnic conflict in the 

dissolution of Yugoslavia. Ethnic and Racial Studies, 29(5), 797-827.  

Schnabel, N., & Nadler, A. (2008). A needs-based model of reconciliation: Satisfying the 

different needs of victim and perpetrator. Journal of Personality and Social 

Psychology, 94, 116-132.  

Shamoa-Nir, L., Razpurker-Apfeld, I., Taylor, L.K., & Dautel, J.B. (under review). Outgroup 

prosocial giving during childhood: The role of ingroup preference and outgroup 

attitudes in a divided society. (Revision submitted to the International Journal of 

Behavioral Development).  



 40 

 

Shechtman, Z., & Basheer, O. (2005). Normative beliefs supporting aggression of Arab 

children in an intergroup conflict. Aggressive Behavior, 31(4), 324-335.  

Shirlow, P. (2003). Who fears to speak: Fear, mobility, and ethno-sectarianism in the two 

Ardoynes. The Global Review of Ethnopolitics, 3(1), 76-91.  

Shirlow, P., & Murtagh, B. (2006). Belfast: Segregation, violence and the city. London: Pluto 

Press.  

Shuttleworth, I.G., & Lloyd, D.L. (2009). Are Northern Ireland’s communities dividing? 

Evidence from geographically consistent Census of Population data, 1971-2001. 

Environment and Planning A, 41(1), 213-229. 

Slone, M. (2003). The Nazareth riots: Arab and Jewish Israeli adolescents pay a different 

psychological price for participation. Journal of Conflict Resolution, 47(6), 817-836.  

Slone, M. (2009). Growing up in Israel: Lessons on understanding the effects of political 

violence on children. In B.K. Barber (Ed.), Adolescents and war: How youth deal 

with political violence (pp. 81-104). New York, NY: Oxford University Press.  

Slone, M., & Schechner, T. (2009). Psychiatric consequences for Israeli adolescents of 

protracted political violence: 1998-2004. Journal of Child Psychology and Psychiatry, 

50(3), 280-289.  

Smyth, K., Feeney, A., Eidson, R.C., & Coley, J.D. (2017). Development of essentialist 

thinking about religion categories in Northern Ireland (and the United States). 

Developmental Psychology, 53(3), 475-496.  

Štambuk, M. (2015). Ecological model of interethnic tensions and child behaviour in post-

war community (Unpublished doctoral thesis). University of Zagreb, Croatia.  

Štambuk, M., Taylor, L.K., Löw, A., Čorkalo Biruški, D., Merrilees, C.E., Ajduković, D. & 

Cummings, E.M. (2020). Parental competitive victimhood and interethnic 



 41 

 

discrimination among their children: The mediating role of ethnic socialization and 

symbolic threat to the ingroup. British Journal of Social Psychology, 59(1), 87-110.  

Stringer, M., Irwing, P., Giles, M., McClenahan, C., Wilson, R., & Hunter, J. (2010). Parental 

and school effects on children’s political attitudes in Northern Ireland. British Journal 

of Educational Psychology, 80(2), 223-240.  

Tam, T., Hewstone, M., Kenworthy, J.B., Cairns, E., Marinetti, C., Geddes, L., & Parkinson, 

B. (2008). Postconflict reconciliation: Intergroup forgiveness and implicit biases in 

Northern Ireland. Journal of Social Issues, 64(2), 303-320.  

Taylor, L.K., Dautel, J., & Rylander, R. (under review). Symbols and labels: Children’s 

awareness of social categories in a divided society. (Revision submitted to Journal of 

Community Psychology). 

Taylor, L.K., & Hanna, J.R. (2018). Altruism born of suffering among emerging adults in 

Northern Ireland. Journal of Aggression, Conflict and Peace Research, 10, 157-169.  

Taylor, L.K., & McKeown, S. (2017). Youths’ peacebuilding potential: Intergroup contact 

and civic participation amongst a post-accord generation in Northern Ireland. In K. 

Niven, S. Lewis, & C. Kagan (Eds.), Making a difference with psychology (pp. 56-

62). London, UK: Richard Benjamin Trust.  

Taylor, L.K., Merrilees, C.E., Baird R., Goeke-Morey, M.C., Shirlow, P., & Cummings, E.M. 

(2018). Impact of political conflict on trajectories of adolescent prosocial behavior: 

Implications for civic engagement. Developmental Psychology, 54, 1785-1794.  

Taylor, L.K., Merrilees, C.E., Campbell, A., Shirlow, P., Cairns, E., Goeke-Morey, M.C., 

Schermerhorn, A.C., & Cummings, E.M. (2011). Sectarian and nonsectarian violence: 

Mothers’ appraisals of political conflict in Northern Ireland. Peace and Conflict: 

Journal of Peace Psychology, 17(4), 343-366. 



 42 

 

Taylor, L.K., Merrilees, C.E., Čorkalo Biruški, D., Ajduković, D., & Cummings, E.M. 

(2017). Complexity of risk: Mixed methods approach to understanding youth risk and 

insecurity in postconflict settings. Journal of Adolescent Research, 32(5), 585-613. 

Taylor, L.K., Merrilees, C.E., Goeke-Morey, M.C., Shirlow, P., Cairns, E., & Cummings, 

E.M. (2014). Political violence and adolescent outgroup attitudes and prosocial 

behaviors: Implications for positive intergroup relations. Social Development, 23(4), 

840-859.  

Taylor, L.K., Merrilees, C.E., Goeke-Morey, M.C., Shirlow, P., & Cummings, E.M. (2016). 

Trajectories of adolescent aggression and family cohesion: The potential to perpetuate 

or ameliorate political conflict. Journal of Clinical Child and Adolescent Psychology, 

45, 114-28.  

Taylor, L.K., O’Driscoll, D., Dautel, J.B., & McKeown, S. (2020a). Empathy to action: Child 

and adolescent outgroup attitudes and prosocial behaviours in a setting of intergroup 

conflict. Social Development, 29(2), 461 – 477.  

Taylor, L.K., Štambuk, M., Čorkalo Biruški, D., & O’Driscoll, D. (2020b). Transgenerational 

transmission of collective victimhood through a developmental intergroup 

framework: The lasting power of group narratives of suffering. In J. Vollhardt (Ed.), 

The Social Psychology of Collective Victimhood. New York, NY: Oxford University 

Press. 

Taylor, L.K., Townsend, D., Merrilees, C.E., Goeke-Morey, M.C., Shirlow, P., & Cummings, 

E.M. (2019). Adolescent civic engagement and perceived political conflict: The role 

of family cohesion. Youth & Society, 51, 616–637.  

Tomovska Misoska, A., Taylor, L.K., Dautel, J., & Rylander, R. (2020). Children’s 

understanding of ethnic group symbols: Piloting an instrument in the Republic of 

North Macedonia. Peace and Conflict: Journal of Peace Psychology, 26(1), 82-87. 



 43 

 

Tropp, L.R., O’Brien, T.C., & Migacheva, K. (2014). How peer norms of inclusion and 

exclusion predict interest in cross-ethnic friendships. Journal of Social Issues, 70(1), 

151-166.  

Verkuyten, M. (2007). Ethnic in-group favouritism among minority and majority groups: 

Testing the self-esteem hypothesis among pre-adolescents. Journal of Applied Social 

Psychology, 37(3), 486-500.  

Vollhardt, J.R. (2020). The social psychology of collective victimhood. New York, NY: 

Oxford University Press 

Warshel, Y. (2007). “As though there is peace”: Opinions of Jewish-Israeli children about 

watching Rechov Sumsum/ Shara’a Simsim amidst armed political conflict. In D. 

Lemish & M. Götz (Eds.), Children and media in times of conflict and war (pp. 309-

332). Cresskill, NJ: Hampton.  

Žunec, O. (1998). Rat u Hrvatskoj 1991.-1995. 1. dio: Uzroci rata i operacije do Sarajevskog 

primirja [The war in Croatia 1991–1995, 1. Part: The causes of war and military 

operations till the Sarajevo Peace Accord]. Polemos, 1, 57–89. Retrieved from 

https://hrcak.srce.hr/202398 

 


