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RESULTS
• These findings enhance our understanding of other 

potential challenges experienced by students that require 
consideration when helping them reacclimatize to 
academic work following a period of prolonged educational 
disruption.

• In the online learning environment students lack the ability 
to maintain meaningful multiple communications and to 
actively engage with the digital environment. For online 
teaching, HE institutions should secure good and easy 
accessibility and guidance on how to access information 
online.

• To improve student experience, in the new academic year, 
there could be more activities and group work, particularly 
for L1 students. Small group projects which increase 
student interaction may increase student belonging.

• Students have experienced stress and loneliness. HE 
Institutions should provide support with counselling and 
mentoring particularly for students at lower levels of 
study.

• Universities should be accommodating different types of 
learners. Mature students who may find it easier to study 
from home should be given the option of studying online.

Conclusion and Implications
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BACKGROUND

Research has shown that the COVID-19 
pandemic brought about a higher 
prevalence rate of social isolation and 
loneliness among young people, when 
compared to older adults (Barreto et al., 
2021). Various studies have estimated 
that between 38% to 50% of young 
people aged 18-24 years old experienced 
higher levels of loneliness during the 
mandatory lockdown (Bu et al., 2020), 
with women having higher odds of 
experiencing loneliness than men 
(Losada-Baltar et al., 2020; Salo et al., 
2020).

The purpose of this mixed methods study was 
to explore students’ perceptions 
of studying online during a Pandemic and how 
that has  impacted their student experience 
and general wellbeing. 

Mixed methods design
• Quantitative: 80 participants were from 

across all years of the UG programme. Ages 
ranged from 18 years old to 46 years old (M = 
22.71, SD = 6.78).

• Qualitative: 13 students  - 11 females and 2 
males (5 mature – 8 non-mature)

• Data was collected from Psychology students 
as part of their projects. 
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Figure 1. Total Perceived Stress Scores During 
the Shift to Online Learning
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Increased workload
“I found that obviously times have changed and we're in very different 
situations, so. But we're still expected to produce the same amount of 
work and even with things going on at home.” (Anne)
Online learning as less engaging 
“Yes, especially if people don’t put their cameras on, it’s really hard to 
pay attention to class for like an hour or two when you can’t see 
anybody on. It’s just looking at a slide show, it’s not engaging.” (Mary)

Isolation and 
Wellbeing

Social distancing may increase feelings of isolation and stress
“I think the challenge for me is like a lack of like contact like social 
contact with people and being isolated on your own and having to learn 
by yourself. Although you would do that anyway. But like just being 
isolated and away from everybody else in your course, em is probably 
the most challenging thing” (Anne).

The Adjustment 
Period
• Autonomy and 

familiarisation

• Support and 
resources

Gradual familiarisation, self-discipline and social support facilitated 
adjustment to online learning

“I think definitely this year I've been a lot more organized because I 
have to be. I didn't push myself to go to the classes. This year like, I 
enjoy the class. This works, you get your own space in your own 
time. I'm able to like to sit and make my own notes and I don't have to 
travel in and be sitting about waiting on classes (Amber).

Students perceived an increase in 
their workload since the move to 
online learning; on a scale of 1 to 10, 
with 1 indicating ‘decreased a lot’, 5 
indicating ‘stayed the same’, and 10 
indicating ‘increased a lot’, the mean 
score was 6.9 (SD = 2.55).

(F(1,72) = 7.63, p < 0.5) with adjusted 
R2 indicating 8.3% of the variance in 
students perceived stress scores was 
accounted for by the quantity of 
workload. The regression coefficient 
(β = .946) indicated that an increase 
of one unit of workload 
corresponded to an increase of .946 
in perceived stress score.

23.0% reported lecturers being ‘extremely 
helpful’, with a mean score of 3.5 (SD 1.19). 
Half of students 50% reported however that 
the quality of the student support they 
received since the pandemic had decreased.
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